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Todayée

1. Professional Community é how it
created and sustained

2. Shared Leadership and Organizational
Learningé t he key t o Amo

3. Leadership Practices
égetting starte
4. Take-Away Plan



Grounding

AYour name and whatyoudoi i f you ¢
know each other already!

A What you have learned about creating
professional community and improvement
cultures

ésomet hing that has a
ésomet hing that hasno

A One thing you would like to learn more about
today



The Core of Resilient Cultures
and Leadership

AProfessional
Community

AOrganizational <

Learning




© 2004 K. Seashore

eé. . Hol |l ywoodos

A WHAT DO THESE MOVIES HAVE IN
COMMON? WHAT IMAGE OF LEADERSHIP
AND CHANGE DO THEY PORTRAY?

I To Sir With Love

I Mr. Chips

I Stand and Deliver

I Dead Poet 0s Society

i Mr . Hol | andodos Opus

I The Prime of Miss Jean Brodie



Hereos Hol |l ywo
School sé.

A
A
A A
The __— A
Hero

From Madeleine Church, 2002



The Al ternati v

From Madeline Church, 2002



Why Not Rely On Heroes?

ASchool I mprovement |
probl emo?

A School improvement has been well
studied over the past decades--b ut é..

AWebre still |l earning

I How | eaders can affect
technol ogyo of the cl &

I How to capitalize on human resources in
and outside the school
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Professional Community
AT hree Critical

Questions:

I What is it? Why do we care?
I How can it be created?
I How can it be sustained



Potential Benefits of School- Based
Pr of essional Community

Empower ment
Rersonal Dignity
Collect ive Responsibility for Student Learning

Characteristics of School- Based
Pr of essional Community

Shared Values
Ref lect ive Dialogue
Deprivatization of Practice
Focus on Student Learning
Collabor at ion

Structural Conditions
that Support School- Based
Pr of essional Community

Time to Meet and Talk
Physical Proximity
/ nt erdependent Teaching Roles
Communicat ion St ruct ures
Teacher Empowerment &
School Aut onomy

Social and Human
Resour ces
that Support School- Based
Pr of essional Community

Openness t o | mprovement
Trust and Respect
Access to Expertise
Supportive Leadership
Socialization

Source: Louis, K.S., & Kruse, S.D. (1995). A ofessionalism and community.: Perspectives

on reforming urban schools. Thousand Oaks, CA: Corwin Press.
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Agassiz Case : Using the PC
Framework

A Read Individually

A Table conversation to identify key
components

A Share-back to whole group

A Whole group conversation
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Leadership for Learning:
Professional Community As Part of

a Solution
ASchools with higher levels of

PC have stronger instruction,

ATeachers who experience
professional community have
stronger classroom practice.

A Schools with higher levels of
PC al so nl earno ¢
more readily.

(Louis & Marks, 1998; Marks, Louis & Printy, 2000) e



Why Do We Care?

Student
S f
Corennr:lejr?ity \
|-
=
>
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What is Needed To Create and
Sustai n PCe.

APrincipals need to create the
conditions 1 n whi

ATeachers have the primary
responsibility for sustaining
professional cul't

AWorking together, principals and
teachers sustain organizational
learning.
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Princi pal NLeaodo
Learni ngeo

What do we know?



The Limits of Top-Down
Leadership: Basi ¢ Prer

A Improvement in student learning is
primarily a problem of the smallest
unit: the school and classroom.

AiPol icy and direct:i
outside the school ultimately stand
or fall by what is actually done,
day to day, by teachers,
administrators and students." (Louis
and Miles, 1990, p. 289) 16



Leadership Influences on Student Learning

State
Leadership,
Policies and

Practices

Student/ Family

1

District
Leadership,
Policies and

Practices

T

Leader

Professional
Development
Experiences

|

School
Leadership
5 |

School

Conditions

hers

S I
N\

Other

Stakeholders

Classroom
Conditions

Leithwood, Louis, Anderson and Wahlstrom, 2004.

http://www.wallacefoundation.org/NR/rdonlyres/E3BCCFA5-A88B-45D3-
8E27-B973732283C9/0/ReviewofResearchLearningFromLeadership.pdf
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Learning
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How Do Leaders Affect Learning?
=
S

7z -
School -
Level Louis and Wahlstrom, 2007
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Wh a't We ar e Le

A Formal Leaders (principals) have a

strong impact on what happens in
cl assrooms whené.

1. They behave as instructional leaders

2. When they share leadership activities
and influence with teachers

3. When they engender, through consistent
behavior, a sense of trust

Principals affect classroom practice
largely because when they are
successful in these three areas,
teachers are more likely to be involved
In professional communities
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B Ut

AiPer haps the
obstacle on the road to
effective instructional
leadership for principals
IS that it remains a
construct which eludes

exact d e(ansl:jerg,n
1988, p. 77)

A We can say the same
for shared or distributed
leadershipeé .

Vd

e .

maj or
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Instructional Leadership T Two
Perspectives

A Instructional Expertise: A Instructional

1. Leaders have content Support
knowledge 1. Leaders

2. Leaders know how to coach understand new
: . models/program
3. Leaders provide direct

S
classroom support
(Stein & Nelson, 2003) 2. L_eaders_ foster
discussion

3. Leaders promote
professional
norms

(Leithwood and Duke,
1998)
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The Leader 6s D

A Provide both types of A Share instructional

Instructional leadership with
leadership yourself teachers and

A BUT: Have little time others
fordother Ieadersr;ip A BUT: This requires
work, such ascBangingthe

A Working with the schoolos cu
district

A Working with parents

A Working on creating an
orderly environmente

A Etc. 22



Contexts for Shared Leadership?

High Comfort/
Teacher Leadership High Expertise

Classroom

School
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REVERTING TO DEFAULT
CULTURESE.

A If principals (and other leaders) are not
consistent in reinforcing alternative norms,
default cultural assumptions will
resur f acee.

ATHIS IS WHERE TRUST BECOMES
| MPORTANTEé.
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1. Cultures of Isolation

PRIVATE
PRACTICE

Keep
OUT!
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