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Unit 3: Cedebrations

Time: 20 hours
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Unit Description

Celebrations are essentia to every cultura group. Students recognize and value the multitude of customs
and traditions that make Canada arich and diverse community of God. Studying the celebrations of
various cultura groups and the celebrations of faith within these cultures permits students to expand their
communicative competence, compare and contrast traditions of different cultures, and further explore their
socia and cultural place in Canadian society. By sharing their own customs and traditions, as well as
learning those of Canada, students contribute to and learn about Canadian multiculturalism. By organizing
and participating in different celebrations of culture and faith, which include their families and friends,
students become caring members of their families, schools, parishes, and the wider Canadian community.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations: 1b, d; 5¢; 7c, d, f, g, .

Strand(s): Ord and Visua Communication, Reading, Writing, Social and Cultura Competence
Overall Expectations: BORV .01, 02; BREV .01, .05; BWRV .01, .02, .03; BSCV .01, .02, .03.
Specific Expectations: BOR 1.01, .03, .04, 2.02, 3.02, .03; BRE 1.01, .02, 3.01, .05, 4.01; BWR 1.01,
2.01, .03, .04, 3.05; BSC 1.03, .04, 2.02, .03, .04, .05.

Activity Titles

Activity 1 Canada: Celebrating Our New Home 300 minutes
Activity 2 Celebrating Our Catholic Identity 300 minutes
Activity 3 Celebrating Our Catholic Journey 225 minutes
Activity 4 Celebrating Our Culturd Identities 150 minutes
Activity 5 Celebrating Y esterday, Today, and Tomorrow 225 minutes
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Unit Planning Notes

There is the flexibility built into this unit to study a variety of celebrations and ethnocultura holidays.
Teachers investigate the cultural composition of the class and incorporate activities that reflect the
student's identity. Activities are planned based on the cultura composition of the class. Students are
permitted to use bilingual dictionaries and electronic trandators to incorporate their first language into
reading and writing activities as well as to supplement their language understanding. Teachers assist
students of differing faith traditions to understand the gospel values and scripture passages throughout this
unit. Teachers review the bibliography prior to beginning this unit to ensure the suggested resources are
available or find a suitable substitute for study. A variety of activities completed by the students are added
to the celebration unit portfolio, which can be assessed at various stages throughout the unit. Teachers
refer to Individual Education Plans and modify unit activities and expectations to accommodate these
students' needs. Teachers may access the web site listed in the course overview planning notes and
download some prepared graphic organizers to support the Teaching/Learning Strategies.

Prior Knowledge Required

Achievement of the expectations from ESLAO is necessary to succeed in this unit. Students have
developed strategies in reading in order to decode, comprehend, express main idea, and locate information.
Students are able to write a variety of sentences and short passages using simple verb tenses and using a
variety of dictionaries to assist with vocabulary meaning and spelling. Students are able to seek information
using a variety of sources such as. human resources, Internet, print and media resources. Students would
benefit from some familiarity with cultural customs and celebrations from their country of origin.

Teaching/Learning Strategies

Teaching/learning strategies to be used in this unit include: brainstorming, collaborative /co-operative
games, reporting, guest speakers, video clips, class discussions, journa writing, a variety of writing
activities applying stages of the writing process, think/pair/share activities, conferencing, and smple
research activities.

Assessment/ Evaluation

- teacher-student conference to clarify directions and instructions for students
teacher observation to encourage student participation and to monitor student progress
rubric for fina evauation of work
anecdotal comments to support understanding, to encourage participation, and to promote accurate
language usage
anecdotal comments for error analysis to further develop grammar, spelling, punctuation, and
vocabulary usage

Resources
Print
Barry, J. Language To Go. Toronto: Nelson Canada, 1995.

Canadian Bible Society. Good News Bible: Today's English Version. Toronto: Canadian Conference of
Catholic Bishops, 1996.

Dumoulin, B. and S. Skundar. Celebrating Our Cultures. Markham: Pembroke Publishers, 1998.
Fowler, H.W. The Concise Oxford Dictionary of Current English. Oxford: Clarendon Press, 1990.
Langevin, D. When's The Next Holiday? Toronto: Canadian Resources for ESL, 1996.
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Liebman, Danid. Canadian Dictionary for English Learners. Toronto: Addison-Wedey, 1987.
Martin, D. Communicating Skills. Toronto: Nelson, 1998.

Myers, M. Teaching to Diversity. Toronto: Irwin Publishing, 1993.

O'Malley, JM. and L. Pierce. Authentic Assessment for English Language Learners. Toronto:
Addison-Wedey Publishing Co., 1996.

Sivdl, J. Canada From Eh to Zed. Toronto: Canadian Resources for ESL, 1994.

Walter, T. Amazing English. Toronto: Addison-Wedey Publishing Co., 1996.

Wansbrough, H. The New Jerusalem Bible. New Y ork: Doubleday, 1990.

Activity 1. Canada: Celebrating Our New Home
Time: 300 minutes

Description

In this activity students use oral, visua, and written language to learn about various celebrations particular
to our Canadian culture. Through a variety of learning experiences students celebrate language. They
expand their vocabulary bank, becoming familiar with vocabulary and concepts relating to this activity
theme. Students further develop skillsin oral fluency. This activity increases student awareness of the
many components of Canadian celebrations. The language foci of this activity are use of proper nouns and
pronouns; questioning techniques, both oral and written; and reinforcing the use of present and past verb
tenses.

Strand(s) and Expectations

Ontario Catholic Graduate Expectations: 5c; 7f, g.

Strand(s): Ord Visua Communication, Reading, Writing, Socid and Culturad Competence
Overall Expectations: BORV .01; BREV .01; BWRV .01, .02; BSCV .02.

Specific Expectations: BOR 1.03; BWR 1.01+, 2.01++; BRE 1.01, 02, 4.01+; BSC 2.02+, .05.

Planning Notes
Students may use first language dictionaries to assist and support in understanding new and unfamiliar
vocabulary.
Provide necessary supplies for students to complete the illustration.
Teachers collect a variety of readings, by either developing their own or adapting prepared readings,
on various Canadian holidays that would be appropriate for ESLBO students.
Save and collect calendars, pictures, postcards, and magazines with visuas to support vocabulary
development.
Teachers prepare graphic organizers to support teaching learning strategiesin this unit or browse the
Durham Catholic District School Board web site for prepared graphic organizers.
Let's Celebrate: This graphic organizer includes the following categories: the date, symbols,
decorations, season and weather at the time of the celebration, the reason for celebrating, food and
customs related to the celebration, and new vocabulary linked to the celebration.
Let's Party: This graphic organizer includes the following categories: the name, date, season, symbols,
decorations, music, food, why and how the celebration takes place.
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Prior Knowledge Required

achievement of the expectations from ESLAO
some familiarity with completing graphic organizers

Teaching/Learning Strategies

1

Teachers begin this activity by initiating a discussion about the word cel ebration as aform of joy and
festivities. Students share meaningful celebrations in their lives. These celebrations may reflect
persona celebrations, religious celebrations, and/or cultura celebrations.

Students illustrate a meaningful celebration in their lives and share the illustrations with the class.
Ensure a secure, welcoming environment for student presentations. Display illustrations around the
classroom. Students use these illustrations as a component of their portfolio to be completed in this
unit.

Teachers introduce the students to four uniquely Canadian celebrations. Focus on one celebration at a
time, completing activities individually for each celebration. The celebrations selected are open to the
choice of the teacher, depending on the time of year, availability of resources, and persona
preference. Some suggested Canadian celebrations are: Canada Day, Remembrance Day,
Thanksgiving Day, Flag Day (Feb.15), Lord Simcoe Day (Civic Holiday), Labour Day, Victoria Day,
or Heritage Day.

Teachers introduce and devel op vocabulary specific to the selected celebrations. Visuals may be used
to support vocabulary development. Activities such as word searches, scrambled word puzzles, word
cloze activities, crossword puzzles, and/or matching words with meaning enhance vocabulary
development. Some examples may be found in the suggested resources listed for this activity.
Provide students with a selected reading for each Canadian celebration studied. If CanadaDay isa
selected celebration, the reading from When's The Next Holiday? p141-142 may be used. Teachers
read the selection to students, once for enjoyment, again for understanding. Teachers pose questions
during second reading to determine understanding and encourage students to ask questions for
clarification.

Teachers use a graphic organizer, Let's Celebrate, with students to organize information for each
Canadian celebration studied. This may be completed individualy or in pairs. Students are to use
printed resources and shared readings to research each holiday and complete the task. For best
results, teacher modelling of the activity is encouraged. This graphic organizer may be used for each
of the four celebrations studied. Upon completion of the task, peer review, and pair/sharing, the
students file the graphic organizers in their personal celebration portfolio.

Upon completion of the study of all celebrations, students reflect about one of the celebrations studied
in their persona journd.

To conclude this activity, students work in pairs or small groups to plan afestive celebration for the
class. Each group of studentsis responsible for one component of the class celebration (e.g., music,
food). The graphic organizer, Let's Party, assists students in planning. Each group is responsible for
developing a brief outline. The students plan, prepare, and celebrate.

Assessment /Evaluation

teacher observation and informal/anecdotal assessment of in-class participation

journal assessment using the checklist, Appendix 6.3 - Formative Assessment Checklist - Personal

Journa Writing
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formative assessment of portfolio with anecdotal comments assessing student work and participation
summetive assessment of planned celebration using the rubric (Appendix 6.2 - Rubric for Assessing
Research Project)

Resources
Fowler, H.W. The Concise Oxford Dictionary of Current English. Oxford: Clarendon Press, 1990.

Langevin, D. When's The Next Holiday? Canadian Celebrations. Toronto: Canadian Resources for
ESL,

1996.
Lewicki, K. Thanksgiving Day In Canada. Toronto: Napoleon Publishing, 1993.
Martin, D. Communicating Skills. Toronto: TP Nelson, 1998,

Accommodations
Students experiencing difficulty with language acquisition should be paired with linguistically stronger
students for the co-operative activities.
Students experiencing difficulty with writing may require modelling from teacher; scribing or, a
modified cloze piece.

Appendices
Appendix 6.2 - Rubric for Assessing Research Project
Appendix 6.3 - Formative Assessment Checklist - Personal Journd Writing

Activity 2: Celebrating Our Catholic Identity
Time: 300 minutes

Description

In this activity students explore the concept of celebration through the lens of the Catholic Church. The
focus is preparation for a culminating liturgy, which incorporates values and beliefs associated with the
teachings found in Catholic celebrations. Students' knowledge and skillsin ora, visual, and written
communication continue to develop using graphic organizers. This activity further familiarizes students with
related scripture passages. Students illustrate their understanding of the Catholic celebrations through the
writing of a children’s book relating to Advent and by planning and participating in a Lenten liturgy,
celebrating forgiveness. Teachers may choose to complete these activities at the time of year that
corresponds to the church calendar. The language foci for this activity are sentence structure and proper
use of nouns and pronouns.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations. 1d; 7c, g.

Strand(s): Ora and Visua Communication, Reading, Writing, Social and Culturad Competence
Overall Expectations: BORV .02; BREV .05; BWRYV .03; BSCV .03

Specific Expectations: BOR 1.03, 2.02<%; BWR 2.01<+; BRE 1.01, .02+, 3.01¢+; BSC 2.03%¢, 2.04¢.
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Planning Notes

Make first language dictionaries available (class copies or personal copies) to assist and support in the
understanding of new and unfamiliar vocabulary.

Make a number of magazines, pictures, calendars, newspapers, etc. available for students to use for
visud displays.

Develop the story of the Birth of Jesus Christ using sentence strips (one sentence per strip of paper).
Gather materials having a variety of textures, (e.g. felt, corduroy, sandpaper, silk, satin, cotton, foil,
wax paper, denim, wool, jute, and burlap).

Provide students with glue, scissors, and construction paper.

Reserve chapel for liturgy.

Paraphrase scripture readings as needed. Provide written copies for students to follow.

Prepare graphic organizers to support Teaching/Learning Strategies in this unit or browse the Durham
Catholic District School Board web site for prepared graphic organizers such as.

Waiting: This graphic organizer focusses on the language concept of sentence structures, specifically
subject/verb agreement. It provides sentence stems to be completed with a persona thought and wish.
Sentences include past, present, and future tenses.

New Beginnings-Media Review: This graphic organizer is designed for students to review the content
of avideo. Emphasisis placed on the main idea, the characters, setting, new vocabulary, and likes and
didikes.

Prayer Patch: This graphic organizer provides students with a framework for writing prayers of the
faithful.

Prior Knowledge Required

achievement of expectations at the ESLAO level
familiarity with completing graphic organizers

Teaching/Learning Strategies
The Season of Advent

1

2.
3.
4

N o

© o

Initiate a discussion about Advent celebrations, focussing on the idea of atime of waiting and
anticipation.

Using visua cues, introduce and develop new vocabulary related to Advent.

Share a persona experience relating the idea of waiting to the students.

Read a scripture passage to students which reflects the message of Advent as a time of waiting and
anticipation (e.g., Luke 3:10-11,14-16, Luke 2:4-7, Songs of Songs 2:11-13), then discuss with the
students.

In smdl groups, students are to complete a collage of pictures with labels representing things for
which they have waited or continue to wait.

Students share their collage oraly with the large group.

Students complete the graphic organizer Waiting. This organizer provides students with sentence
stems to be completed with persona thoughts and wishes. A variety of sentences should be included,
which reflect past, present, and future verb tenses. If necessary, support this activity with some
language exercises that reinforce the concept of verb tenses and subject/verb agreement.

Students place completed graphic organizer in their celebration portfolio.

To begin this next activity, inform students that today the classis creating a book that may be shared
with younger siblings, an eementary school, or daycare centre.

10. To develop vocabulary through tactile experiences, have a variety of materials and textures available

(e.g., felt, corduroy, sandpaper, silk, satin, cotton, foil, wax paper, denim, wool, jute or burlap).
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11.

13.

14.
15.

16.
17.

18.
19.

Place one article in a bag; students reach in the bag and describe verbally what they feel. Continue
this process with a variety of objects, having the students describe the tactile sensation of the texture
of each object.

. Student responses may be recorded on the board or on chart paper to build the written and spoken

vocabulary for this activity.

Read the story of the Birth of Jesus Christ and further develop the idea of waiting. Relate this story to
some of the persona thoughts the students shared when they completed the activity on past and
present tense verbs and the idea of waiting.

Using the story shared, discuss the structure of a story with afocus on beginning, middle, and end.
Randomly hand out sentence strips (created from the story shared on the Birth of Christ) and ask
students to arrange themselves in the proper story sequence using the sentence strips as the organizer.
Students read the sentences aoud to reinforce the story content, structure, and sequence.

Students then take their sentence strip and copy it onto a piece of 11x14 paper.

Using the materials from the tactile activity, students create illustrations to support the meaning of their
sentence (e.g., foil which is cold and smooth may represent stars or the night sky; sandpaper which is
rough and scratchy may represent the ground in the desert or animal coverings.)

Students re-read their sentence in the proper order to create the completed class book.

Bind each completed page to create the student’ s storybook on the Birth of Jesus Christ.

The Season of Lent

1

2.
3.

o U

Introduce this topic with a video, which reflects the theme of forgiveness and new beginnings, e.g.,
Pardon and Peace.

Using the graphic organizer, New Beginnings-Media Review, students complete a review.
Asaclass, plan aliturgy, celebrating the theme of forgiveness (suggested readings Luke 17:3-4,
Colossians 3:12-13)

In preparation of the prayers of the faithful have students write prayers. The graphic organizer Prayer
Patch alows students to complete persona statements as prayers of the faithful. Provide them with
sentence stem, (e.g., | forgive because....). Students must write a prayer focussing on each
of the following areas: family, friends, school, and church.

Each student reads one of his or her prayers of the faithful at the liturgy.

When planning is complete, celebrate the liturgy.

Assessment/Evaluation

teacher observation and informal/anecdotal assessment of in-class participation.

formative assessment of portfolio with anecdotal comments assessing student work and participation.
assessment of in-class presentation of the collage using Oral Presentation-Teacher/Peer Checklist
Assessment (Appendix 4.2)

assessment of the collage completed using The Rubric Assessment of a Collage (Appendix 1.1
ESLCO)

teacher observation and anecdotal comments of preparation and presentation of the class written
book.
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Resources

Print

Barry, J. Language to Go. Toronto: Nelson Canada, 1995.

Canadian Bible Society. Good News Bible: Today's English Version. Toronto: Canadian Conference of
Catholic Bishops, 1996.

Edwards, P.J. Catechizing and Liturgical Symbols. San Jose, Californiac Resource Publications Inc.,
1997.

Fowler, H.W. The Concise Oxford Dictionary of Current English. Oxford: Clarendon Press, 1990.

Hilliard, D. and B. Vdenti-Hilliard. Come & Celebrate. Menlo Park Cdifornia: Internationa Committee
on English in the Liturgy Inc., 1985.

Kdly, F. 50 Children’s Liturgyies for All Occasions Dublin: The Columbia Press, 1992.

Lee, S. Joyous Days. Minneapolis, Minnesota: Winston Press Inc., 1984.

Pelfrey, W. Celebrate the Bible. lllinois Shining Star Publications, 1988.

Wansbrough, H. The New Jerusalem Bible. New Y ork: Doubleday, 1990.

Wilodarski, M. "Jesus Is Born" in Jesus Lives. (p.11-14). St. Anthony Messenger Press, 1995.

Videos
Pardon and Peace, Franciscan Communications, Los Angeles, Cadifornia

Accommodations
Students experiencing difficulty should be paired with linguisticaly stronger students for the co-
operative activities.
Students experiencing difficulty with writing may require modelling from teacher.
Students who have not developed the confidence to speak in English may speak in their first language
during the liturgy.
Due to the difficulty of the language in which scripture is written; it may be necessary to read
passages severa times for students to acquire meaning of passage. Also the discussions around
scripture may require more teacher prompting than expected to support the comprehension of the
content.

Appendices
Appendix 4.2 - Oral Presentation - Teacher/Peer Checklist Assessment
Appendix 1.1 - (ESLCO) - Rubric for Assessing a Collage

Activity 3: Celebrating Our Catholic Journey
Time: 225 minutes

Description

This activity provides students with an introduction to the Seven Sacraments. Asthisisthe main themein
the Grade 10 religion program, this activity provides the students with some of the vocabulary and
teachings necessary to bridge the trangition into this program. All sacraments are introduced but the
primary foci are the sacraments the students have experienced on their life journey so far. Ord, written,
and visua skills are further devel oped through this activity. Language devel opment focusses on
vocabulary, present and past verb tenses, sentence structure, and organizational structures that students
naturally encounter as they complete the various reading and writing activities.
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Strand(s) and Expectations

Ontario Catholic Graduate Expectations: 1b, 1d; 7c, d.

Strand(s): Ora and Visua Communication, Reading, Writing, Social and Culturad Competence
Overall Expectations: BORV.01; BWRV.01, .03; BREV.01, BSCV.03.

Specific Expectations: BOR1.04+¢, .03; BWR1.01, 2.01, 2.03%, 2.04++; BRE1.01, 3.05+, 4.01;
BSC1.03%¢, 2.05%.

Planning Notes

Gather and collect visua supports to assist in the teaching of the Seven Sacraments.

Prepare an activity for the students matching the new vocabulary studied to the meaning of each
word.

Reserve time in the computer lab and where necessary, arrange for peer tutors to assist with the use
of computer programs.

Prepare graphic organizers to support Teaching/Learning Strategies in this unit or browse the Durham
Catholic District School Board web site for prepared graphic organizers such as:

Name Bingo: This graphic organizer provides the framework for students to acquire information about
their peers that relates names to persondl traits (e.g., find someone wearing glasses)

Prior Knowledge Required

Achievement of expectations at the ESLAO level is required.
Some knowledge of computer use would be beneficial but not necessary.

Teaching/Learning Strategies

1

To begin this activity, present the Seven Sacraments to the class using visual representations (e.g.,
pictures, photos, and drawings). This draws upon students' familiarity of sacramentsin their first
language and culture.

Introduce vocabulary related to the study of the Sacraments, focussing on the name of each
Sacrament, its pronunciation, and meaning. Refer to the graphic organizer from ESLCO, Appendix C
to support the acquisition of new vocabulary.

To reinforce the acquisition of Sacramental vocabulary, have the students complete an activity of
matching the words to the correct meaning.

Begin with the study of Baptism. The Sacrament of Baptism is the Sacrament of new life in which we
are caled by name. Co-operatively, students complete an activity which develops this idea.

Students participate in an activity, which alows them to acquire names as answers to designated
questions. The graphic organizer, Name Bingo, provides the framework for this activity.

Read the scripture passage to the class, Matthew 3:13-17, The Baptism of Jesus. Lead studentsin a
discussion about the symbols of Baptism (i.e., water, cleansing, names, oil, and candles) as visua signs
of the Sacrament. Illustrate the symbols on the board with an explanation of each.

Students complete ajourna entry entitted " My Name” in which each student shares the meaning and
significance of their first and last name. Students are directed and encouraged to describe the meaning
of their name.

Present the Sacrament of Confirmation to the students and develop the meaning of Confirmation as
the Sacrament of maturity. Through class discussion, teachers present the image of this Sacrament as
the journey into adulthood. The concept of moving is developed based on some personal experiences
of the students. Discuss the visua signs of this Sacrament, (i.e., flame, laying of hands, the Holy
Spirit). Add these symbols to the visua list of symbols started for the Sacrament of Baptism.
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10.

11

13.

14.

15.

16.

17.

18.

Focus discussion on characteristics of adults (by comparing and contrasting characteristics of
children’s actions versus adult actions). Compose, co-operatively with the class, a comparative chart
to visudly demonstrate the differences and similarities of these actions.

Students complete ajourna entry entitled "Maturity Is....". Refer the students to the list of
characteristics of adults to support their writing and development of this topic in their journa. Journa
entries may be assessed using Appendix 6.3.

The Sacrament of Marriage is presented as the Sacrament of promise. Teachers read the scripture
passage to the class, John 2:1-11 - The Wedding at Cana.

. Ask students to share some of the customs and traditions from their personal culture related to the

celebration of marriage. Teachers make alist on the board to compare and contrast Canadian
marriage ceremonies to those shared by the students.
In the presentation of the remaining four sacraments, develop only the symbolic representation of each
sacrament and the vocabulary linked to each.
Possible scripture readings for each of these sacraments are, Reconciliation-Luke 5:1-7, Eucharist -
Matthew 26:26-30, Holy Orders-Luke 5:1-11, and Sacrament of the Sck-Mark 2:1-12.
Introduce the language function of greetings, invitations, and thank you, reviewing the ord language of
formal and casual introductions and farewells.
The classis divided into pairs, developing and practising oral communication skills in introducing,
inviting, and thanking. Encourage pair/share for this activity. Students circulate within classto share
with avariety of individuals.
Students select one of the following possible topics to create a greeting card, using computer graphics
to enhance the card. Students use desktop publishing programs to assist with the design of the card.
Possbletoplcs may be:

Make a get-well card for a senior who isin anursing home,

Design athank-you card for a gift you have received, reflecting thank you in a variety of

languages,

Create a card expressing an apology to a specid friend,

Make a card that congratul ates a person on his’/her successful achievement,

Design an invitation that invites your family to share in a special feast with you,
To extend this activity, students may take the completed card to the appropriate person (e.g., visit a
nursing home and present the get-well card to aresident). Students can apply skill of greeting and
farewell if they make these visits.

Assessment/Evaluation

teacher observation and informal/anecdotal assessment of in-class participation.

formative assessment of activities completed that can be added to portfolio, with anecdotal comments
assessing student work and participation.

journal assessment using the checklist, (Appendix 6.3-Formative Assessment Checklist-Personal
Journa Writing).

anecdotal comments and assessment of word-processing and crestivity of the assgnments of creating
agreeting card.
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Resources
DeAngdis, W. Seven Sacrament Workshops. Mystic, Connecticut: Twenty-third Publications, 1989.

Kelly, F. 50 Children's Liturgies for All Occasions. Dublin: The Columbia Press, 1992.
Stoutzenberger, J. Celebrating Sacraments. Winona, Minnesota: Christian Brothers Publication, 1984.
Wansbrough, H. The New Jerusalem Bible. New Y ork: Doubleday, 1990.

Accommodations
Students experiencing difficulty should be paired with linguistically stronger students for the co-
operative activities.
Students experiencing difficulty with writing may require modelling from teacher.

Appendices
Appendix 6.3 - Formative Assessment Checklist - Personal Journa Writing
Appendix C ESLCO - Vocabulary

Activity 4: Celebrating Our Cultural Identities
Time: 150 minutes

Description

This activity provides students the opportunity to share and explore cultural celebrations from around the
world. The celebration of a New Y ear is the focus of multicultural celebrations in this activity. The
students explore customs and traditions associated with this universal holiday. Students' skillsin English,
particularly oral, visual, and written communication, continue to be enhanced through participation in this
activity. The language foci for this activity are plural and possessive nouns, writing questions, writing lists
using correct punctuation, and use of past and future tenses.

Strand(s) and Expectations

Ontario Catholic Graduate Expectations. 5c; 7g.

Strand(s): Ora and Visua Communication, Reading, Writing, Social and Cultural Competence
Overall Expectations: BOR .01; BWRYV .01; BREV .05; BSCV .0L.

Specific Expectations: BOR 1.01+¢, 3.02; BWR 2.01, .02; BRE 3.05%¢, 4.01%%; BSC 1.03%¢, 1.04+%,
204.

Planning Notes
Gather and collect visua supports, (e.g., photos, magazines, newspaper articles, pictures, caendars)
reflecting the vocabulary and meaning of the New Y ear.
Collect a variety of noisemakersto display in class and use for vocabulary devel opment.
Have copies of the Chinese Zodiac calendar with clear visua and high interest/low vocabulary
descriptions (alarge colour wall chart would be beneficial but not necessary).
Provide access to the Internet.
Arrange with students, school staff, parent community to bring in artifacts used in celebrating the New
Year to display in class.
Prepare graphic organizers to support Teaching/Learning Strategies in this unit or browse the Durham
Catholic Disgtrict School Board web site for prepared graphic organizers.
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Looking Ahead: This graphic organizer provides the framework for developing a comparative list of
idess reflecting past and future events.

Prior Knowledge Required

achievement of expectations from ESLAO
familiarity with completing graphic organizers
some familiarity with using the Internet

Teaching/Learning Strategies

1

©

To begin this activity, lead students in a discussion and introduce the celebration of the New Y ear as
beginning, looking ahead, making changes, restarting, and making commitment. Support the
development of this theme with visuals and short reading passages of high interest and low vocabulary,
(e.g., The Ontario Reader, 1997,1998,1999).
Write New Y ear's Day on the board and have the students relate as many words as possible from
these words. Students share their lists of words with the class. To extend this activity, have students
use five of their words in a sentence. To support the language focus of this activity, have students
write a question with five new words.
To develop the vocabulary, display as many samples of possible noisemakers that you can collect. The
students try the noisemakers, then describe the sound. Teachers develop a chart on the board with the
name of the noisemaker; the plural form of the noun and several words to describe the sound the
noisemaker makes (e.g., bells, clangers, clappers, whistle, etc.).
Students may complete alanguage activity to reinforce the grammatical focus of plura nouns.
Introduce the concept and rules of possessive nouns. Students complete some activities to reinforce
these language skills.
Co-operatively with students, create alist of two categories. 'Good things that happened last year' and
'Good things | hope will happen this year'. Emphasis should be placed on the past and future tenses
when completing this activity. The graphic organizer, Looking Ahead, provides the framework this
activity.
Review with students the format for asking questions. If skills require further reinforcement, have
students complete a language skill activity to support concept. Model questioning techniques and set up
role-play experiences for students to practise asking questions.
Co-operatively develop alist of interview questions focussing on the cultura celebrations of the New
Y ear. Review the concept of questioning based on the 5 W's. Examples of questions may be:
- When isthe New Year celebrated in your culture?

What are some foods that you eat on New Y ear's Day?

What are some symbols that represent the New Y ear in your culture?

Who do you celebrate New Y ear's Day with?

What are some traditions related to New Y ear's in your culture?

How do you pronounce New Y ear's Day in your first language?
Students then develop their own questionnaire and interview classmates.
Using the data gathered, each student writes a one-page report comparing and contrasting New
Y ear's Day from one country around the world to the Canadian celebration. The writing processis
gpplied to this activity (e.g., brainstorm, write rough draft, edit and produce final copy with teacher
direction). Teachers conference with students throughout the writing process.
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10. Introduce the Chinese Zodiac Caendar to the students and discuss the symbols representative of the
years of birth. Persona descriptions for each symbol and year are read to the students. Students
locate their year of birth and share the description of the personal characteristics from their sign.
Students locate the year of birth of parents/guardians, siblings, friends, and classmates and share the
persondlity traits of these symbols. Vocabulary focus for this activity is the meaning of the personality
traits linked to the Chinese Zodiac caendar.

11. Deveop the language skill of writing lists and the correct punctuation when writing lists. Students
complete some activities that reinforce this language skill.

12. Provide students with access to the Internet so they can research web sites that provide information
on Chinese Zodiac symbols.

13. Students create a symbol and write a short personality description for afriend. Students are reminded
to use vocabulary introduced in this activity.

Assessment/Evaluation
teacher observation and informal/anecdotal assessment of in-class participation.
formative assessment of activities completed that can be added to portfolio, with anecdotal comments
assessing student work and participation.
journal assessment using the checklist (Appendix 6.3 - Formative Assessment Checklist - Personal
Journa Writing).
Rubric for Assessing Writing, Appendix A (Phase 1 of ESLBO) for written work completed on the
celebration of New Year's Day.
checklist for self/peer editing to be completed as student completes writing assignment and applies
stages of writing process. (Appendix 6.4 - Sdlf/Peer Editing Checklist)

Resources
Barry, J. Language to Go. Toronto: Nelson Canada, 1995.

Dumoalin, B. Celebrating Our Cultures. Markham, Ontario: Pembroke Publishers, 1998.

Fowler, H.W. The Concise Oxford Dictionary of Current English. Oxford: Clarendon Press, 1990.
Langevin, D. When's The Next Holiday? Canadian Celebrations. Toronto: Canadian Resources for
ESL, 1996.

Martin, D. Communicating Skills A Language Arts Program Toronto: I TP Nelson, 1998.

Internet
www.goodorient.com/chinzodhorgr.html

fllc.smu.edu/fll c/languages/chinese/yunsheng/zodiac.html

Accommodations
Pair students experiencing difficulty with linguistically stronger students for the co-operative activities.
Students experiencing difficulty with writing may require modelling from teacher.
Arrange peer mentors for Internet research to assist with the reading of the information.
Allow written report to be completed in point form.

Appendices

Appendix A - Rubric for Assessing Writing (ESLBO phase 1)

Appendix 6.3 - Formative Assessment Checklist - Persond Journa Writing
Appendix 6.4 - Sdf-/Peer-Editing Checklist
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Activity 5: Celebrating Yesterday, Today, and Tomorrow
Time: 225 minutes

Description

In thisfina activity students have an opportunity to exhibit and showcase the knowledge and skillsthey
have acquired on the topic of Celebrations. Students participate in a variety of research activities, using
reference materials and human and technological resources to gather data and reinforce acquired
knowledge. Students present their findings as a calendar, reflecting any and al components of celebrations
and holidays as addressed in this unit. Students create the final product on the computer including graphics.
The language functions emphasized are gathering information and using accurate questioning techniques.

Strand(s) and Expectations

Ontario Catholic Graduate Expectations: 5c; 7, j.

Strand(s): Ord and Visual Communication, Reading, Writing, Socia and Cultura Competence

Overall Expectations: BOR.01; BWRV.03; BREV.01; BSCV.01, .02.

Specific Expectations: BOR2.02, 3.02+%; BWR2.01, .03+, .04+, 3.05%; BRE3.01, 4.01%; BSC1.03<,
1.04+%, 2.02, .04.

Planning Notes

- Arrange with the computer department to develop and train peer tutors to assist with computer
component, if necessary.
Reserve time on the computers.
Gather and collect different styles of calendars to have as visual samples for the class.
Pre-arrange with a human resource to provide data and information for students.
Arrange with English or Religion department to pair English first language speakers with second
language students if support is necessary.

Prior Knowledge
Achievement of expectations from ESLAO
Familiarity using the computer, word processing programs, graphic programs, and clip art programs
Grasp of skills and concepts presented in this unit

Teaching/Learning Strategies

1. Begin thisactivity by introducing the project to the students. The project is to be completed co-
operativey, in smal groups, with one fina product for the class.

2. The class makes a calendar that reflects the many celebrations studied in this unit.

3. Share severa caendar styles and discuss the design, layout, and format used to display the information
on calendars. Students decide on the format that they wish to use for the fina product.

4. The categories for information on the calendar are:
- Canadian Celebrations/Holidays
Multicultural Celebrations/Holidays
Cathalic/Multi-faith Celebrations/Holidays
School Celebrations/Events
Personal Celebrations (e.g., Birthdays)

In small groups, students select the category they wish to research and develop.

6. The research components of this project are to determine dates, to gather significant information about
the event, and to identify or create symbols that may reflect the meaning of the celebration.

o
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7. Have avariety of resources available for the students to gather the data necessary for this project,
(e.g., print, Internet time, human resources, and calendars).

8. Students may apply previoudly learned interview skills to gather data and information. Suggested
human resources are school secretaries, school chaplain, parish secretary, parish priest, principal, vice-
principa, family members, student council members, multicultural club members, or multi-faith
community members.

9. Intheir groups, with teacher direction where required, students spend time gathering data.

10. Thefina calendar is completed on the computer with the assistance of peer tutors when needed.
Computer graphics must be used in conjunction with student-created visual aids. MicrosoftPublisher
offers avariety of caendar templates and clip-art that supports this project.

11. Asapossible extension to this project students may choose to sdll the fina product in order to raise
funds to be donated to alocal charity. This would provide an opportunity to teach the students some
skills in promotion of a product and accounting.

Assessment/Evaluation
Formative assessment - anecdotal comments on individual student’s participation during the
preparation of the calendar.
Appendix 6.2 - Rubric for Assessing a Research Project, is used to assess the final project.
Appendix 6.4 - Self/Peer Editing Checklist to be completed by students as they work through the
assessment of developing the calendar.

Resources

Internet
www.multicultural calendar.com

www.corelclipart.com
http://diryahoo.com/society _and_culture/holiday_and_observance/newyear
www.al gonet.se/beradot/christmas

Accommodations
Assign student work groups to ensure students experiencing difficulty have the support of students
more comfortable with the language.
Select peer tutors who exhibit sensitivity and understanding for students of English as a second
language.
Students who are experiencing difficulty the with interview process and tel ephone conversation may
be paired with an English first language speaker for support.

Appendices
Appendix 6.2 - Rubric for Assessing a Research Project
Appendix 6.4 - Sdf-/Peer-Editing Checklist
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Unit 4: Canadian Diversity

Time: 25 hours
Unit Developer(s)
Jamie Finan, Durham Catholic District School Board
Christina Maschas-Hammond, Peterborough, Victoria, Northumberland, Clarington Catholic School
Board
Mary Adelle Patterson, Durham Catholic District School Board
Development Date: May-August 1999

Unit Description

This unit of study explores Canada’s physical, sociocultura, and economic diversity and the
interrelationships this diversity generates. Throughout this unit, students develop a sense of appreciation for
the beauty and richness of Canada's natura environment, the diversity of cultures and religions, the nature
of the Canadian economy, and the structure of government. As they progress through this unit, students
reflect upon their Chrigtian and civic responsibility to society and the environment and consider the
opportunities Canada has to offer. Students think globally and analyse the presence of Catholic valuesin
the social fabric of the country.

Strand(s) and Expectations

Ontario Catholic Student Graduate Expectations: 1c; 3c, f; 4e 53 €, g; 7a f, g, h, i, .
Strand(s): Ord and Visual Communication, Reading, Writing, Socia and Cultura Competence
Overall Expectations: BORV .03, .04, .06; BREV .01, .03, .05; BWRV .01, .02, .03; BSCV .01, .02.
Specific Expectations: BOR 1.01, .02, .03, .05, .06, .08; 2.01, .02, .03, .04, 3.03, 4.01; BRE 1.01, .02,
.03, 2.01, .02, .03, 3.01, .02, .03, .04, .05, 4.01, .02; BWR 1.01, .02, 2.01, .02 .03, .04; 3.01, .02, .03, .04,
.05, .06; BSC 1.01, .02, .04, .05, 2.01, .02, .03, .04.

Activity Titles (Time + Sequence)

Activity 1 Y ours to Discover 150 minutes
Activity 2 Interactions: People and their Environment 225 minutes
Activity 3 Canada: Viewing Our Economy 150 minutes
Activity 4 Economics and the Government of Canada 225 minutes
Activity 5 Canada: Viewing our Cultura Diversity 225 minutes
Activity 6 Examining Canada-s Rights and Freedoms 150 minutes
Activity 7 Tour of Canada 375 minutes

Unit Planning Notes

Teachers review, in advance of teaching this unit, a number of films, videos, and computer reference
programs about Canada and its physical, social, and economic characteristics, to pre-select those which
would best suit the needs of the ESLBO class. If Internet access is available, teachers familiarize
themsalves with a number of sitesthat offer information about the land, the people, and the economy of
Canada, to direct students in their various forms of research. Teachersrefer to Individual Education Plans
and modify unit activities and expectations to accommodate the students needs. Teachers may prepare
graphic organizers to support Teaching/Learning Strategies in this unit or browse the Durham Catholic
District School Board web site for teacher-prepared graphic organizers. (www.durhamrc.edu.on.ca)
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Prior Knowledge Required

Achievement of expectations at the ESLAO leve isrequired. Specific knowledge and skillsin the
following areas are needed for this unit: use of the dictionary, basic mapping and map reading, knowledge
of Canadian place names, smple sentence and paragraph structures, identification of main ideas from
research materials, and familiarity with gospe vaues. (See ESLCO Appendix A) Basic computer
keyboarding and Internet search skills are required for those students who have the opportunity to apply
them. Some understanding of current environmental, economic, and socia issues may enrich students
participation in this unit of study.

Teaching/Learning Strategies

Teaching/learning strategies used within this unit of study include: brainstorming and word webbing; smple
observation and oral response; map and atlas reading; note-taking; persona journd writing; participation in
group presentations, creating an organizer to present information; extracting information from media
sources, problem-solving; letter-writing; interpretation of graphic and statistical data; classroom discussion
and use of available computer technology.

Assessment/Evaluation
informal assessment observation of students in-class participation and co-operation
summative assessment research assignments, poetry writing,
peer- and teacher- evaluation of oral presentations
pencil and paper unit/activity test(s) on content and vocabulary
homework check
formative checklist assessments of mapping skills, collage presentation, and journa writing

Resources

Computer Reference Programs

Adventure Canada. Virtua Redlity Systems, Inc., 1996.

Wide World of Animals. Creative Wonders Multimedia Corporation, 1995.

m

Brunetti, Jean-Claude. Treasures of the Bible. Quebec: Diffusion Prologue, 1997.

Cameron, Judy and Tracey Derwing. Being Canadian. Toronto: Prentice Hal Ginn, 1998.
Cartwright, Fraser, Gary Birchdl. Contact Canada. Toronto: Oxford University Press, 1996.
Derry, William and Charles Nash. Geocanada. Toronto: McGraw-Hill Ryerson Ltd., 1990.
Lubman, Danidl. Canadian Dictionary or English Learners. Don Mills Addison-Wedey, 1987.

Massey, Don and Patricia Shields. Canada: Its Land and People. Edmonton: Reidmore Books
Inc.1995.

Zuern, Geunther. Ontario Reader, 1999. Toronto: Maracle Press. 1999.

Internet
Various sites on Canadals physical environment, people, government, and economy (listed in activities).
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Activity 1: Yours to Discover
Time: 150 minutes

Description

Canadais anation of great physical beauty and contrast. This activity explores the diversity of physical
landforms, vegetation, wildlife, and climate across our nation and how they interact with each other. The
specific language skills that are emphasized in this activity centre on point form note-taking, sentence
construction using comparatives, extracting information from visua and media sources, organizing and
categorizing information into a graphic organizer, and the appropriate use of adjectives.

Strand(s) and Expectations

Ontario Catholic Student Graduate Expectations: 5a.

Strand(s): Ora and Visua Communication, Writing, Socia and Cultura Competence

Overall Expectations: BORV .03, .04, .06; BWRYV .01; BSCV .02.

Specific Expectations: BOR 1.01, .03, .06+; 2.01, .02%; 4.01%; BWR 1.01+; 2.01; BSC 1.02.

Planning Notes
Teachers are encouraged to create a classroom library of pictures, magazines, travel brochures,
videos, atlases, texts, and computer resources to assist students to visualize the diversity of Canadas
natural environment.
Teachers introduce students to specific geographic language they will encounter throughout the
activity (e.g., landscape, landforms, natural, humarnr-made, vegetation, wildlife, endangered, etc.).
A wall map of Canada and aworld globe are required.

Prior Knowledge Required
Achievement of expectations at the ESLAO level isrequired.

Teaching/Learning Strategies

1. Present studentswith The Great Canadian Trivia Challenge (Appendix 4.1) Thisisan on-going
activity in which students are to seek out specific information about Canada using any/all resources
made available to them. The challenge is to see who can independently locate the information in
answer to all the questions by the end of this unit of study.

2. Open discussion by asking students to think about any three adjectives that they would use to describe
the Canadian environment.

3. Create a blackboard/overhead word web, recording the adjectives the class generates, with the word

Canada at the centre.

Ask students to consider if these same adjectives could be used to describe their home country.

Encourage students to give oral responses using comparatives such as smaller than, hotter than, when

comparing the two countries.

6. To introduce the concept of physicd diversity, present to students a series of colour photographs, with
no place name identification, that illustrate varying types of landscapes and climates (e.g., ice fields,
rainforests, mountains, flat lands, rocky idands, lakes and rivers, etc.) Challenge the class to determine
which are photos of places in Canada and which are not.

*Note: Old calendars provide an inexpensive and abundant source of landscape photos for activities
of this nature.

7. Once students comprehend that al landscapes depicted in the photographs are Canadian, guide
students to illustrate the approximate locations of each on awall map of Canada.

o~
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8. Ask studentsto explain why Canada has such diverse physical characteristics. Direct discussion to the
two main factors: Canada's size and location.

9. Using the wall map of Canada and aworld globe as references, students discuss and evauate the
advantages and disadvantages of Canada's size and global location. For example:

advantage: Canadians get to experience al four seasons (location).
disadvantage: Travel in Canada can be costly and time-consuming (Size).

10. Students complete a point-form chart or note summarizing the advantages and disadvantages as
agreed upon by the class.

11. Returning to the landscape photos, students are divided into small groups and given a photo to examine
more closely. Students extract as much information about that part of the country as they can from the
photo (e.g., What is the weather like? What season isit? What landforms are shown? |s there any
sign of human activity? If so, what? What does the natural vegetation look like? Do you see any
wildlife? Could people live here? Why or why not? References such as Geocanada and Adventure
Canada may be used by students to supplement this activity.

12. Each group of studentsis directed to document their observations for their specific location on a
student-generated organizer to be presented and shared with the rest of the class.

13. This may be an appropriate time to show students a video or film that offers them a more
comprehensive view of Canada's diverse landscapes, wildlife, and climate (e.g., On Top of the
World: Canada). As the video tours Canada, students may list some of the more spectacular natural
Sites shown.

14. After viewing the video/film, students are encouraged to informally share any first-hand knowledge
they may have about any of the Canadian sites shown in the video/film.

Assessment/Evaluation
Teacher observation and informal assessment of students participation and co-operation in class
discussion and group activity.
Peer-evaluation of group presentation - Appendix 4.2 - Oral Presentation - Teacher/Peer Checklist
Assessment.

Resources
Adventure Canada. Virtud Redity Systems, Inc., 1996.

Assorted visuals showing landscapes of Canada (e.g., calendar photographs)

Derry, William and Charles Nash. Geocanada. Toronto: McGraw Hill Ryerson Ltd., 1990.
On Top of the World: Canada. Lifestyle Home Video, 1992.

Wall map of Canada and world globe.

Accommodations
Provide a vocabulary list defining geographic terms used throughout the activity.
Present teacher-generated organizer for the photo observation activity.
Present video in short sections rather than in its entirety.

Appendices
Appendix 4.1 - The Great Canadian Trivia Chalenge
Appendix 4.2 - Oral Presentation-Teacher/Peer Checklist Assessment
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Activity 2: Interactions: People and their Environment
Time: 225 minutes

Description

Geography has an enormous influence upon how people live. This activity challenges students to examine
how the environment impacts upon their lives and how they, in turn, impact upon the environment.
Throughout this activity students develop skillsin organizing information into a graphic organizer,
expressing opinions from persona experience, using grammatically correct sentence structure in written
notes, extracting information from written, graphic, and statistical data presented in pamphlets and persona
journal writing. Using the creation story in the Book of Genesis, students develop a sense of appreciation
and responsbility for the gift of God's crestion.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations: 1c, 3c, f, 7h, i.

Strand(s): Reading, Writing, Socia and Culturad Competence

Overall Expectations: BREV.01, 05; BWRV.01, .02; BSCV.02.

Specific Expectations: BRE2.02, 3.01; BWR1.01%, 2.01; BSC1.05%, 2.02, .04«.

Planning Notes

Teachers may wish to:

- gather pamphlets/booklets from municipalities that give information about local recycling initiatives,
track current newspaper articles that address issues such as energy conservation, environmental
protection, recycling programs, €tc., to have available for the students' use;

If arecycling plant is nearby, organize afield trip to the facility;
seek out varying interpretations of the creation story.(e.g., Treasures of the Bible).

Prior Knowledge Required
achievement of expectations at the ESLAO level
basic understanding of the concept of recycling

Teaching/Learning Strategies

1. Students are reminded to continue their search for answersto The Great Canadian Trivia
Challenge.

2. To open discussion about the impact the natural environment has on our lives, ask students to look
around the classroom and indicate items they see or use that initially come from the land.

3. Direct students to start with the paper on which they are presently writing.

4. Students define the term resource, distinguishing between renewable and non-renewable resources
and listing examples of each in achart or Venn diagram.

5. For homework, assign students to search through al rooms of their home and list the items they, and
other members of their family use in atypical day, that are provided by or produced from the natural
environment. Students document their findings in a chart with three columns: Product/Item,

Sour ce/Resour ce and Renewabl e/Non-renewabl e.
The god of this activity isto make students aware of the vast array of natural resources Canada has
to offer to its people.

6. Teacherstap students personal knowledge of how environment affects lifestyle by opening discussion
about how their lives have changed since moving to Canada.
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10.

11

13.

14.

To organize students thoughts and opinions about how environment affects lifestyle, students may
develop a graphic organizer of their own to illustrate the effect environment has on human activity.
(Students may give examples, using any geographical reference, to support the concept that
environment affects lifestyle, e.g., Clothing - most Canadians require both winter and summer clothing;
Housing - homes in the Caribbean Idands do not require heating systems. Other sub-topics to consider
include: transportation, economic activity, food, recrestion)

Students read through the creation story (Genesis 1: 1-31, 2: 1-4) and list, in sequence, what God
created on each of the seven days.

Students use this same reading to reflect upon the following questions and write ajournal entry:

What role did God present to humankind at the end of the creation? (Genesis 1. 26)

Have the people of this planet carried out God's wishes? Explain your response.

What role do you see yourself playing in guarding and protecting our natural environment?
Students discuss how humans have affected the natural environment. The challenge for the teacher is
to have students arrive at both positive and negative interactions. This may be documented in a
Positive and Negative Interactions chart.

Discuss with students the 3R's (Reduce, Reuse, and Recycle) to clarify the meaning and consider how
it relates to our God-given role of protectors of the natural environment.

Teachers and students research and discuss how the Reduce, Reuse, and Recycle initiative is
promoted at the national, community, school, and household levels. This may involve researching
information pamphlets from community recycling facilities, conducting an Internet search on nationa
and local recycling programs, interviewing staff and students in charge of the recycling program at the
school, or conducting a survey of one' s family members about their knowledge and involvement in the
3R’s.

Students submit a written summary, graphic presentation, statistical analys's, poster, or collage to
present their findings for any one of the above mentioned initiatives.

This activity may be concluded with a brainstorming session or a short dramatization whereby the
class works co-operatively to consider the ways and means that each person can help protect and
preserve the environment in which they live.

Assessment/Evaluation

informal assessment of student participation in class activities and discussion

persona journa writing Checklist - Appendix 6.3.

homework checks

summative assessment of content and creativity in students 3R’s summary, analys's, poster, or
collage

Resources
Environment Canada - The Green Lane www.ec.gc.ca/search e.html

Recycle City www.epa/gov/recyclecity/mainmap.htm
Pamphlets and newspaper articles on local recycling programs
Wansbough, Henry, ed. The New Jerusalem Bible. New Y ork: Doubleday, 1990.
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Accommodations
Provide students with alist of Canadas renewable/non-renewabl e resources to categorize
Seek out creation storiesin children’s bibles to make the story more understandable (e.g., Treasures
of the Bible)
Students may create a collage showing images of how environment affects human activity rather than
submitting a student-generated organizer, (e.g., types of clothing for different environments)

Activity 3: Canada: Viewing Our Economy
Time: 150 minutes

Description

In this activity students use oral, visual, and written language to develop their knowledge of the economic
picture of Canada. Students then apply this knowledge as they grow to become citizens of ajust and
compassionate society. As students have had some exposure to the physical diversity of Canada through
previous activities, this activity builds upon these skills and links them to the economic compasition of
Canada. The vocabulary related to economic diversity is the focus of this activity. The language structures
developed in this activity are the use of synonyms, homonyms, and antonyms to clarify meaning and add
detail to student writing and point-form note-taking.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations: 3f; 7g.

Strand(s): Ora and Visua Communication, Reading, Writing

Overall Expectations: BORV.03; BWRV.03; BREV.03; BSCV.02.

Specific Expectations: BOR2.01, .02; BWR2.01+¢, 3.03, .04+, .05; BRE3.01, 4.01++; BSC1.02¢%.

Planning Notes

- Gather visua supports that assist students in grasping the vocabulary related to the economic diversity
of Canada
A large wal map of the physical make-up of Canadais essential and a world globe would be
beneficial.
Collect avariety of newspapers, especialy the classified and the business sections, as resources for
developing research and inquiry sKills.
Arrange for students to use the Internet for these activities, and, if necessary, arrange for peer tutors
to support and assist with Internet use.
Prepare symbols that represent the various economic categories of Canada, (e.g., fish for fishing, tree
for forestry, the golden arches for service industry, computer for business, etc.) Contact some of the
government offices such as the Ministry of Tourism or the Ministry of Natural Resources and get
actual symbols which are used on signs across the province.
Prepare graphic organizers to support Teaching/Learning Strategiesin this unit or browse the Durham
Catholic District School Board web site for prepared graphic organizers, such as.
Dollar Sense: This graphic organizer visualy presents alist of jobs linked to an economic category
which is then linked to locations that these jobs are required.
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Prior Knowledge Required

achievement of the expectations at the ESLAO level
some familiarity with using the atlas
some familiarity with the physical regions of Canada

Teaching/Learning Strategies

1

2.

Students are reminded to continue their search for answersto The Great Canadian Trivia
Challenge, as they proceed with the next activities.

To begin this activity, brainstorm with students to determine their knowledge of the economic make up
of Canada. Teachers ask students "What do people in Canada do to earn money (aliving)?’ Record
responses on the board or chart paper. Students reflect upon persona knowledge and work
experience. Students are provided with resources that provide further information on the economic
make up of Canada, (e.g., the newspaper, the Internet career search, visua aids that portray
individuas in various lines of work, etc.). Elicit as much information from the students as possible as
they develop inquiry and research skills with the teacher’ s support and direction. Teacher assists
students with information where necessary.

Present the main categories of the economic structure of Canada to the students. These economic
structures are the vocabulary focus for this activity. Students complete vocabulary exercises to
reinforce meaning, (e.g., match the meaning to the definition, a crossword puzzle created on the
computer, synonym/antonym match) and understanding of the terms. The magjor areas that drive the
economy of Canada, which should be the focus of this activity, are agriculture, manufacturing, natural
resources, service industry, business, public administration, and construction.

Using the list of jobs and occupations devel oped from the previous brainstorm activity, assist students
in matching the specific jobs they listed to the economic category (e.g., food server at McDonad's -
service industry, doctor - public administration, fishing - natura resources, real estate salesperson -
business, etc.) Students complete this activity as a teacher-directed, co-operative exercise matching all
the jobs to an economic category. If the students have not found examples of jobs linked to any of the
economic categories, teachers may provide examples so that the chart can be completed. After
completing the large group activity, students can then complete a graphic organizer, Dollar Sense,
independently or in small groups.

Direct students to choose one of the jobs from the previous activity and write a description of that job,
using new vocabulary.

Students have studied the physical regions of Canada in previous activities. To begin this part of the
activity, review the map of Canada as students identify each province and indicate its location on the
large wall map. Provide outline maps of Canada. Each student completes this map labelling the
provinces and territories.

Lead a discussion about the physical and land characteristics necessary for each of the economic
categories (e.g., fishing takes place where there is water; agriculture takes place where there is
suitable land, space and climate to grow crops; restaurants and hotels are established in cities and
towns where people are, etc.) Using the board or chart paper teacher co-operatively compiles a chart
that links each economic category to the necessary characteristics and components, which determine
its location in Canada.

The various symbols for each of the economic categories are displayed on the board. Students match
a symbol to each economic category, (e.g., stock of corn to represent farm industry, bed to represent
tourist service industry, knife and fork to represent food service industry, computer to represent
business industry, etc.).
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9. On the large wall map of Canada, link the economic symbol to the area of Canada which supports the
economic category. Students place the symbols on the wall map in the areas where that form of
economic enterprise takes place. The economic diversity of Canada visualy appears on the map by
the placing of the selected symbols. Students transfer this information onto the outline map of Canada
that they have completed. Review the legend on a map, which was studied in ESLAO. Students
complete their map incorporating the symbols for each economic category into the legend.

10. To further link the concept of economy to the physical regions of Canada, students complete a
cause/effect activity. This activity can be set up as a chart, listing the economic categories studied,
with three specific examples of industry within each category. The students must list necessary
components for this form of industry to succeed in an area. Students should work in pairs or small
groups to complete the activity. Encourage discussion among groups, with students asking each other
guestions. Complete the activity with large group sharing.

Assessment/Evaluation
mapping Skills Assessment Checklist used to assess maps completed (Appendix 4.3)
teacher observation of written work completed in this activity to monitor student progress
anecdotal assessment of written work, to improve spelling, punctuation and vocabulary usage
pencil and paper test-summative assessment, testing student knowledge of economic regions of
Canada

Resources
Barry, J. Language To Go. Toronto: Nelson Canada, 1995.

Cameron, J. and T. Derwing. Being Canadian, Language for Citizenship. Toronto: Prentice Hall
Regents Canada, 1996.

Fowler, H.W. The Concise Oxford Dictionary of Current English. Oxford: Clarendon Press, 1990.
Martin, D. Communicating Skills. Toronto: Nelson, 1998.

O'Malley, JM. and L. Pierce. Authentic Assessment for English Language Learners. Toronto:
Addison-Wedey Publishing Co., 1996

Shapiro, N. and J. Adelson-Goldstein. The Oxford Picture Dictionary-Canadian Edition. Toronto:
Oxford University Press, 1999

Water, T. Amazing English. Toronto: Addison-Wedey Publishing Co., 1996.

Accommodations
Pair students experiencing difficulty with linguistically stronger students for co-operative activities.
Mode writing activities for students experiencing difficulty.
Peer tutors may be of assistance with computer activities.

Appendices
Appendix 4.3 - Mapping Skills Assessment Checklist
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Activity 4. Economics and The Government of Canada
Time: 225 minutes

Description

In this activity, students become aware of the fundamentals of the system of currency in Canada, which
builds the taxation system in our country. The study of the tax system islinked to the further study of the
government of Canada. Students acquire the knowledge and understanding of the governing model of
Canada. This leads to the growth of responsible citizens who value and respect the rights and
responsibilities of dl in this country. The continued use of oral, written, and visua language is developed
through a variety of activities. The language foci of this activity include using commas in a series and with
dates and addresses and quotation marks for direct speech.

Strand(s) and Expectations

Ontario Catholic Graduate Expectations: 5e; 7h.

Strand(s): Ord and Visua Communication, Reading, Writing, Social and Culturad Competence
Overall Expectations: BORV.03; BREV.03; BWRV.03; BSCV.02.

Specific Expectations: BOR1.05%¢, 2.01%; BRE3.01, 4.01++; BWR3.03, 3.04+¢, 3.05%; BSC1.01<.

Planning Notes

- Contact local MP and M PP offices to obtain any support resources available, (e.g., information on
political parties, brochures on federal and provincial governments, information on parliamentary
procedures, national and provincia capitals, etc.).
Contact Elections Canada for a voter’s kit in preparation for mock election.
Contact Citizenship and Immigration for publications available.
Browse the Nationa Film Board catalogue and order current, appropriate films/videos on the
Government of Canada.
Arrange for students to have Internet access and if necessary arrange for peer tutors to assist with
Internet use.
It would be very beneficia to have facsmiles of Canadian currency that are realistic in appearance,
which can be purchased through an educationa supplier.
Gather a collection of items that the students can purchase in the role-play Stuation.
Provide calculators for the role play.
Pre-arrange with school and community personnel to be available for interviews by the students on
provincia government matters.
Paraphrase scripture readings as needed and provide a written copy for students to fallow.
Prepare graphic organizers to support the teaching learning strategies in this unit or
Browse the Durham Catholic District School Board web site for prepared graphic organizers such as.
Our Government: This graphic organizer provides the framework far collecting data on Provincia
Government.

Prior Knowledge Required
achievement of expectations at the ESLAO level is required
some familiarity with Canadian money

Teaching/Learning Strategies
1. Remind students to continue their search for answersto The Great Canadian Trivia Challenge, as
they proceed with the next activities.
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10.

Begin this activity with arole play situation. Smulate a shopping excursion with the students.
Depending on the composition of the class, have a collection of items available for the students to
purchase, (e.g., abook, a pencil, afood item, a CD, etc.) Severa students role play a shopping
scenario where one student is the purchaser, another student is the vendor and another student is the
parent giving the child money and instructions for purchasing items. Depending on the size of the class
and the comfort level of the students this role play can be carried out severa times, with different
shopping requests set up each time. Students develop and practise the conversation necessary for
purchasing items by asking questions and initiating friendly conversation during the shopping excursion.
Introduce the tax component of purchasing items. (provincial sales tax at 8% and goods and service
tax at 7%). Demonstrate several examples of these taxes added to items. Through questioning,
determine the level of understanding students have of this concept. When students grasp the concept
of purchase taxes, provide time for the students to role play purchasing, in smal groups. The students
ora language is enhanced through this activity.

After students are comfortable with the shopping activity and the idea of purchase tax, they write a
dialogue that could take place a a store as a shopper is purchasing and paying for merchandise.
Students must be taught the proper use of quotation marks as used in direct conversation. Teachers
reinforce their use with exercises from selected grammar resources (e.g., Communicating Sills, A
Language Arts Program, pp. 98-99)

Build the concept of taxes as a means of generating income for the government of the country. Read
a scripture passage that refers to the tax collector (i.e., Luke 18:9-14 or Matthew 18: 15-17). Develop
the idea that taxation has been a common practice since biblical times as evident in the scripture
passage shared. Discuss with the large group, and list on the board, reasons why the government
needs money, what the government does with the money, and forms of taxes that Canadians pay to
provide this income to the government. Students copy this information into a notebook as a point-form
note. Students complete a true-and-false activity with factua questions about currency and taxes.
These questions reflect the students' comprehension of this concept.

Begin the next part of this activity with afilm or video. The National Film Board of Canada has many
titles that are appropriate and listed on web site www.nfb.ca (e.g., The Government of Canada -An
Inside Story). After viewing the film, discuss the three levels of government: federd, provincial, and
municipal. Students share information they attained from the film regarding the responsibilities of each
level. Students build oral presentation skills as they discuss the content and meaning of the film/video.
Provide the students with a prepared note on the Parliament of Canada, incorporating information on
the three parts of parliament — The Queen, The House of Commons, and The Senate — and the
responsibilities of each. Include information on the process by which each part of parliament acquires
its position. A good resource to use in developing this note is the booklet prepared by Citizenship and
Immigration Canada - A Look At Canada, p. 22-23. Read the note with students several times and
question for understanding. Short questions are presented to students extracting information from the
note which are answered in notebooks.

Each student develops a set of questions they would like to ask the Member of Parliament
representing hisher electora area. These questions may be guided and devel oped through alarge
class discussion on the role of the federal government, the success of the federal government, and the
challenges faced by the federal government.

Instruct students in the proper format for writing aletter. Working in small groups, students write
letters to their MP's, which include their questions. Send the letters to the MP’ s with a cover letter
explaining the activity and requesting a response to each group of students.

Students use the comma in the address and the dates on the letters composed. Teachers reinforce
with exercises from selected grammar resources, (e.g., Communicating Skills, A Language Arts
Program pp. 43, 44).
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11.

13.

14.

15.

Students are presented with the composition of the provincia system of government. Develop a point-
form note with the students including the required information. Read the note with the students and
question for clarity and understanding.

Using local newspapers; any publications, brochures, pamphlets, or flyers available from the loca
MPP s office; the blue pages of the telephone book; or interviews with selected persons, (e.g., history
teacher, the school secretary, the principal, etc.) students investigate the provincial government.
Students determine the leaders of the three parties, the leadership party, the opposition party, ministers
responsible for portfolios such as education, finance, transportation, environment, etc. Students use the
graphic organizer, Our Government, to gather the required information.

In small groups, students develop a visual-display chart presenting the provincial government. Display
these around the room to reinforce the information on the provincia government.

Present the structure of the municipal government to the students. The students are familiar with the
overal government because of the previous activities completed. Introduce the vocabulary particular
to municipal government. Using alocal cable channel telecast, view a session of alocal town council
meeting. Students compile alist of good news items and problems that the council dedlt with during the
meeting. Lead a discussion about good news items from the school and problems the students are
aware of a the school. In small groups, students write letters to the student council beginning
positively with good news items and then presenting some of the areas of concern they feel need to be
addressed. Review the format used in writing letters and reinforce the use of commas in the date and
address.

Present an overview of the e ection process. Elections Canada provides a complete dection kit. This
maybe used to carry out amock election with voting procedures clearly outlined if time permits.

Assessment/Evaluation

teacher observation of written work completed in this activity, to monitor student progress
anecdotal assessment of written work, to improve spelling, punctuation and vocabulary usage
pencil and paper tests - summative assessment, testing students' knowledge of the Government of
Canada

peer evaluation and teacher evaluation of in-class presentation of visua display of the Provincial
Government

homework checks

Resources
Acosta, J. Canada Coast To Coast. Toronto: Nelson Canada, 1995.

Barry, J. Language To Go. Toronto: Nelson Canada, 1995.
Berish, L. and S. Thibaudeau. Canadian Concepts 3. Toronto: Prentice Hall Allen and Bacon, 1997.
Burley, T. Government Matters. Toronto: Prentice Hall Ginn, 1997.

Cameron, J. and T. Derwing. Being Canadian, Language for Citizenship. Toronto: Prentice Hall
Regents Canada, 1996.

Canadian Bible Society. Good News Bible, Today's English Version. Toronto: 1992.

Fowler, H.W. The Concise Oxford Dictionary of Current English. Oxford: Clarendon Press, 1990.
Granfield, L. Canada Votes, How We Elect Our Government. Toronto: Kids Can Press, 1997.
Martin, D. Communicating Skills. Toronto: Nelson, 1998.

Shapiro, N. and J. Adelson-Goldstein. The Oxford Picture Dictionary-Canadian Edition. Toronto:
Oxford University Press, 1999.
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Kits

National Archives of Canada, Communication and Public Programs Division, Ottawa,
Fax: (613) 995-0919.

Library of Parliament, Ottawa. Fax: (613) 992-1273

Citizenship and Immigration Canada, Public Affairs, Ottawa, Fax: (613) 954-2221
Elections Canada, Ottawa, 1-800-463-6868

Accommodations
Pair students experiencing difficulty with linguisticaly stronger students for co-operative activities.
Modd writing activities for students experiencing difficulty.

Activity 5: Canada: Viewing Our Cultural Diversity
Time: 225 minutes

Description

In this section of the unit, ESL students learn that Canadians today reflect a vast diversity of cultura
heritages and racial groups. Students have the opportunity to explore the richness of Canada and its
people. Students discuss the issue of Christian responsibility towards one's neighbour. The language foci
for this activity centre on vocabulary acquisition, the usage of capitals for proper nouns, and composition of
a short paragraph containing smple and compound sentences.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations. 3f, 7a f, g, h, j.

Strand(s): Ora and Visual Communication, Reading, Writing, Socia and Cultural

Overall Expectations: BORV.04; BREV.01; BWRV.01, .03; BSCV.01, .02.

Specific Expectations: BOR1.02, .03%+; 2.01, .03+, .04+¢; BRE1.02¢; 2.03; 3.01, .02%; .03%%;
BWR1.01¢, .02¢; 2.01; 3.01¢¢, .02%¢, .03%, .06; BSC1.04%.

Planning Notes

- Prepare a cloze activity to determine acquisition of related vocabulary such as. multi-culturaism,
diversity, and cultura mosaic.
Obtain a copy of the Canadian Multiculturalism Act through the web site at Canadian Multiculturaism
Act: http://www.interlog.com/~ vec/CopyOfM CdA .html or by calling Citizen and Immigration
Canada at 1-888-241-9439.
Collect avariety of cinquain/diamante poetry to present to students.
With student assistance, organize a heritage fair. Set a date for the heritage fair and create a schedule
for students ora presentations of approximately five minutesin length.

Prior Knowledge Required
achievement of expectations at the ESLAO level
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Teaching/Learning Strategies

1

2.

10.
11

Students are reminded to continue their search for answersto The Great Canadian Trivia
Challenge as they proceed with the next activities.
As an introduction to this activity, lead students towards the concept of cultura mosaic by initiating a
discussion about the uniqueness of Canada’ s culture. Begin the discussion by asking:

What makes Canadian culture unique?

Why are dl cultures encouraged to maintain their traditions in Canada?

Why do people choose Canada as their home?
Continue the discussion by asking students to describe Canadian people. Record students' responses
and create a bank of adjectives.
Present students with examples of cinquain/diamante poetry. Mode the procedure for writing
cinquain/diamante by using the vocabulary recorded from the chart. Students copy the poem into their
notes to be used as a model for the next task.
To continue the discussion, invite students to share their feelings upon their arrival in Canada. Record
student responses and create another list of adjectives. Exercise caution and sensitivity when
discussing thisissue.
Students compose and illustrate their own cinquain/diamante poem using the new vocabulary.
Encourage students to peer-edit their work prior to submitting the final draft. These illustrated poems
may be displayed and then collected to create an anthology.
Heritage Fair Preparation - Inform students of the upcoming Heritage Fair and give specific details
about it, including the date. Students are to bring in items that describe their culture. Each student
chooses four items and gives a five-minute presentation explaining the importance of these items.
These items are unique to the students past or origin and could include:

household articles;

traditional costumes;

music;

pictures of their country;

family pictures,;

heirloom;
- family recipe (student may bring in a sample of the recipe).
To continue exploring Canada s diversity, lead students in a discussion emphasizing that many
different cultures and ethnic groups live and work together in harmony and respect. Canada s diversity
is encouraged by the Canadian Multiculturdlism Act. This law states that all Canadians are free to
promote and share their multicultural heritage. Explain the key points of this Act. Encourage students
to ask for clarification, if necessary.
Following the discussion, students complete ajourna entry addressing the following questions:

What does the Multicultural Act mean to you?

Do you agree with this Act?

If this Act were not in effect, what do you think might be the ramifications?
Respond to each student’ s journa in written diaogue form.
To emphasize the importance of accepting al people, celebrating our differences, and caring for
others, read and discuss Acts 10:9-30. This passage refers to Peter and the first Christians having
difficulties as the first Jewish-Christian community expanded. Having been practising Jews, they found
it difficult to accept those who did not follow ancient Jewish customs and laws. Peter was challenged
to accept food that Jewish people had traditionally thought of as unclean. Another passage to read and
discussis John 13: 34-35. This passage reinforces that we as Christians must |ove one another.
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Encourage students to share their religious traditions and customs with the class, thus noting the
diversity within the group as well as within the different religions.

12. Students create a collage that depicts the message of acceptance and respect for al of God's people.
Students then share their collages with the class and display them in the classroom.

13. Heritage Fair - To conclude this portion of the unit, students celebrate their heritage by participating
in a Heritage Fair. Invite parents/guardians/family members and other classes to partake in the event.

14. Peers and teacher evaluate presentations. (Appendix 4.2)

Assessment/Evaluation
informal assessment of student participation in class activities and discussion
summative assessment of poetry writing (Appendix A of ESLBO Phase 1 - Rubric for Assessing
Writing)
personal journa writing checklist (Appendix 6.3 - Formative Assessment Checklist - Personal Journa
Writing)
formative assessment of a Collage (Appendix 1.1 from ESLCO - Rubric for Assessing a Collage)
teacher and peer evauation of presentations (Appendix 4.2 Oral Presentation - Teacher/Peer
Checklist Assessment)

Resources

Print

Cameron, Judy, and Tracey Derwing, Being Canadian: Language for Citizenship, Toronto: Prentice
Hal Ginn, 1998.

Fowler, H.W., ed. The Concise Oxford Dictionary of Current English, Oxford: Clarendon Press, 1990.
Martin, Dave, Communicating Skills, Scarborough: Nelson, 1998.

Parnwell, E.C. The Canadian Oxford Picture Dictionary, Toronto: Oxford University Press, 1997.
Wansbrough, Henry, ed. The New Jerusalem Bible, New Y ork: Double Day, 1990.

Internet
http://www.pch.gc.ca Canadian Charter of Rights and Freedoms

http://Amww.interlog.com/~vec/CopyOfM CA . .html Canadian Multiculturalism Act
http://cicnet.ci.gc.ca Citizen and Immigration Canada
http:/Aww.pch.ge.calmulti/html/framework.html Multiculturalism: Respect, Equdity, Diversity

Accommodations
Present the key components of the Canadian Multiculturalism Act in smple written form.
Limit the number of items that students present during the Heritage Fair.
Paraphrase scripture and provide students with a copy.

Appendices

Appendix A of ESLBO Phase 1 - Rubric for Assessing Writing

Appendix 6.3 - Formative Assessment Checklist - Personal Journa Writing
Appendix 1.1 of ESLCO - Rubric for Assessing a Collage

Appendix 4.2 - Oral Presentation - Teacher/Peer Checklist Assessment
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Activity 6: Examining Canada’s Rights and Freedoms
Time: 150 minutes

Description

In this section of the unit, students examine the rights and responsibilities of Canadian citizens. Through
discussion, students explore these rights and come to a better understanding of the responsibilities that are
attributed to these rights. Students are given the opportunity to celebrate their heritage and enhance their
understanding, knowledge, and appreciation of what makes Canada unique in the world. The language foci
for this activity emphasize acquiring new vocabulary, composing a short paragraph, and using short
sentences to recount events and give opinions.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations: 3f, 7a f, g, h, j.

Strand(s): Ord and Visud Communication, Reading, Writing, Socid and Cultural Competence
Overall Expectations. BORV.04; BREV.01; BWRV.01; BSCV.01, .02.

Specific Expectations: BOR1.02, .03%, .06%¢, .08+, 2.01, .03+%¢; BRE1.02¢; 2.03+, 3.02¢%, .03%;
BWR1.01<, .02¢¢; 2.01; 3.01¢¢, .02+ .03, .06; BSC2.03¢%.

Planning Notes

- Possibly organize atrip for sudents to witness a Citizenship Ceremony.
Possibly invite speakers on human rights to present their views on freedom of expression.
Possibly involve students directly in human rights issues by encouraging them to volunteer their free
time at a human rights association such as Amnesty International or through Big Brothers/Big Sisters
organizations. Students may aso organize afood drive to assst people in their community.
Prepare a multiple-choice pencil and paper test on information regarding the Multiculturalism Act,
Canada's Charter of Rights and Citizenship.

Prior Knowledge Required
achievement of the expectations at the ESLAO level.

Teaching/Learning Strategies

1. Remind students to continue their search for answersto The Great Canadian Trivia Challenge as
they proceed with the next activities.

2. Lead studentsin adiscussion to consider what freedoms and rights should be stated as law to make an
ideal country. Students responses are recorded on chart paper, entitled My Ideal Country, for future
reference.

3. Present asimplified version of the Canadian Charter of Rights and Freedoms (Canadian Charter of
Rights: http://www.pch.gc.ca).

4. Encourage students to ask for clarification, if necessary. Introduce new vocabulary and support it with
activities such as: word searches, crossword puzzles, word cloze activities, and/or matching words
with meaning.

5. Inaclass discussion, students compare their responses from the chart entitled My Ideal Country to
Canada's Charter of Rights and Freedoms. Teachers may aso choose to discuss the rights and
freedoms of the students countries of origin. Depending on the composition of the class, exercise
caution and sengitivity when discussing thisissue. A blackboard summary of students observations
and responses may be recorded at this time, noting similarities and differences.
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10.

11

13.

14.

Students compose a short paragraph in their journals expressing what they believe would make an
ideal country. Respond to each student's journal in written dialogue form.
To further investigate the rights and freedoms of Canadian citizens, present situationsin which
students must use these rights and freedoms to come to a resolution. The following are some
examples of stuations in which students develop a set of judtifications for one aternative:

a student witnesses a peer smoking in a prohibited area

a student witnesses someone shoplifting

a student witnesses other individuals harassing a fellow student

apeer has borrowed his/her parent's vehicle, without permission, and does not possess a driver's

license.
- astudent witnesses someone being dishonest while writing an exam
Assign one situation to a small group of students. Students discuss the Situation and then role play a
possible solution in front of the class for further discussion.
Students, using their knowledge of the Canadian Charter of Rights and Freedoms, work in small
groups to write their own Charter of Rights for the class or school. Each group shares and discusses
with the class what rights they believe might be included in this Charter of Rights. Record students
responses and, as a class, decide which rights and freedoms are to be included in this charter. Display
this charter in the classroom.
To continue the study of the Canadian Charter of Rights, students focus on the responsibilities that
come with theserights. In pairs, studentsiillustrate an example of the responsibilities that coincide with
these rights (e.g., understands and obeys the Canadian laws - obeying traffic lights). Students share
their wark with the class. This work may also be displayed on a bulletin board.
Students can then discuss ways in which they can personally contribute to our society. In small groups,
students create a list of actions they can take to improve our society under the following headings:

Home

Church

Community

School
Each group shares their lists with the class for further discussion.
Introduce students to the process of becoming a Canadian citizen. A good textua resource for this can
be found in the Ontario Reader 1999 (p. 69-70). This information includes the steps needed in
successfully becoming a Canadian citizen. Students may complete the comprehension and language
exercises that follow, individualy or in pairs, and then take up the work as a class.
Students complete a pencil and paper multiple-choice test on the Multiculturalism Act, Canada's
Charter of Rights and Freedoms, and citizenship.

Assessment/Evaluation

informal assessment of student participation in class activities and discussion

persona journa writing checklist (Appendix 6.3 - Formative Assessment for Personal Journal Writing)
peer-and-teacher evaluation of oral presentation (Appendix 4.2 - Oral Presentation-Peer Checklist)
summative assessment of pencil and paper test on Multiculturalism Act, Canada's Charter of Rights
and Freedoms, and citizenship.
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Resources

Print

Cameron, Judy and Tracey Derwing. Being Canadian: Language for Citizenship. Toronto: Prentice
Hal Ginn, 1998.

Fowler, H.W., ed. The Concise Oxford Dictionary of Current English. Oxford: Clarendon Press, 1990.
Martin, Dave. Communicating Skills. Scarborough: Nelson, 1998.

Parnwell, E.C. The Canadian Oxford Picture Dictionary. Toronto: Oxford University Press, 1997.
Zuern, Guenther. Ontario Reader 1999. Toronto: Maracle Press, 1999.

Internet
Canadian Charter Of Rights

http://www.pch.gc.ca

Canadian Multiculturalism Act
http://www.interl og.com/~vec/Copy OfM CA .html

Citizen and Immigration Canada
http://cicnet.ci.gc.ca

Multiculturalism: Respect, Equdity, Diversity
http:/Awww.pch.gc.calmulti/html/framework.html
Multiculturalism: Respect, Equdity, Diversity
http:/www.pch.gc.ca/lmulti/html/context.html

Accommodations
Students may choose to cut out pictures from magazines to complete the activity in which they
illustrate examples of respongibilities that belong to Canadian citizens.
Present students experiencing difficulty with an ora test rather than a pencil and paper test.

Appendices
Appendix 6.3 - Formative Assessment Checklist - Personal Journa Writing

Activity 7: Tour of Canada
Time: 375 minutes

Description

Canadais avast nation that can be studied from many different perspectives. This activity offers students
the opportunity to explore an aspect of Canadathat is of some persona interest to them. Students are
encouraged to work independently, and setting goals for themselves within the time frame of the activity,
to submit afina product. Language skills learned and developed within this activity include skimming and
scanning for information from a variety of resources, identifying key words, making a request in the form
of aletter, point-form note taking, and making ord presentations.
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Strand(s) and Expectations

Ontario Catholic Student Graduate Expectations: 4e, 5g.

Strand(s): Ora and Visud Communication, Reading, Writing, Social and Cultura Competence
Overall Expectations: BORV.06; BREV.05; BWRV.01; BSCV.01.

Specific Expectations. BOR2.02+¢, 4.01%; BRE3.01%¢, .04, .05, 4.01%; BWR1.01%, 2.02, .03;
BSC2.01%.

Planning Notes

Select a broad range of resources such as computer software programs, Canadian magazines, texts
and atlases, travel brochures and Internet sites for students to use throughout this activity.

Provide students with mailing and e-mailing addresses and/or telephone numbers of provincia tourism
offices and information centres. (Many are provided in Adventure Canada.)

Provide supplies, such as Bristol board, markers, outline maps, etc.

Schedule time in the school resource centre and/or computer lab to accommodate students in their
research.

Prior Knowledge Required

achievement of expectations at the ESLAO level, specifically basic map and atlas reading and
searching for information using print and media resources

Teaching/Learning Strategies

1

2.

3.

Remind students to continue their search for answers to the trivia questions for The Great Canadian
Trivia Challenge, and state the final submission date.
Discuss with students that Canada is a huge country that can be observed and studied from a variety
of different perspectives. Students brainstorm the many ways we can "break down" Canadato get a
more specific view of the country, (e.g., regions, zones, provinces/territories, etc.).
Allow students to consider what they would like to learn about Canada based upon their own persona
interests, (e.g., students who are artistic may wish to seek out sites that they would like to draw or
paint; students who are animal lovers may wish to learn about certain wildlife habitats; students who
are sports enthusiasts may wish to seek out the best skiing/snowboarding sites, etc.).
Introduce the Tour of Canada Research Project (Appendix 4.4) and discuss specific expectations as
outlined in the assignment guidelines.
Throughout this activity, act as a resource to students by assisting/teaching students to do the
following:
- select interesting and appropriate resources,

plan their presentation in avisually pleasing manner;

request information from private and government sources by letter or e-mail;

conduct an Internet search;

organize research information in alogica fashion;

write smple caption notes stating three specific points of interest (facts) per site;

create an enlarged map of Canada using an overhead projection;

apply appropriate mapping skillsto their final product;

seek out visuals and graphics that may enhance their work;
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access specific tools and capabilities of computer programs such as research organizers, Internet
links, pictures and graphics, virtud tours, audio and animation clips, etc.

6. When the project is complete, students present their particular research topic to the class. Peers and
teacher evaluate presentations. * Note: Be very flexible in setting final presentation and submission
dates for this assignment to alow students time to receive information from outside sources.

7. To conclude the entire activity, students and teachers take up The Great Canadian Trivia Challenge
alowing students to add further trivia knowledge they learned throughout the unit, possibly leading to
the production of a student-generated Trivia Challenge on Canada.

Assessment/Evaluation
summative assessment of fina independent research project (Appendix 6.2)
peer-and-teacher evaluation of oral presentation (Appendix 4.2)
informal/anecdotal assessment of students time management and research process skills
mapping skills assessment checklist (Appendix 4.3)

Resources

Computer Reference Programs

Adventure Canada. Virtua Redlity Systems, Inc. 1996.

Wide World of Animals. Creative Wonders Multimedia Corporation. 1995.
Canadian Encyclopedia. McCldland and Stewart, 1999.

Encarta Encyclopedia Deluxe. Microsoft, 1999.

Print

Cartwright, Fraser, Gary Birchall, and Gerry Pierce. Contact Canada.Toronto: Oxford Press, 1996.
Massey, Don and Patricia N. Shields. Canada: Its Land and People. Edmonton: Reidmore Books Inc.,
1995,

Information Booklets
Ontario Discovery Guide. Ontario Tourism: Ministry of Economic Development, Trade and Tourism.
1999,

Similar Discover Guides from other provinces (addresses given in appendix of Adventure Canada)

Accommodations
This activity has built-in accommodations allowing students to work at their own pace and comfort
level with computers and other resource materials on atopic of persona interest to them.
Encourage some students to create an additiona video, travel brochure, or newspaper
promotion/advertisement to accompany the project on their chosen tour.
Be more flexible in the final evaluation of the project for some students.

Appendices

Appendix 4.4 - Tour of Canada - Research Project

Appendix 4.5 - Tour of Canada - Research Project Topic Selections
Appendix 4.2 - Oral Presentation - Teacher/Peer Checklist Assessment
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Unit 5: Media: Exploring Newspapers

Time: 20 hours
Unit Developer(s)
Jamie Finan, Durham Catholic District School Board
Christina Maschas-Hammond, Peterborough, Victoria, Northumberland, Clarington Catholic District
School Board
Mary Adelle Patterson, Durham Catholic District School Board
Development Date: May-August, 1999

Unit Description

Media Literacy serves adua purpose: developing fluency in language and forming arelevant socia
context. This unit shows students how to use newspapers to become knowledgeable about current events
and discover information about their community and the world at large. Personal and cregtive expresson is
encouraged. Students investigate format, content, style, and vocabulary used in newspapers. In the
process, students learn to make ethical decisions about major socia, political, and economic issues.
Students continue to strengthen their skillsin oral, written, and visual communication. Students are
encouraged to become lifelong learners, developing and demonstrating their God-given potentidl.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations: 2b, € 3c, d; 4g.

Strand(s): Ord and Visua Communication, Reading, Writing, Socia and Cultura Competence
Overall Expectations: BORV.01, 04, .06; BREV.02, 04, BWRV.01, .03; BSCV.01.

Specific Expectations: BOR1.01, .02, .03, .06, .08, 2.04; 3.03; 4.01; BRE1.02, 2.02, .03; 3.01, .03,
4.01; BWR1.01; 2.02, .03, .04, 3.01, .02, .03, .05, .06; BSC1.05; 2.01, .04.

Activity Title
Activity 1 Exploring the Newspaper 375 minutes
Activity 2 Exploring People in the World 225 minutes
Activity 3 Exploring the Catholic Faith 225 minutes
Activity 4 Exploring your Community 150 minutes
Activity 5 Exploring the Arts 225 minutes

Open



Unit Planning Notes

A variety of newspapers such as, locd, national, religious, and first language newspapers should be
provided daily for students throughout this unit. Ensure that the articles they collect for the activities
presented in this unit meet students' abilities and interest. Refer to Individua Education Plans and modify
unit activities and expectations to accommodate these students' needs. Students should be permitted to use
first and second language dictionaries, bilingud dictionaries, and electronic trandators for al activities.
Exercise caution and sensitivity when choosing materials to make certain that they are free of bias. All
cultural and socia differences within the class should be taken into account. Assist students to see the
connections between gospel values and the literature presented in this unit. Teachers may wish to have the
class visit aloca newspaper and/or invite a reporter, editor, photographer, or columnist to visit the class.
The staff from the school paper would aso be an excellent resource. Prior to their visit, students should be
familiar with content, features, and procedures for gathering news and the roles of staff members. Inquire
about the school’ s program to recycle the newspapers once students have finished using them. Prepare
graphic organizers to support learning strategies in this unit or browse the Durham Catholic District School
Board web site for prepared graphic organizer at www.durhamrc.edu.on.ca.

End of Unit Project

Throughout this unit students create, write, and edit articles, letters, editorias, advertisements, and comics.
The goal of thisunit isfor the students to use their work and create a newsletter to be available for others
to read. The software Microsoft Publisher provides students with atemplate for producing a news etter.
To facilitate the process, and for support, students work in the same groups of three throughout the unit
and together produce one newdetter. Students experiencing difficulty may be part of a group in which
students are linguistically stronger. Some of the activities for the newdletter require one entry per group;
other assignments include entries from all three students. Students work in all stages of the writing process
isto be kept in one portfolio per group. All fina entries should be typed using the columns format and be
as free of errors as possible. A class period at the end of the unit is allotted for assembly of the

newsl etters.

Prior Knowledge Required

Achievement of expectations at the ESLAO leve. Specific language and literacy skills required for this
unit include: constructing simple declarative, interrogative, and imperative sentences; writing compositions
of persona relevance; creating individua and group language-experience stories; using dictionaries to
clarify word meaning; and using some key reading strategies for decoding and comprehension.

Students are to be able to compose a short paragraph containing simple and compound sentences, common
verb tenses, adjectives, adverbs, and some conjunctions. An awareness of current social issues as
presented in the media and knowledge of gospd values would be advantageous. |f computer and Internet
resources are to be incorporated into the unit, a basic knowledge of keyboarding and Internet search
techniquesis essential. A basic understanding of the writing process and dictionary/thesaurus use is
necessary.

Teaching/Learning Strategies

Teaching/learning strategies to be used within this unit include: co-operative learning strategies,
brainstorming, identifying key words, using pronouns to formulate smple questions, answering smple
comprehension questions, persona journa writing, letter writing, note taking, using graphic organizers, ora
reading, interviewing, expressing ideas in small group and class discussions, reporting, making oral
presentations, using technology, peer editing and proofreading, and student-teacher conferencing.
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Assessment/Evaluation
teacher observation of students' in-class participation to monitor progress
student-teacher conferencing to observe students' academic growth
self-and-peer editing assessment of writing activities - Appendix 6.4 (Self/Peer Editing Checklist)
persona journal writing checklist - Appendix 6.3 (Formative Assessment Checklist - Personal Journda
Writing)
content, completeness and organization of writing activities - Appendix A of ESLBO Phase 1 (Rubric
for Assessing Writing)
formative assessment of collage — ESLCO - Appendix 1.1 (Rubric for Assessing a Collage)
formative assessment of advertisement, comic strip and cartoon - Appendix 5.1 (Formative
Assessment- Advertisement/Comic Strip/Cartoon)
summative assessment of newsdletter - Appendix 5.2 (Rubric for Assessing a Newsdletter)
summative test to assess comprehension of vocabulary specific to the unit

Resources

Print

locdl, national, first language newspapers

Fowler, H.W., ed. The Concise Oxford Dictionary of Current English. Oxford: Clarendon Press, 1990.
Lubman, Daniel. Canadian Dictionary or English Learners. Don Mills: Addison - Wedey, 1987.
Martin, Dave. Communicating Skills. Scarborough: Nelson, 1998.

Parnwell, E.C. The Canadian Oxford Picture Dictionary. Toronto: Oxford University Press, 1997.
Wansbrough, Henry, ed. The New Jerusalem Bible. New Y ork: Double Day, 1990.

Internet

http://www.globeandmail.com
Globe and Mall

http://www.nbpub.nb.ca
Newspapers in Education

www.|fpress.com
Newspaper In Education: The London Free Press

http://www.catholicregister.org
The Catholic Register

http.www.nytimes.com
The New York Times

http:www.thestar.com/classroom/
The Toronto Star (Education Dept.)

http:www.torontostar.com/
The Toronto Star
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Activity 1: Exploring the Newspaper
Time: 375 minutes

Description

In this portion of the unit, students use the newspaper as a vehicle to explore the world around them.
Newspapers give students the opportunity to use and integrate the Catholic faith tradition in the critical
analysis of current social issues. Students learn to use this tool as a life-long source of information.
Students are introduced to relevant terminology and through various activities become familiar with the
layout of the newspaper. Teachers may choose to complete all or some of the activities presented. The
language focus for this section of the unit is on the correct usage of adjectives, vocabulary, and idioms;
present and past verb tenses; pronouns; capitalization; punctuation; and the construction of short sentences
and phrases to recount events and give opinions.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations: 2b,e, 3c.

Strand(s): Ora and Visua Communication, Reading, Writing, Social and Culturad Competence
Overall Expectations: BORV.01, .04, 06; BREV.02; BWRV.01, .03; BSCV.01.

Specific Expectations: BOR1.02, .03, .06+; .08, 2.04; 4.01+; BRE1.02+; 2.03; 3.01; BWR2.02+;
3.01+, .02+, .03+, .05, .06; BSC1.05.

Planning Notes

Teachers are encouraged to select activities that are best suited for their class.
Provide students with a variety of daily newspapers.
Collect avariety of newspaper articles ensuring that the reading and comprehension levels meet
students' needs and abilities.
Prepare a cloze activity to determine acquisition of newspaper terminology such as. headline, deadline,
caption, lead, copy, bylines, classified, etc.
Use a computer to demonstrate how to use the column format to write entries for a newd etter
including font, size, and colour.
Create three to five different scenarios of possible events (e.g., accident on the highway, afireat a
shopping mall, a neighbour saves a dog). Scenarios are to include: date, location, incident, reason, and
conseguences. Example:

Date: December 25, 1999

Location: Courtice, Ontario

Incident: fire in an apartment building, neighbour saves young child

Reason: candle |eft burning near curtains

Consequences: $1,000,000.00 in damages, child survives
Collect unfamiliar objects to be given to students for an activity on advertising (corkscrew, a piece
from a broken household appliance).

Prior Knowledge Required
achievement of expectations at the ESLAO level.
some familiarity with current social issues.
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Teaching/Learning Strategies

Introduction to the Newspaper

1. Asan introduction to the unit, generate interest in newspapers by presenting a riddle to the students.
One clue per day can be given to the students a week prior to the beginning of this unit

Day 1. What keeps you informed about the world?

Day 2: What gives you advice?

Day 3: What can be found everywhere you go?

Day 4: What provides you with information about your community?
Day 5: What provides you with easy access to entertainment?

2. Direct students to keep adaily log of any new vocabulary they encounter in their readings, paying
particular attention to word forms/word families and idioms/expressions that are present in the
newspaper articles (e.g., classify-classfied, editor-editorid).

3. To begin this unit, introduce vocabulary related to the newspaper and provide a cloze activity to
determine vocabulary acquigtion.

4. Becoming Familiar with the Newspaper - Lead students in a discussion about the different sections
of the newspaper. Present groups of three avariety of previously selected short newspaper articles to
be sorted under the following headings:

news and events
sports
religion
entertainment
Students compare and discuss their findings within the group and then as a class.
5. To further familiarize students with the sections of the newspaper, have them examine the newspaper,
paying close attention to the layout, formats, and style. Some questions for students may include:
What first captures your attention when looking at the newspaper?
What type of font size and style is most effective?
What section of the newspaper do you think people read first? Why?
In which section of the newspaper do you find information about your community and the world?
Record students' responses and observations on a blackboard or overhead at thistime.
6. Asafollow up to this discussion, students participate in a Scavenger Hunt. In groups of three they use
the newspaper to locate the following items:
- abeautiful picture;
an advertisement for a new movie release;
arecipe;
acomic gtrip with an animd;
the day's wesather;
aletter.
Students cut out these items and share their findings with the class.

7. For this next activity, inform students that they are to imagine being stranded on a deserted idand with
just abottle, a single sheet of paper, paste, and a newspaper. Explain that they are going to write a
"message in a bottle". Discuss with students the type of font, the size, and colour used in newspapers.
With student assistance, model writing a message, consisting of three to five sentences, to afriend or
family member. Use the print found in newspapers to paste together their sentences. Students are
then asked to cut out words from the newspaper to create a message and paste it onto paper cut in
the shape of a bottle. Teachers can display these messages on a bulletin board.

Open



10.

11.

13.

14.

15.

16.

17.

End of Unit Project: Newsletter - Present the details of the Newspaper Project to be submitted at
the end of this unit, as indicated in the unit planning notes. Students stay in their assigned groups of
three for this project. Use a computer to demonstrate how to use the column format in word
processing to write and edit entries for the newdletter, as well as adding graphics to embellish the
work. The fina copy of these entries are to be cut and pasted together and then photocopied to create
anewsdletter at the end of the unit.

Working with the Newspaper - Review the 5 W questions (who, what, where, when, and why) and
their importance in writing informative articles. Give a copy of a short pre-selected news article to
each student. Focus in on the headline of the article and dlicit suggestions of the content from the
students. Indicate that headlines are often incomplete sentences, using short words and usually include
those who are involved and what occurred. Students read this article twice. Thefirst reading is to be
without interruption; the second reading is to ensure comprehension and explanation of unfamiliar
vocabulary. Students are directed to look back on the article and underline the answers to the 5 W's.
Students share their results with the class to ensure proper identification of the 5 W's. This activity
may be repeated with a different article.

Present students with details of an event (see planning notes). Modd sentence formation and
sequence of thought to construct a simple paragraph noting the standard conventions required in article
writing, such as capitalization and punctuation. In their groups of three, students are given the scenario
of an event and compose their own news article, using the model as an example. This article should
include a headline and the answers to the 5 W questions.

Conference with students to indicate necessary revisions to be made to the article, offering
explanations for changes and suggestions to improve students writing, where appropriate.

Students rewrite their article in draft form to be submitted for evaluation. Students then make
corrections for the last time so that the article is free of errors. Students type their article and keep it
in their portfolio to be included as part of the newdetter.

Exploring the different sections of the newspaper - Advertisements: Advertisments are key
features in newspapers. Instruct students to collect examples of advertisements for discussion.
Students evaluate what they liked best/least and the criteria (cost, availability, use) stated in
advertisements. Record their answers on chart paper for future reference.

Give groups of three students an unfamiliar object. Students discuss what it is, and its use, and give it
aname. Considering the information from the chart and using the sample advertisements, students
create an advertisement for the item. Instruct students that this advertisement is to be included in the
newsl etter and should be an appropriate size.

Conference with students to discuss necessary revisions to be made to the advertisement, offering
explanations for changes and suggestions to improve students' writing, where appropriate. Students
make corrections so that the advertisement is free of errors and submit their final draft for evaluation.
Student's advertisement is kept in hisher portfolio, so that it can be added to the newdetter at the end
of the unit.

Classifieds: To examine the classified section, inform students that they are to imagine that they have
won the lottery. The prize is $1,000,000.00. Groups of three students choose items from the classified
section on which to spend this money (e.g., a house, car, and furnishings). Students cut out the
dassified ad about the items they wish to buy and create a collage. Each group presents their findings
to the class.

Comics. The next section to explore is the comics. Give students the opportunity to review comic
strips. Instruct students to role play their favourite comic strip character in front of a small group. The
group attempts to identify the character. Students can use descriptive vocabulary to enhance their role

play.
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18. Present students with a comic strip in which the dialogue in the balloons has been removed. Groups of
three students record what they think was the dialogue.

19. Conference with students to discuss necessary revisions to the comic strip. Students make corrections
so that the comic gtrip is free of errors and submit their fina draft for evaluation. Students comic strip
is kept in their portfolio, so that it can be added to the newdetter at the end of the unit.

20. Following this activity, students create their own comic strip. Brainstorm with students alist of ideas
for comic strips (e.g., arriving late for an exam, falling aseep in class). Choose one idea and create a
comic strip. Each student in the group is then instructed to create a comic strip consisting of a
sequence of three pictures and the corresponding dia ogue.

21. Conference with students to indicate necessary revisions to be made to the comic strip.

22. Students make corrections so that the comic strip is free of errors and submit their fina draft for
evauation. Student’s comic strip is kept in his’her portfolio, so that it can be added to the newd etter
at the end of the unit

23. Editorid: To further their examination of the newspaper, give each student a copy of an editoria. The
editorial from the school paper would be a good resource. Have students read this editorial twice. The
first reading is to be without interruption; the second reading is to ensure comprehension and
explanation of unfamiliar vocabulary and expressions. Lead students in a discussion regarding the
issue of the article by having students consider the following questions:

What has been discussed?

What facts do the writer use?

What does the writer think about the facts?

What is your opinion?
Create with students a list of current issues that concern the school community or the community at
large (e.g., uniforms, open dances, smoking, recycling). Choose one issue and model it for the students
how to write a smple editoria by answering the following questions:

What is the issue?

What is your opinion?

Give two to three reasons to justify your point of view.
Groups of three students choose one of the issues from the list above and write a simple composition
of their own using the same questions.

24. Conference with students to discuss necessary revisions to be made to the editorial.

25. Students make the necessary corrections so that their editorial is as free of errors as possible and
submit their final draft for evaluation. Students type their editoria using the column format and keep it
in their portfolio, so that it can be added to the newdletter at the end of the unit.

Assessment/Evaluation
informal/anecdotal assessment of in-classroom participation and behaviour
informal/anecdotal assessment of student-teacher conferences
formative assessment of writing activities - Appendix A of ESLBO Phase 1 (Rubric for Assessing
Writing)
formative assessment checklist for collage - Appendix 1.1 of ESLCO (Rubric for Assessing Collage)
formative assessment checklist for an advertisement, a comic strip, and a cartoon - Appendix 5.1
(Formative Assessment Checklist-Advertisement/Comic Strip/Cartoon)
peer-and-teacher evaluation of oral presentation (Appendix 4.2 - Oral Presentation - Teacher/Peer
Checklist Assessment)
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Resources

Print
local, first language and Nnational newspapers
Catholic Register

Fowler, H.W. Ed. The Concise Oxford Dictionary of Current English Oxford: Clarendon Press, 1990.
Martin, Dave. Communicating Skills, Scarborough: Nelson, 1998.

Parnwell, E.C. The Canadian Oxford Picture Dictionary, Toronto: Oxford University Press, 1997.

Internet
The Globe and Mail
http://www.globeandmail.com/

Newspapers in Education
http://www.nbpub.nb.ca

The Catholic Register
http://www.catholicregister.org
The New York Times
http.www.nytimes.com

The Toronto Star (Education Dept.)
http: www.thestar.com/classroom/

The Toronto Star
http:www.torontostar.com/

Accommodations
Transcribe responses for students who are experiencing difficulty with the writing process.
Some students may choose to cut characters from comic strips and place them in their own strip.
Support use of newspaper items with visuals such as TV Clips or Maclean's magazines.

Appendices

Appendix A of ESLBO Phase 1 - Rubric for Assessing Writing

Appendix 1.1 (from ESLCO) - Rubric for Assessing a Collage

Appendix 4.2 - Oral Presentation-Peer Checklist

Appendix 5.1 - Formative Assessment Checklist - Advertisement/Comic Strip/Cartoon

Activity 2: Exploring People in the World
Time: 225 minutes

Description:

Many features in newspapers assist people in developing a better understanding of themselves and of
others. The following activities in this section of the unit use newspapers as a source of information for
everyday living. Students discover contributions to our society made by others. They are involved in
activities to seek out advice and learn about sports and travel. Use al or some of the activities presented.
The language structures to be emphasized for this section are the correct usage of present and past tense,
vocabulary, interrogative pronouns, idioms, capitalization, punctuation, and forming questions.
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Strand(s) and Expectations

Ontario Catholic School Graduate Expectations. 2b,e, 3c, d, 4g.

Strand(s): Ora and Visua Communication, Reading, Writing, Social and Culturad Competence
Overall Expectations: BORV.01, .04, 06; BREV.02, 04; BWRV.01, .03; BSCV.01.

Specific Expectations. BOR1.02, .06+; 2.04; 4.01+; BRE1.02+ 2.02, .03; 3.01+, .03+; BWR1.01+;
2.02+; .03, 3.01%, .02+, .03+, .05, .06+, BSC1.05+%.

Planning Notes

- Provide students with a variety of daily newspapers.
Continue to encourage students to record unfamiliar vocabulary in their vocabulary log.
Collect examples of newspaper articles that meet the reading and comprehension levels of the
students.
Assist students in locating tape recorders to be used for interviewing assignment.
Establish a bank of |etters written to advice columnists.
Inform coaching staff that they may be approached for an interview.

Prior Knowledge Required
achievement of expectations at the ESLAO level.
some familiarity with current issues.
some familiarity with note-taking.

Teaching/Learning Strategies

Today's Youth

1. To begin this portion of the unit, lead students in a discussion about why young people might be
featured in a newspaper. Present students with examples of articles about people their own age.
Expand the topic by having students consider the following questions:

How are these young people like the students in this classroom?
How are they different?

2. Modd note taking while recording students answers on chart paper. Modd writing asimple five to
eight sentence composition using responses from the chart. Students copy the composition as an
example for the next task.

3. Ingruct students to interview a parent/guardian or afamily member using the following questions:

How were the youth of their parents' generation like the youth of today?

How are they different?

What do the groups have in common?
Students tape record their conversation to facilitate their note taking of the person's responses and also
as areference for writing their own simple composition of four to six sentences in their journals.
Students should have the opportunity to peer edit their work and conference with the teacher.
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10.

11.

14.
15.
16.

People to Admire
Read students an article about a well-known person and discuss the type of information the writer
included to assist the reader in developing a better understanding of the person. Have students read
this article twice. The first reading is without interruption, the second reading is for explanation of
unfamiliar vocabulary and expression. Expand on this topic by brainstorming with students alist of
people they admire for their achievements. (Pope John Paul, Mother Teresa, Gandhi) Discuss the
values, abilities, aspirations, and specia qualities that make these people unique. Choose one person
from the list and modd writing a five-sentence composition addressing the following questions:

Who is the person you admire?

What qualities do you appreciate about this person?

How has this person helped the Christian community?
Students then choose a person, other than the individual used by the teacher as amodel for writing the
composition, from their list or someone of their choice and write a five-sentence composition
addressing the same questions. Students can conclude this composition by including ways in which
they contribute to their community.
Students peer-edit, prior to submitting their work. (Appendix 6.4 - Self/Peer Editing Checklist)
Helpful People
Teachers present students with a variety of advice columns (e.g., personal, religious, gardening,
medical information or cleaning tips). Discuss the various locations of these columns in newspapers.
For this activity, model how to write aletter to respond to an advice-seeking writer. Teachers can
choose to read several questions and continue to model the writing responses.
Each student receives their own letter stating a problem and explains what they believe would be the
best answer by writing a response based on the teacher model.
Conference with students to indicate necessary revisions to be made to their first draft.
Students make corrections and submit their final draft for evaluation. Students then make any
corrections o that the final copy for the newdletter is as free of errors as possible. Students type this
letter using the columns format and keep it in their portfolio to be added to the newdetter at the end of
the unit.
An dternative to the use of letters to an advice columnist would be to have students in pairs, write
three to five questions each and then exchange them for the responses.
Athletes
Many students enjoy reading the sports section of the newspaper. Discuss which sports are popular in
Canada and which sports are popular in their own country. Students can speculate as to why different
sports are more popular in different countries. Elicit from students possible questions reporters ask
athletes. Students responses are recorded on chart paper and a bank of questions is created.

. Review with students the proper use of quotation marks to be used in their interview article.
13.

Depending on which sports are being played during the semester of this unit, explain to students that
they are to arrange an interview with a member of a sports team or a coach during their free time.
Each student in the group chooses and copies five questions from the chart and uses those questions
for the interview. Thisinterview is to be recorded on tape to facilitate students in writing a short
article.

Conference with students to indicate necessary revisions to be made to the article.

Students rewrite their article in final draft form to be submitted for evaluation.

Students then make any other corrections so that the article is free of errors. Students type their
article and keep it in their portfolio to be included as part of the newdetter.
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17.

18.
19.

Meeting New People

Next, students explore, with guidance, the travel section of the newspaper. Point out the specifics that
are included in the advertisements (dates, destination, transportation, cost, accommodations, and what
facilities and meals are included). Students' observations are recorded on the blackboard. Instruct
students to choose a destination for atrip they would recommend. Students then create an
advertisement to publicize the trip, making sure to include the specifics of thistrip as previously noted.
Each student in the group is to create an advertisement for their newdletter. Teachers remind students
of the dimensions of this advertisement. Students may use their own experiences to create this
advertisement (e.g., a student from Greece may highlight some of the Greek Idands for a cruise).
Students peer-edit and conference with the teacher prior to submitting their work for evaluation.
Students make any corrections and keep their advertisements in their portfolios to be included in the
newdletter at the end of the unit.

Assessment/Evaluation

informal/anecdota assessment of in-classroom participation and cooperation
teacher/student conferences to assess students progress

rubric for Assessing Writing for writing activities (Appendix 1.1)

formative Assessment Checklist - Personal Journal Writing (Appendix 6.3)

self/Peer Editing Checklist (Appendix 6.4)

formative Assessment Checklist - Advertisement/Comic Strip/Cartoon (Appendix 5.1)

Resources
Print
local, first language, and national newspapers

Fowler, H.W., ed. The Concise Oxford Dictionary of Current English. Oxford: Clarendon Press, 1990.
Martin, Dave. Communicating Skills. Scarborough: Nelson, 1998.

Parnwell, E.C. The Canadian Oxford Picture Dictionary. Toronto: Oxford University Press, 1997.

Internet
http://www.globeandmail.com/
The Globe and Mail

http://www.nbpub.nb.ca

Newspapers in Education

www.|fpress.com

Newspaper In Education: The London Free Press

http:/www.catholicregister.org
The Catholic Register

http.www.nytimes.com

The New York Times
http:www.thestar,com/classroom/
The Toronto Star (Education Dept.)

http:www.torontostar.com/
The Toronto Star
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Accommodations
Reduce the number of journa entries for some students or smply have students verbaize their
thoughts and feglings about each journal topic or tape record their responses.

Appendices

Appendix A - of ESLBO Phase 1 - Rubric for Assessing Writing

Appendix 5.1 - Formative Assessment Checklist - Advertisement/Comic Strip/Cartoon
Appendix 6.3 - Formative Assessment Checklist-Persond Journa Writing

Appendix 6.4 - Self/Peer Editing Checklist

Activity 3: Exploring the Catholic Faith
Time: 225 minutes

Description

As teachers, we encourage students to think reflectively and creatively and to be good problem solvers by
making decisionsin light of gospel values and with an informed, moral conscience. Newspapers are arich
source of information for students to explore issues in their community, country, and the world at large.
Newspapers often provide information that explains both sides of an issue. With this information, students
can propose informed solutions, weighing both the advantages and disadvantages. The language structures
emphasized for this section of the unit are adjectives, vocabulary and the use of idioms, capitalization,
punctuation, and the use of customary stress and intonation patterns to emphasize meaning and expression.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations: 2e, 3c, d.

Strand(s): Ord and Visual Communication, Reading, Writing, Socia and Cultura Competence
Overall Expectations: BOR.01, .04, .06; BRE.0O4; BWR.01, .03; BSC.01.

Specific Expectations. BOR1.02, .06+; .08+, 2.04; 4.01+; BRE1.02+; 3.01+; 4.01+, BWR2.03; .04,
3.01, .02, .03, .05, .06+; BSC.05%.

Planning Notes
- Provide students with a variety of daily newspapers.
Collect examples of newspaper articles relating to local and international issues that ensure the reading
and comprehension levels of the students are being met.
Continue to encourage students to record new vocabulary in their vocabulary logs.
Collect magazines for use in an activity.

Prior Knowledge Required
achievement in expectations at the ESLAO.
familiarity with gospel vaues.

Teaching/Learning Strategies

Christian Living

1. Review the Ten Commandments with students and discuss how they shape the way we interact with
each other (Exodus 20.1-17.). Groups of three students create a cartoon, similar to an editoria
cartoon, that depicts a commandment being kept and another cartoon in which the same
commandment is being broken.
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Conference with students to indicate necessary revisions to be made to the comic strip.

Students make corrections so that the cartoon is free of errors and submit their final draft for
evauation. Student’s cartoon is kept in his’her portfolio, so that it can be added to the newdletter at
the end of the unit.

Making Choices

Choices are often an integral part of our life. Ask students to recall the number of choices they have
made in the last 24 hours. Students can record alist of their choicesin their personal journas.
Students may share this information with a partner. To continue focussing on the decision-making
process, each group of three is presented with a different situation that requires students to choose
between two alternatives. In each situation, students develop a set of justifications for one alternative.
Examples of situations could be:

a student chooses between studying for atest the next day or going to the movies with friends.

a student witnesses a peer destroying school property and must decide if he/she are to report the

incident.

a student witnesses a peer spreading rumours about a friend and must decide whataction to take.
Each group creates a skit to role play the situation and presents both points of view to the class for
further discussion.

Resolving Conflicts

To continue exploring the process of resolving conflicts, have students participate in discussions
regarding international and local issues. Teachers pre-select and read one newspaper article about a
dispute. This article is read twice. The first reading is without interruption. The second reading is for
comprehension and explanation of unfamiliar vocabulary and idioms. Students discuss both sides of the
issue. Record responses from the students on the blackboard or overhead in a chart format, listing the
name of the persons or groups involved in conflict, what occurred for each side, reactions to the
incident, any possible solutions, and the advantages/disadvantages to this solution.

In their groups of three, students read an article previoudy selected by their teacher, and with
guidance, create a similar chart to examine the issue. Students present their findings to the class, by
retelling the issue in their own words and reflecting on a possible solution.

Christian Values

Create alist of adjectives that represent Christian values. (honest, respectful, generous)

Students choose five to ten adjectives that they strive to achieve and create a collage using pictures
from newspapers and magazines that depict these adjectives. Collages can be displayed on abulletin
board and shared with the class.

Assessment/Evaluation

informal/anecdotal assessment of in-classroom participation and co-operation.

formative Assessment Checklist - Advertisement/Comic Strip/Cartoon (Appendix 5.1)

peer and teacher evaluation of role play - Teacher/Peer Checklist Assessment (Appendix 4.2)
formative assessment of a collage from ESLCO - Rubric for Assessing a Collage (Appendix 1.1)
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Resources

Print

local, national and first language newspapers

Fowler, H.W., ed. The Concise Oxford Dictionary of Current English. Oxford: Clarendon Press, 1990.
Martin, Dave. Communicating Skills. Scarborough: Nelson, 1998.

Parnwell, E.C. The Canadian Oxford Picture Dictionary, Toronto: Oxford University Press, 1997.
Wansbrough, Henry, ed. The New Jerusalem Bible. New Y ork: Double Day, 1990.

Internet
The Globe and Mail
http://www.globeandmail .con/

Newspapers in Education
http://www.nbpub.nb.ca

The Catholic Register
http://www.catholicregister.org

The New York Times
http://Amww.nytimes.com/learning/

The Toronto Star (Education Dept.)
http://www.thestar.com/classroom/

The Toronto Star
http://www.torontostar.com

Accommodations
Substitute puppetry for role playing for students who are apprehensive about acting in front of the
class.

Appendices

Appendix 5.1 - Formative Assessment Checklist - Advertisement/Comic Strip/Cartoon
Appendix 1.1 of ESLCO - Rubric for Assessing a Collage

Appendix 4.2 - Oral Presentation - Teacher/Peer Checklist Assessment

Activity 4: Exploring Your Community
Time: 150 minutes

Description

The newspaper is the best source of information for students about their community. Students who learn
what the newspaper has to offer are on their way to becoming lifelong learners. The activitiesin this
portion of the unit enable students to use the newspaper as a source of information. Much of the
information students require for this portion of the unit is found in the local news section and
advertisements. The language focus for this section is vocabulary development and idioms, capitalization,
and punctuation.
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Strand(s) and Expectations

Ontario Catholic School Graduate Expectations. 2b,e.

Strand(s): Ora and Visua Communication, Reading, Writing, Social and Culturad Competence
Overall Expectations: BORV.01, .04, .06; BREV.04; BWRV.01, .03; BSCV.01.

Specific Expectations. BOR1.02, .06; 4.01+; BRE1.02; 2.03; 3.01+; 4.01+; BWR1.01+; 2.03; 3.01,
.02+, .03, .05, .06; BSC2.01, .04.

Planning Notes
Provide students with a variety of daily newspapers.
Encourage students to record new vocabulary in their vocabulary logs.
Obtain information on careers through the guidance department.

Prior Knowledge Required
achievement of expectations at the ESLAO level

Teaching /Learning Strategies

Advertisements: A Reflection of your Community

1. Discuss the function of newspaper advertisements. Explain that advertisements reflect the community.
Continue the discussion by asking what impression a newcomer devel ops from these ads. Record
students' answers on the blackboard or overhead.

2. To continue the topic of advertisements, instruct students to imagine that a friend is coming to visit for
the weekend. Students plan interesting activities to do with their friend using these advertisements.
Students list the activities and the expenses for the weekend as ajourna entry. Teachers may choose
to limit their spending by assigning a budget.

3. Career Opportunitiesin your Community

Direct students to the career and/or classified section of the newspaper. Students discuss what types

of job advertisements are present in their communities at the present time. Record student responses

on chart paper. Provide students with information, available from the guidance department, on

different jobs and careers. Each student in the group researches ajob of their choice and crestes a

Want Ad using the information from their research. Students may use the resource centre or the

materias from the Guidance Department for their research. The Want Ad should include the

following:

- the employer's name;
title of position available;
ajob description;
qudifications,
saary;

- address to send resumes.

Conference with students to discuss necessary revisions to be made to the advertisement.

Students make corrections so that the advertisement is free of errors and submit their fina draft for

evaluation. Students advertisement is kept in their portfolio, so that it can be added to the newd etter at

the end of the unit.

o~

Assessment/Evaluation
formative Assessment Checklist - Persona Journa Writing (Appendix 6.3)
informal/anecdotal assessment of in - classroom participation and co-operation
formative assessment checklist - Advertisement/Comic Strip/Cartoon (Appendix 5.1)
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Resources

Print

local, national and first language newspapers

Fowler, H.W., ed. The Concise Oxford Dictionary of Current English. Oxford: Clarendon Press, 1990.
Martin, Dave. Communicating Skills. Scarborough: Nelson, 1998.

Parnwell, E.C. The Canadian Oxford Picture Dictionary. Toronto: Oxford University Press, 1997.

Internet
The Globe and Mall
http://ww.globeandmail .com/

Newspapers in Education
http://www.nbpub.nb.ca/NIE/
The Catholic Register
http://www.catholicregister.org
The New York Times
http.www.nytimes.com/learning/

The Toronto Star (Education Dept.)
http://www.thestar.com/classroom/

Accommodations
Provide smplified information regarding careers.

Appendices
Appendix A - of ESLBO Phase 1 - Rubric for Assessing Writing
Appendix 5.1 - Formative Assessment Checklist - Advertisement/Comic Strip/Cartoon

Activity 5: Exploring the Arts
Time: 225 minutes

Description

In this section, students explore the arts and entertainment section of the newspaper. Students use and
integrate the Catholic faith tradition to critically analyse the arts. They learn what musicals, theatre,
movies, and literature are available to them. The language focus for this section is vocabulary, idioms, the
correct usage of present and past tenses, capitalization, and punctuation.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations: 2, 3d.

Strand(s): Ord and Visua Communication, Reading, Writing, Socid and Cultura Competence
Overall Expectations: BORV.01, .04, .06, BREV.04, BWRV.01, .03; BSCV.01.

Specific Expectations: BORL1.02, .06+, 2.04+, 4.01+; BRE1.02, 2.03%, 3.03+; BWR1.01, 2.02+%,
.03, .04+, 3.01, .02, .03 .05, .06+; BSC1.05%, 201+.
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Planning Notes

Provide students with a variety of daily newspapers.

To conclude the unit, use the last period for students to assemble their newspaper projects.

At the end of this activity, students submit their newdetters for evaluation. Inform students of this
deadline.

Select adate and inform students that they will be given a pencil and paper test on vocabulary
presented in this unit.

Provide students with a blank newsdletter paper to be used in the assembly of their project.

Prior Knowledge Required

achievement of expectations at the ESLAO level

Teaching/Learning Strategies
Exploring the Arts:

1

SIE

Invite students to think about performing and visua artists. Have students identify the different forms
of entertainment they know. Students gather pictures and advertisements related to the arts and
entertainment. Groups of three students sort the pictures according to these categories: performers,
artists, theatre, dance, movies, musicals, and literature. Teachers lead students in a discussion about
which art form they prefer and why. Teachers emphasize the abilities the artists must have and the
work they must do to excel in their fields. Students write ajournal entry based on the following
questions:

Which type of entertainment do you prefer?

Who is your favourite performer?

What qualities do you admire and why?
Sating your Opinion:
Invite students to share how they decide which movie to see. Discuss if other peopl€e's opinions
influence their choices. Explain that there are people called reviewers who write about film and
literature. Reviewers usually describe the movie and then give their opinion. Assist students to locate a
review in the newspaper. Pre-select areview and provide students with a copy. Read the article aoud
twice. Thefirgt reading is without interruption; the second reading is to ensure comprehension and
explanation of unfamiliar vocabulary and expressions. Lead students in a discussion highlighting what
the story line was about and what the critic liked and didliked about the movie. Record students
comments and observations on the blackboard.
Asafollow up, each student in the group is instructed to watch an age appropriate 30 minute TV
program and write a smple review of five to eight sentences. Students are to consider the following
questions:

What isthe story line?

What did you like the best?

Wheat did you like the least?

Would you recommend this program? Why/why not?
Conference with students to indicate necessary revisions to be made to the review.
Students make the necessary corrections so that their review is as free of errors as possible and
submit their final draft for evaluation. Students type their review using the column format and keep it
in their portfolio, so that it can be added to the newdetter at the end of the unit.
Students complete a pencil and paper vocabulary test and submit the test for evaluation.
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7. Assembly of the Newsletter
Students bring their portfolios, all work completed and ready for assembly, to the fina class period.
Students work in their groups of three, cutting and pasting their entries onto a blank piece of paper.
Students concentrate on crestivity, neatness, origindity, and layout. If al activities were completed, the
following list indicates what is expected in each of the newdetters:
1 news article;
1 comic strip with the bubbles completed;
1 advertisement;
3 comic gtrips (origind);
1 editorid;
3 advice-giving letters;
3 sports articles;
3 travel advertisements;
3 job want ads;
- 3TV reviews.
8. Students photocopy their work with teacher assistance and submit their newdetters for final
evauation. (Appendix 5.2 - Rubric for Assessing a Newsdletter)

Assessment /Evaluation
informal/anecdota assessment of in-classroom participation and behaviour
informal/anecdotal assessment of student-teacher conferences
formative assessment of writing activities - Appendix 1-1(Rubric for Assessing Writing)
formative assessment checklist for journa writing - Appendix 6.3 (Formative Assessment Checklist -
Personal Journa Writing)
summative test on vocabulary from vocabulary log
summative Assessment- Appendix 5.2 - (Rubric for Assessing a Newdletter)

Resources

Print

locdl, first language and national newspapers

Fowler, H.W., ed. The Concise Oxford Dictionary of Current English. Oxford: Clarendon Press, 1990.
Martin, Dave. Communicating Skills. Scarborough: Nelson, 1998.

Parnwell, E.C. The Canadian Oxford Picture Dictionary. Toronto: Oxford University Press, 1997.
Wansbrough, Henry, Ed. The New Jerusalem Bible. New Y ork: Double Day, 1990.

Internet
The Globe and Mall
http://www.globeandmail .com/

Newspapers in Education
http://www.nbpub.nb.ca/NIE/
The Catholic Registerh
http://www.catholicregister.org
The New York Times
http:/Amww.nytimes.com/learning/

The Toronto Star (Education Dept.)
http://www.thestar.com/classroom/
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Accommodations
Support students who are experiencing difficulty with the writing process.

Appendices

Appendix A of ESLBO Phase 1 - Rubric for Assessing Writing

Appendix 5.2 - Rubric for Assessing a Newsdletter

Appendix 6.3 - Formative Assessment Checklist - Personal Journa Writing
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Unit 6; Historical Canada: Anne of Green Gables

Time: 25 hours
Unit Developer(s)
Jamie Finan, Durham Catholic District School Board
Christina Maschas-Hammond, Peterborough, Victoria, Northumberland, Clarington Catholic School
board
Mary Adelle Patterson, Durham Catholic District School Board
Development Date: May-August 1999

Unit Description

This novel study unit introduces ESL students to one of the most endearing treasures in Canadian
literature. The novel, Anne of Green Gables, (Random House-Bullseye Step Into Classics) actsas a
springboard to a variety of learning activities directed primarily at acquainting students with the early
history of Canada. As they progress through the novel, students identify and reflect upon issues significant
to the time period in which the novel is set and how they relate to or compare with Canadian society
today. Language structures emphasized within this unit include new vocabulary acquisition and application,
identification of key words for research purposes, oral and written response to simple comprehension
guestions, correct use of verbs and verb tenses, applying adjectives, using context clues to extract meaning
of new vocabulary, and arriving a and organizing comparisons. Students learn to rel ate aspects of fiction
to their own persona and faith experiences to find parallels and connections within Gospel and Biblical
stories.

Strand(s) and Expectations

Ontario Catholic School Graduate Expectations: 1i, |; 2a, ¢; 3c; 4g; 5a 70.

Strand(s): Ord and Visua Communication, Reading, Writing and Socia and Cultura Competence
Overall Expectations: BORV.01, .03, .05, .06; BREV.01, .02, .03, .05; BWRV.01, .03; BSCV.01,
.02.

Specific Expectations: BOR1.01, .02, .03, .06, 2.02, .03, 3.03; 4.01; BRE1.01, .02, .03; 2.01, .02, .03,
3.01, .02, .03, .04, .05, 4.01, .02; BWR1.01, .02, 2.02, .03, 3.01, .02; BSC1.01, .02, .04; 2.02, .04.

Activity Titles

Activity 1 Canada: Then and Now 225 minutes
Activity 2 Anne of Green Gables - People, Places, Events 750 minutes
Activity 3 Anne of Green Gables - Kindred Spirit 150 minutes
Activity 4 Anne of Green Gables - Life of an Author 150 minutes
Activity 5 Anne of Green Gables - Chdlenges, Conflict, and Faith 225 minutes
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Unit Planning Notes

While an abridged version of the novel, Anne of Green Gables, is used as the centra resource throughout
this unit, there may be times when the original version is addressed to round out the story or enhance the
reader's understanding of early Canadian culture. Asit is the first novel study in English, students should
be permitted the use of bilingud dictionaries and e ectronic trandators to supplement their understanding of
the novel. Become familiar with a number of print, media and internet resources on historical Canada,
Anne of Green Gables, and Lucy Maud Montgomery, in order to select those which would be of most
value to reinforce the students understanding of the novel. Assist students, particularly those of differing
faith traditions, with an understanding of gospel values and biblical stories which may be reflected by the
thoughts and actions of the characters presented in the literature. Refer to Individual Education Plans and
modify unit activities and expectations to accommodate the needs of these students. Also refer to the
Durham Catholic District School Board web site for teacher-prepared organizers to accompany the
activities within this unit. (www.durhamrc.edu.on.ca)

Prior Knowledge Required

Achievement of expectations at the ESLAO levd is required. Specific language and literacy skills required
for this unit include constructing simple sentences in response to interrogatives, skimming and scanning for
information, using dictionaries and thesauri to clarify new vocabulary, making simple point form notes from
print and media research materia, identifying key words as well as comparing and contrasting. If
computer and Internet resources are to be incorporated into the unit, a basic knowledge of computer
keyboarding and Internet search/research techniques is essentia. A basic understanding of the write - edit
- rewrite process and dictionary/thesaurus use is al'so necessary.

Teaching/Learning Strategies

Teaching/learning strategies used within this unit include co-operative learning and jigsaw activities,
identifying key words, responding to Smple comprehension questions, persona journal writing, character
sketching, sequencing, charting comparisons, brainstorming and word webbing, simple research skills,
writing smple compositions from a modd, identifying similarities and differences as presented in literature,
and expressing thoughts and ideas in open classroom discussion.

Assessment/Evaluation
persond journa writing checklist - Appendix 6.3
sef-and peer-editing assessment of writing activities - Appendix 6.4
teacher observation of studentsin - class participation to monitor progress.
formative assessment - content and sentence structure in response to chapter comprehension
guestions.
summative test(s) to assess comprehension of content and vocabulary specific to the novel.
summative assessment of research assignment - Rubric for Assessing Research Appendix 6.2
formative assessment of simple composition writing via teacher-student conference.
formative assessment of students knowledge and application of characterization - Rubric for
Assessing a Character Sketch - Appendix 6.5
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Resources

Print
Andronik, Catherine M. Kindred Spirit: A Biography of L.M. Montgomery. Don Mills: Maxwell
Macmillan Canada, 1993.

Blanton, Linda. Composition Practice - Book 1. New Orleans: Newbury House Publishers, 1989.
Kaman, Bobbie. Historic Communities Series. Niagara-on-the-Lake: Crabtree Publishing Co., 1990-97.
Hunter, Shaun. Women in Profile — Writers. Niagara-on-the-Lake: Crabtree Publishing Co., 1997-98.
Lubman, Danid. Canadian Dictionary for English Learners. Don Mills: Addison -Wedey, 1987.
Montgomery, L. M., adapted by Deborah Felder. Anne of Green Gables. Toronto: Random House, 1994.

Rubio. Mary and Elizabeth Waterson. The Selected Journals of L. M. Montgomery. Val. 1: 1839 - 1910.
Toronto: Oxford University Press, 1985.

Rubio, Mary and Elizabeth Waterston. Writing a Life: L.M. Montgomery. Toronto: ECW Press, 1995.
Standord, Quentin, H. Canadian Oxford School Atlas. Toronto: Oxford University Press, 1997.

Thompson, Lars and Becci Hayes. Anne of Green Gables - Companionsto Literature: Teacher's
Guide. Mississauga: SB.F. Media Limited, 1992.

Computer References
Anne of Green Gables Interactive CD. Renaissance I nteractive Studios, 1998.

Internet
About LM Montgomery
http://www.one.net/~wilmhoff/ginny/aboutlmm.htm

About L.M. Montgomery
http://Aww.upel .cal~lmmi/about-Invhtml

Green Gables: Explore the Virtua World of Anne
http://www.gov.pe.ca/greengabl esindex.asp

Video
Anne of Green Gables. CBC Enterprises-Qulivan Films Inc. 1996.

Green Gables House. History Lands Video Series. McNabb & Connolly, 1998. (Approximately 30
minutes)

Activity 1: Canada: Then and Now
Time: 225 minutes

Description

In this portion of the unit, students develop basic research skills such as scanning for specific information
as outlined in a teacher-developed organizer, identifying key words, and organizing information. While the
novel speaks specificaly to life in Prince Edward Idand, students gain some knowledge and perspective of
turn-of -the-century Canada in general. Teachers give students opportunities to demonstrate their ability to
apply and compare this knowledge to their perception of Canada as they see it today. The specific
language focus of this activity is the use of adjectives in describing early Canadian life.
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Strand(s) and Expectations

Ontario Catholic School Graduate Expectations: 5a; 7g.

Strand(s): Ora and Visuad Communication, Reading, Writing and Social and Cultural Competence
Overall Expectations: BORV.03, .06; BREV.02, .03, .05; BWRV.01; BSCV.02.

Specific Expectations. BORV1.03+, .06+, 2.03, 4.01; BREV1.03, 3.01+, .02, .04, .05; 4.02+;
BWRV1.01s; BSCV2.02.

Planning Notes

Utilize school and community library resource centres to develop a collection of visuds, videos and
language-appropriate print materia to help students envision life in Prince Edward I1dand at the turn of
the century and/or Canadain general.

Teachers may familiarize students with specific language required to use the graphic organizer,
Canada Then and Now (Appendix 6.1) for this research activity.

Prior Knowledge Required

achievement of expectations at the ESLAO level
identification of key wordsin print research
making ssmple point form summary notes from text and visual research materia

Teaching/Learning Strategies

1

As an introduction to this unit, students describe and discuss what they think life was like in their home
country a century ago. Students discuss among themselves such things as methods of transportation,
sports and recreation, employment and workplace, family structure, food production and preparation,
clothing, education, level of technology, homes, religion, medica care, communication, etc.
If desired, a blackboard or overhead summary of student observations and responses may be recorded
at this time, noting similarities and differences across cultures.
To introduce what Canada was like in the early 1900's, teachers may use one or more of the following
resources to provide a visual presentation of past Canadian life:

Green Gables House (Segment 1 - gpproximately 10 minutes.)

Visua media collection

Computer software such as Canadian Encyclopedia Deluxe

Anne of Green Gables Interactive CD
- Video - Anne of Green Gables (teacher selected segment)
Have students conduct their own in-class research, individualy or in teams of two, to discover what
life was like in early twentieth century Canada. After researching a variety of print and pre-selected
visua resources, students organize and document their findings using the guidelines of the graphic
organizer Canada: Then and Now. (Appendix 6.1) To familiarize students with the specific task at
hand, teachers are encouraged to model the process by researching and documenting the findings for
one of the research items. Students are challenged to use adjectives where appropriate to complete
each research item. (e.g., some adjectives for the research item on clothing might include proper,
modest, and homemade.)
When completed, students write a journal entry explaining what they think were the advantages and
disadvantages of Canadian lifein thistime period. Students may share their journa entry with or
have it peer-edited by another student before submitting it.
Having researched and discussed past Canadian life, students then complete the remainder of the
organizer, documenting present-day Canadian life as they seeit. This wrap-up activity may be
approached as an individual, team, or class endeavour.
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Assessment/Evaluation
informal/anecdotal assessment of in-classroom participation and behaviour
Canada Then and Now research assignment - Rubric for Assessment of Research (Appendix 6.2)
formative assessment checklist for journa writing (Appendix 6.3)

Resources

Print
Kaman, Bobbie. Historic Communities Series. Niagara-on-the-Lake: Crabtree Publishing Co. 1990-97.

Video
Green Gables House. History Lands Video Series. McNabb & Connolly, 1998. 30 minutes

Anne of Green Gables. CBC Enterprises. Sullivan Films Inc., 1996.

Internet
Green Gables: Explore the Virtual World of Anne.
http://www.gov.pe.ca/greengabl es/index.asp

Computer Reference
Anne of Green Gables Interactive CD. Renaissance Interactive Studios. 1998

Accommodations
Pre-select specific resource/research material, especially those more visua in nature, to assist
students who appear overwhelmed by the amount of information made available to them.
Some students may require a small-group lesson(s) to practise identifying key words in print research.
Provide certain students with amodified version of the graphic organizer Canada: Then and Now with
fewer research items or divide the tasks to be completed as a group jigsaw research activity.

Appendices

Appendix 6.1 - Canada: Then and Now

Appendix 6.2 - Rubric for Assessing Research

Appendix 6.3 - Formative Assessment Checklist - Personal Journa Writing

Activity 2: Anne of Green Gables: A Novel Study - People, Places, and Events
Time: 750 minutes

Description

The novel, Anne of Green Gables, (abridged version) is used to introduce the basic elements of a novel
including plot, characterization, and setting, while students continue to explore daily life in early Canadian
society. The activitiesin this portion of the unit focus primarily on reading comprehension and character
development of the main and secondary characters within the novel, with some attention being paid to
setting and sequence of plot aswell. The novel is read on consecutive days alowing students daily
practice in ora and silent reading skills, construction of written responses to focus questions as well as
learning and applying new vocabulary. The specific language skills of this activity centre on identifying key
words in questions, word forms and families, idioms and expressions and applying verb tense consistency
between question and answer.
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Strand(s) and Expectations

Ontario Catholic School Graduate Expectations: 2c.

Strand(s): Ora and Visual Communication, Reading and Writing

Overall Expectations: BORV.06; BREV.01, .03; BWRV.03.

Specific Expectations. BOR1.03+, 4.01; BRE1.01, .03, 2.01, .02, 3.03; 4.02; BWR1.01+, 02+

Planning Notes

There are several abridged versions of Anne of Green Gables available to teachers that would be
equally suited to this unit of study. (e.g., Anne of Green Gables - Oxford Bookworms 2)

If time permits, consider showing selected scenes from the movie version of Anne of Green Gables
that address themes and topics covered within the various activities of this unit.

An alternate title to be considered as a springboard to this unit on Historica Canadais Bdll, William,
Five Days of the Ghost. This nove is set in present day Ontario and discusses many of the same
themes as Anne of Green Gables but with a historical focus on Canada's Aboriginal Peoples.
Create abank of comprehension questions for each chapter, before the novel isread, being careful to
use easily identifiable language and key words directly from the novel.

Instruct or reinforce basic atlas and mapping skills before students locate significant place names as
mentioned in the novel on amap of Prince Edward Idand.

Review the meaning and purpose of an obituary if the obituary or community news activity is pursued.
Obtain or prepare a notebook-sized map of Prince Edward Island for students.

Prior Knowledge Required

achievement of expectations at the ESLAO level

simple sentence construction in response to interrogatives

identifying key words in questions in search of answersin text

basic computer keyboarding skills and Internet search techniques for those who wish to apply them
some knowledge of the 5W's (who, what, where, when and why) format of a newspaper article as
introduced in Unit 5: Media Exploring Newspapers

knowledge of basic mapping skills as addressed in Unit 2 ESLAO and Unit 4 ESLBO

Teaching/Learning Strategies

1

3.

To introduce students to the genre of historicd fiction, teachers may wish to show the third segment of
the video entitled Green Gables House. This video illustrates that the house known as Green Gables
really does exist while the charactersin the story do not. If Internet access is available, teachers may
choose to have students take a virtua tour of Green Gables House, which is an exact replication of the
house described in the novel.
Students read along in their novels, as the teacher or a student reads a set number of pages/chapters
each day, depending upon the abridged version chosen for this activity. Pace the class through the
novel carefully, to alow ample time for discussion of and reflection upon important segments of the
story.
At the end of each chapter, direct carefully worded focus questions, requiring both ord then written
responses from students, to check for comprehension. It is suggested that the first chapter be
completed as a class with considerable teacher direction to model and reinforce the following skills:
identifying the key word(s) in each question;
locating the specific passage in the chapter that answers the question,
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10.

11

constructing complete sentence responses to questions, being sure to incorporate part of the

guestion into the answer;

answering in the same tense in which the question is asked (specific focus on third-person singular

present)
Consider giving students a daily 10-mark comprehension quiz, using a variety of assessment
techniques (matching, sequencing, quotations/speaker, true or false, crossword, definitions, etc.) in
preparation for a summative test when the entire novel is completed.
Direct students to keep adaily log of any new vocabulary they encounter in their assigned reading,
paying particular attention to word forms/word families and idioms/expressions that are present in the
novel (e.g., orphan - orphanage, school - schoolhouse, "fiddlesticks).
Introduce students to the significance of setting (time), at appropriate places in the novel. Students
note and discuss how the characters' lifestyles compare to their vision of early Canadian life as
discovered in Activity 1 Canada: Then and Now.
To continue the concept of setting (place), students use an outline map of Prince Edward Idand to
indicate place names as they are mentioned in the story, noting the significance of each to the events
of the novel. Further the concept of historical fiction by clarifying for students that many place names
in the novel arefictional but represent real place names on theidand (e.g., Avonleaisredly
Cavendish).
Note: Information about the fictiona and true place names is addressed in the following resources:
Green Gables http://mwww.cix.co.uk/~miranda-prorsus’kindreds/g_gab.htm
Region Around Avonlea http://www.cix.co.uk/~miranda-prorsus/kindreds/avonl.htm
Anne of Green Gables Interactive CD. Renaissance Interactive Studios, 1998
Teachers discuss the various techniques an author uses to develop a character including:

what the character says and does;

what others think and say about the character;

what the character thinks or says of him/hersdlf;

how the author describes the character in the novel.
To apply these techniques to a specific character, students may write an obituary for Matthew
Cuthbert using newspaper samples provided, or acommunity news article congratulating Anne for
achieving top marks on her college entrance exam for the local newspaper. This aso alows students
to apply their 5W writing kills as learned in Unit 5 - Media: Exploring Newspapers.
To evaluate and reinforce students comprehension of characters and plot of the novel, teachers may
use co-operative learning and jigsaw activities such as matching direct quotations from the novel with
their speakers and organizing important events, printed on cue cards, in sequence. Again, examples of
organizers for these activities are available at www.dur hamr c.edu.on.ca
To complete the novel study, teachers may conduct a summative test to evaluate students knowledge
and comprehension of specific vocabulary targeted in the novel and the elements of anovel (eg.,
character, plot, and setting).

Assessment/Evaluation

teacher observation of participation and behaviour in co-operative and jigsaw activities

summative assessment of responses to comprehension questions - content and compl eteness
summative assessment of students' ability to identify and differentiate between word form/families and
identify their part of speech in avocabulary test

completion of Prince Edward Island map using proper mapping skills - Appendix 4.3
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assessment of students' knowledge of the elements of a character sketch - Rubric for Assessing a
Character Sketch (Appendix 6.5)
summative tests or quizzes on content, vocabulary, and place names within the novel

Resources

m

asampling of obituaries and community news articles from local newspapers

Montgomery, L. M., adapted by Deborah Felder. Anne of Green Gables. Toronto: Random House, [1994.
Stanford, Quentin H. Canadian Oxford School Atlas. Toronto: Oxford University Press, 1997.
Thompson, Lars and Becci Hayes. Anne of Green Gables - Companionsto Literature: Teacher's
Guide. Missssauga: S.B.F. Media Limited, 1992.

Video

Anne of Green Gables CBC Enterprises - Sullivan FIms, Inc., 1996.

Green Gables House History Lands Video Series. McNabb & Connolly, 1998. 30 minutes.

Internet

Green Gables
http://www.cix.co.uk/~miranda-prorsus/kindreds/g_gab.htm

Region Around Avonlea
http:/Avww.cix.co.uk/~miranda-prorsug’kindreds/avonl .htm

Accommodations
Create a modified set of comprehension questions for the nove study for those students experiencing
difficulty in the reading and writing.
Provide a map with aready labelled place names for students to copy.
In order to encourage participation, students experiencing difficulties in class discussion should be
teamed with more linguistically confident students for the cooperative learning and jigsaw activities.
Use the daily quizzes, rather than a summative novel test, to assess certain students.

Appendices
Appendix 6.5 - Rubric for Assessing a Character Sketch

Activity 3: Kindred Spirit
Time: 150 minutes

Description

This activity alows students to explore their own relationships with others while focussing on the main
charactersin Anne of Green Gables. Encourage students to recall and reflect upon details of selected
portions of the novel then relate those segments to their own thoughts and values about family,
relationships, and society. This activity centres on class discussion and ssimple compaosition writing. The
language focus for this activity centres on the use of contextua clues, capitalization and punctuation of
paragraph compositions, and use of frequency terms such as aways, sometimes, later, and never.
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Strand(s) and Expectations

Ontario Catholic School Graduate Expectations. 2c.

Strand(s): Ora and Visual Communication, Reading and Writing

Overall Expectations: BORV.01; BREV.03; BWRV.01, 03.

Specific Expectations. BOR1.01, 03+, .06; BRE2.01+; BWR2.02+, .03, 3.01, .02.

Planning Notes

Develop alesson to review smple composition construction.

Reinforce the steps of the writing process (write - revise/edit - rewrite) if necessary.

Encourage the use of eectronic trandators, bilingua dictionaries, and thesauri to elicit a broader range
of vocabulary in the students composition writing.

Review or teach skills using print and computer software tools such as the Thesaurus and spell check
tools if necessary.

Prior Knowledge Required

comprehensive knowledge of the places, people, and events through students' reading of the novel
Anne of Green Gables
achievement of expectations at the ESLAO level

Teacher/Learning Strategies

1

Introduce this activity by conducting a lesson showing how to create a smple composition from a
model paying attention to the use and word order of frequency terms. (Units 1 and 4 in Composition
Practice)
Direct students to the passage in Chapter 3 of Anne of Green Gables, to where Anne first uses the
phrase kindred spirit.
Allow students to reread this passage and, using context clues, brainstorm its meaning and organize
students' thoughts and opinions in a blackboard summary.
Students look up the definition of kindred in a dictionary and/or thesaurus of their choice and then
evauate if this definition applies to the situation in which it was used in Anne of Green Gables. After
discussing the various definitions, students co-operatively develop a common definition for dl to usein
this activity.
Direct further class discussion to expand the topic of kindred spirit by having students consider the
following questions while paying attention to placement of frequency terms.

Who did Anne always recognize as a kindred spirit?

Who did Anne later recognize as her kindred spirit?

What personal quaities might Anne look for in akindred spirit?
Direct studentsto look back on the novel and find quotations or passages to support their responses to
the above questions.
These questions and student responses to them are then used as the basis for a smple four to eight
sentence composition. Model sentence formation and sequence of thought to construct a simple
paragraph, noting the standard conventions required in paragraph writing such as capitalization,
punctuation, verb tense, word order, etc. Students copy this composition into their notes to be used as
amodel for the next task.
Assign students to write a smple composition of their own using similar questions but gpplying them to
their own lives:

Wheat is your definition of akindred spirit?

Who have you always regarded as a kindred spirit in your life?
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Who have you sometimes regarded as a kindred spirit?
Isthis person a family member or someone unrelated?
When did you know this person was your kindred spirit?
What personal qualities do you admire in this person?
Additional/Enrichment Questions:
If your kindred spirit is till in your home country, how do you maintain this relationship?
Have you found akindred spirit in Canada? Why do you think thisis so?
Areyou akindred spirit to anyone?
9. Students use their model composition done in class to write afirst draft of their composition.
10. Conference with students to indicate necessary revisions to be made to the composition, offering
explanations for changes and suggestions to improve students' writing, where appropriate.
11. Consider making this a peer-editing activity whereby students work with students to improve each
other's compositions. (Appendix 6.4)
12. Students rewrite their composition in final draft form to be submitted for evaluation.

Assessment/Evaluation
informal assessment of in-class participation and co-operation.
teacher/student conference to diagnostically assess students’ initial composition modelling activity
Rubric for Assessing Writing (Appendix 1.1, ESLBO - Phase 1) for final composition
Sdlf/Peer Editing Checklist (Appendix 6.4)

Resources
Blanton, Linda. Composition Practice-Book 1. New Orleans: Newbury House Publishers, 1989.

Montgomery, L.M., adapted by Deborah Felder. Anne of Green Gables. New Y ork: Random House,
1994,

A variety of dictionaries

Accommodations
For students who might find this topic too personal in nature to discuss openly, an informa persona
journal may be substituted as an initid activity.
Encourage students who find the composition writing process too difficult to discuss their responses
with teachers. Provide sentence starters to the reluctant writer. This may then act as a springboard
from which the students write their own composition.

Students may construct separate sentences in answer to focus questions on kindred spirit instead of
a composition.

Activity 4: The Life of an Author
Time: 150 minutes

Description

In this activity, students are introduced to Lucy Maud Montgomery, the author of Anne of Green Gables.
Using ateacher-designed or selected biography of this author, and the novel itsdlf, students reflect upon
how the author's personal experiences and societal values of the time are incorporated into the novel.
Students examine some of the values and norms of early Canadian society and relate them to current
Canadian society and their own personal/cultural experiences. Students continue to develop the skill of
extracting information from non-fiction text to make direct comparisons with the novel.
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Strand(s) and Expectations

Ontario Catholic School Graduate Expectations: 2c; 3c; 4g.
Strand(s): Ora and Visua Communication, Reading, Writing

Overall Expectations. BORV.06; BREV.01; BWRV.01.

Specific Expectations. BOR2.02+, 4.01; BRE3.02+, 4.01; BWR1.01+.

Planning Notes

Prepare or select a biography of Lucy Maud Montgomery specifically aimed to meet, yet challenge,
the reading and comprehension level of ESLBO students. (Appendix 6.6 provides an example)
Before beginning the activity, clarify the meaning of and differentiate between a biography and an
autobiography.

For those students who have the ability to work more independently, have a collection of biographical
materia (print or software) available to broaden their knowledge of L.M. Montgomery.

Prior Knowledge Required

comprehensive knowledge of the places, people, and events through students' reading Anne of Green
Gables

achievement of expectations at the ESLAO level

some skill in comparing and contrasting information from different sources

Teaching/Learning Strategies

1

To open discussion about authors and their writing, ask students to consider why people write, whether
itisadaily journa, poetry, or anove. Also ask students if they keep ajournd or pursue any other
form of writing and discuss why.
To continue this discussion about authors and their writing, ask the class to consider how or where
authors get ideas for their stories. Answers may range from newspaper stories to real-life persona
experiences to dreams.
Research the possibility of having aloca author come and speak to the class about the writing
process, if desired.
Prior to learning about Lucy Maud Montgomery's life or meeting an author in person, students
formulate three questions they would like to ask of this person. List these questions on the blackboard
or on overhead.
Provide students with a teacher-prepared or selected biography of Lucy Maud Montgomery, giving
details of her early childhood up to the time of her marriage, including the publication of her first novel
Anne of Green Gables (teacher-prepared biography - Appendix 6.6).
Students use a variety of vocabulary-acquisition strategies and resources to verify meaning of teacher-
selected vocabulary within the biography (as underlined in Appendix 6.6).
Through class discussion, students compare and contrast the lives of Anne Shirley and L.M.
Montgomery.
Individually or in groups, students organize their conclusions by completing a point-form chart or Venn
diagram illustrating the similarities and differences between the character Anne Shirley and the author
L.M. Montgomery. Students may also make comparisons to their own lives in this activity.
Example smilarity: Both Anne and L.M. Montgomery were raised by elderly people.

difference: Anne was born in Nova Scotia while Maud was born on PEI.
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9. Returning to the question about where authors get their ideas for their stories, students conclude
where L.M. Montgomery obviously got hers. At this point, review the concept of an autobiography
and how some novels, such as Anne of Green Gables, are autobiographical in nature. This may be an
appropriate time to show a video biography of Lucy Maud Montgomery such as the one from the
CBC Life and Times Series. (www.tv.cbc.ca/newsi nreview/lifetime/index.htm)

10. Teachers and students return to the initial bank of questions the class generated about the author, to
identify which were answered and which were not. Those unanswered questions may form the basis
of continued independent research for those students who wish to learn more about L.M.
Montgomery.

11. Conclude this activity with a quiz on the author's life, the differences between a biography and an
autobiography, comparisons and contrasts between the novel's main character and the author'slif, and
selected vocabulary from the biography.

Assessment/Evaluation
informal teacher observation of students' in-class participation, co-operation and behaviour
formative and anecdotal assessment of final comparison/contrast chart of Anneand L. M.
Montgomery.
summative quiz on the author's life based upon biography text, information presented in the video, and
discoveries made in class

Resources

Print
Andronik, Catherine M. Kindred Spirit: A Biography of L. M. Montgomery. Don Mills Maxwell
Macmillan Canada, 1993.

Hunter, Shaun. Women in Profile - Writers. Niagara-on-the-Lake, Crabtree Publishing, 1998.

Rubio, Mary and Elizabeth Waterson. The Selected Journals of L. M. Montgomery. Vol. 1: 1889-1910.
Toronto: Oxford University Press, 1985.

Rubio, Mary and Elizabeth Waterston. Writing a Life: L. M. Montgomery. Toronto: ECW Press, 1995.

Internet
About L.M. Montgomery
http://www.one.net/~wilmhoff/ginny/aboutlmm.htm

About L.M. Montgomery
http://Aww.upel .cal~lmmi/about-Im.html

Accommodations
Provide an alternate biography for students to learn about the author's life. There are several series
devoted to famous Canadians, which are written at an easy reading level that would be well suited for
this activity (e.g., Hunter, Shaun. Women in Profile - Writers, 1998).
Students may create a collage of pictures to illustrate elements of both L.M. Montgomery and Anne's
lives rather than completing a written comparison of the two.

Appendices
Appendix 6.6 - Lucy Maud Montgomery
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Activity 5: Challenges, Conflict, and Faith
Time: 225 minutes

Description

This activity offers students an opportunity to re-examine the characters of Anne of Green Gables in light
of the Christian values they embody. With considerable teacher-guidance, students learn to discover
meaning, make comparisons between the novel and biblical teachings, and consolidate their findingsin
various forms of written and creative expression. The focus of this activity centres more on discussion,
cregtive expression, and informal sharing of ideas, and less on formal written response. Teachers make
personal contact with students through a written dialogue in response to each persona journa students
submit.

Strand(s) and Expectations

Ontario Catholic Student Graduate Expectations. 1i, j; 2a 4g; 5a

Strand(s): Ora and Visua Communication, Reading, Writing, Social and Culturad Competence
Overall Expectations: BOR.01; BREV.01, BWRV.01, BSCV.01.

Specific Expectations. BOR1.01, .03+, .06, 4.01; BRE1.01%, .02, .03, 2.01, 3.03<, BWR1.01;
BSC2.04+.

Planning Notes

- Seek interpretations of various parables and bible stories that are written at an appropriate reading
level for ESLBO students (e.g., Brunetti, Treasures of the Bible) if desired.
Review the purpose of parables as discussed in ESLBO Unit 2, Activity 3.
Be sengtive to the fact that the nature of discussion for this activity may be very persond, allowing
students to enter into classroom discussion at their own time and pace.
Gather a collection of multicultural folk tales/fablesymyths that teach morals and values in much the
same way as parables do. The following Internet sites are excellent resources:
Taes of Wonder: Folk and Fairy Taes from Around the World  http://darsie.ucdavis.edu/tales/
Using Folk Taesin the Classroom  http://www.storyarts.org/lessonplang/folk themes/index.html

Prior Knowledge Required
achievement of expectations at the ESLAO level
some skill in interpreting content from one source and applying it to another

Teaching/Learning Strategies

1. Students consider and discuss what qualities a person of faith, regardless of religion, should exhibit to

onesdlf, to others and to society in general. In short, what makes a good person? (e.g., kindness,

respect, compassion, forgiveness, etc.)

Record student responses, on the blackboard or overhead, in a word-web fashion.

Once a comprehensive list is agreed upon by the class, assign students, in small groupings, to choose

any three of these qualities and give specific examples of how and by whom each isillustrated in the

nove.

4. Usethis opportunity to instruct students to document their support statements by noting chapter and
page numbers, characters involved, and the actions or words that illustrate the quality.

5. Students gather as a class and share their conclusions.

w N
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10.

11.

13.

14.

15.

16.

17.

To conclude this portion of the activity, students write a personal journal entry about which of these
qualities they themselves possess or wish to possess. Consider responding to each student's journa in
written dialogue form to encourage further communication in written form

To make theinitial connection between the novel and biblical teachings, revisit the story of The Good
Samaritan, as studied in Unit 2, Activity 3, to review the meaning and purpose of this parable. (Luke
10: 30-38)

Students are invited to share their interpretations of this story to determine if it applies, in any way, to
the story of Anne of Green Gables (e.g., Anne was "passed by" by severa families before Matthew
"took mercy" on her and gave Anne a home).

Students are invited to share any other Bible stories or folktales from their home country they think
relate to this particular aspect of the novel. If so, students assist the teacher in locating or creating a
print copy of the story or folktale to be shared with the class.

At this point, request studerts to write a second persond journa entry about how they have been a
good Samaritan to anyone or how anyone has been a good Samaritan to them, at some point in their
lives. Again, carry on awritten dialogue in response to each student's journal.

To introduce the common thread of forgiveness within the novel, teachers introduce students to a
second parable, The Parable of the Unforgiving Servant. (Matthew 18: 23-25)

. Direct students to consider how this parable applies to certain characters of the novel by reviewing

portions of the story in which forgiveness of or by othersis a centra theme.

Further discussion by having students reflect upon the act of forgiveness and ask why, as people of

faith, must we forgive others? (e.g., It heals us from destructive fedlings of hate and anger, it

acknowledges that making mistakes is human nature and that it is away of both giving and receiving
love).

Request that students make a final entry in their journal about atime they did something for which

they were forgiven and/or atime when they forgave someone for something that hurt them.

In small groups, students in one group may drameatize one of the selected parables while another group

dramatizes how the parable is played out in the novel. Allow ample time for and give assistance to

student groups in writing a short script for their dramatization.

Another lighthearted approach to examine the theme of forgivenessin Anne of Green Gablesisto

have students, as a class, create alist of the many mistakes Anne makes in the story and then

consider how, by whom, and why she was forgiven for these mistakes. This activity is also well suited
to arole play dramatization by students (e.g., When Marillafirst discovers that Anne has dyed her hair
green).

As awrap-up to this novel study unit, students are to choose one of the following activities to submit in

writing and/or present to the class:

- Write an additional chapter of the novel to further explore the life and adventures of Anne Shirley.
Create an autobiographical sketch whereby the student compares him/herself to any character in
the nove, with whom he/she identifies. (Likes and didikes, mistakes, insecurities, triumphs, family
ties and responsihilities, disappointments, goals and ambitions, €tc.).

Choose five quotations from the novel, as spoken by any character, and explain how each has
some persona meaning within his’/her own life.

Complete a scene study, as chosen by the student, by writing a script with dialogue and direction,
elaborating upon the events of the scene. This may then, with the co-operation of othersin the
class, be dramatized.
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Assessment/Evaluation
informal assessment of classroom participation in discussion and dramatization(s)
formative assessments of student's ability to interpret meaning from one source (novel) and apply it to
another source (Bible).
formative assessment checklist for journa writing (Appendix 6.3)
summative assessment of fina chapter, autobiography, quotation selections, or scene study (A ppendix
4.2 and/or Appendix 6.2)

Resources
Brunetti, Jean-Claude. Treasures of the Bible. Quebec: Diffusion Prologue, 1997.

Montgomery, L.M. adapted by Deborah Felder. Anne of Green Gables. New Y ork: Random House,
1994.

Wansbough, Henry. Ed. The New Jerusalem Bible. New Y ork: Doubleday, 1990.

Accommodations
Simplified interpretations of parables chosen for this activity may be provided to students. Some
Internet sites that offer such interpretations include:
The Parables of Jesus www.ozemail.com.au/~jduthie/bible/bible.ntm
Use of Parables http://unix.adept.net/~mjohns/newpages.htm
Reduce the number of journa entries for some students or smply have students verbdize their
thoughts and feelings about each journal topic to the teacher directly or on audiotape.
Encourage students not comfortable participating in dramatizations to assst in the script-writing
process for role play activity.
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Appendix 4.1

e Great Canadian Trivia Challen

Canadaisthe
world's(first,
second, or third)
largest country.

Canada’stotal
population is

of (water, energy, ice cream).

Canadiansaretheworld’'sgreatest users

What isCanada’'s
national sport?

: \*\

Canada has active volcanoes.

Trueor False?

Name any threefood items Canada
must import from other countries.

Which provinceis
shaped like a lobster ?

Who died trying to run across Canadato raise money for cancer research?

research?

the Olympic Games.

Nametwo Canadian citiesthat have hosted

Canadz;\ir:naz Of WhaI. two
ones metal§|sthe$2
’ Canadian

coin made?
About d
babiesarebornin an
Canada each
day.

Namethree endangered
wildlife speciesin Canada.

Name Canada’slargest city.

Canada has ( one, two, three)
official languages.

Canadaistheworld’s second
greatest user of: cars, water,
diamonds.

At what latitude and longitude are you presently located?

Obeying thelaw isevery
Canadian citizen's
(right, responsibility)

WhereisCanada’'s
busiest airport?

Name a Canadian TV actor:

Movieactor:
Musician:

Minister?

Whois Canada’ sPrime

Wherecan you find
ahot spring in
Canada?
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Wherecan you find
dinosaur bonesin
Canada?
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Appendix 4.2: Oral Presentation - Teacher/Peer Checklist Assessment

[] Teacher Evaluation
[] Peer

Criteria

Leve 1
(rarely)

Leve 2
(sometimes)

Leve 3
(usually)

Levd 4
(consistently)

Yes

No

Presenter uses an appropriate
speaking voice (volume, tone,
and speed).

Presenter makes eye contact
with listeners.

Presenter is confident in
his/her knowledge of topic.

Presenter is organized and
makes minimal use of
presentation notes.

Presentation is within the time
limits of the assignment.

Presenter shows personal
interest in topic.

Presenter invites listeners to
ask questions.

Presenter addresses the
listener’ s questions clearly.
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Appendix 4.3: Mapping Skills Assessment Checklist

Criteria

Level 1
(rardy)

Level 2
(sometimes

)

Level 3
(usually)

Level 4
(consistently)

Appropriate use and application of title.

Appropriate use and application of direction
arrow.

Appropriate use and application of a colour
legend.

Appropriate use and application of pictoria
symbols.

Appropriate use and application of labels
(e.g., printed neatly and horizontaly)

Incorporate all necessary elements of map
as directed.

Appropriate use and application of scale, if
required.
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Appendix 4.4

Tour of Canada Research Project

TASK: To create aresearch project on gne aspect of Canada that you would like to learn
more about.

WHAT TO DO:
Steps O
Completed
Day 1 a)
a) Choose the topic you wish to research (see separate page for topics). b)
b) Browse through the class and library resources to see what information is
available on your topic. C)
c) Complete arough plan of how you would like to present your topic. d)
d) Have your topic and rough plan approved by the teacher.
Day 2 €)
€) Choose the resources you will use for your research. 'Y ou must include:
1 print resource (book or encyclopedia)
1 computer reference resource
1 Internet site f)
f) Document the author, publisher, and date of publication for your print and
computer resources and the address(es) for your Internet site(s). g

g) Haveyour resource list approved by the teacher.

Day 3—5 Useyour classtimeto effectively complete the following:
h) Create an enlarged Bristol board-sized outline map of Canada, in pencil, from an h)
overhead projection, to be coloured/outlined in marker later.

i) Create asuitable and interesting title for your research project. i)
J)  Write short caption notes for sitesin ____ provincesand _____ territories )
providing 3 facts about each Site identified on your map.
k) Have your caption notes peer-edited and revised if necessary. K)
[) Gather and organize al pictures, photos, postcards, or graphics you wishto addto | 1)
your map.
m) Use appropriate mapping skills to complete your map: m)
direction arrow
title
important place names (clearly and negtly labelled)
legend (colour and/or symbols)

caption notes (neatly printed or written)

pictures and graphics (organized and attached)
n) Plan and practisea 2 - 5 minute oral presentation for the class. n
0) Signyour project and hand it in!
Project Due Date:
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| Presentation Date:

Appendix 4.5: Tour of Canada: Research Project Topic Selections

Choose one of the following topic selections for your Tour of Canada Research Project.

Historic Sites of Canada (i.e., Fort Y ork, Ontario)
Famous Canadian Tourist Sites: Human-made (i.e., CN Tower, Ontario)
Famous Canadian Tourist Sites: Natura (i.e., Niagara Falls, Ontario)
Summer Vacation Tour (i.e., camping, hiking, mountain-climbing, rafting)
Winter Vacation Tour (i.e., skiing, snowboarding, cross-country, snowmobiling)
National/Provincial Parks (i.e., Banff National Park, Alberta)
Food and Wine Tour (i.e., create atruly Canadian meal)
Canadian Wildlife and Their Habitats (i.e., animals pictured on Canadian currency)
Endangered Wildlife Species and Their Habitats (i.e., whales)
Theme Parks Across Canada (i.e., Paramount Canada’ s Wonderland, Ontario)
Internationa Airports of Canada (i.e. Pearson International, Ontario)
World Heritage Sites in Canada (i.e., Queen Charlotte ISlands, British Columbia)
Amazing Shopping Centres of Canada (i.e. West Edmonton Mall, Alberta)
Artist Tour (i.e. placesto sketch, paint, etc.)
Extreme Canada (i.e., highest, lowest, longest, deepest, coldest places)
Canadian Capita City Tour (i.e, Victoriato St. John's)
Canadian Celebrations Tour (i.e., Quebec Winter Carnival, Quebec)
Universities and Colleges of Canada (i.e., McGill University, Quebec)
Postcard Canada (purchase postcards and learn about those places)
Canada s Aborigina Peoples (i.e., Native Indian, Inuit, Métis)
Trans - Canada Highway Tour
Trans - Canada Rail Tour
Homes of Famous Canadians (i.e. Shania Twain - Timmins, Ontario)
Dance, Music/Thegtre Tour (i.e. Shaw Festival Theatre, Niagara-on-the-L ake)
Sports Teams of Canada (i.e. Vancouver Canucks)
Zoos of Canada - (i.e. Cagary Zoo, Alberta)

Or
Choose atopic of your own and have it approved by your teacher.
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Appendix 5.1: Formative Assessment Checklist
Advertisement/Comic Strip/Cartoon

Assignment Title:

CRITERIA

Level 1
(Rarely)

Level 2
(Sometimes)

Level 3
(Usually)

Level 4
(Consistently)

Message is printed negtly and legibly in
Standard English.

Thoughts are logicaly organized.

Message is written in sSimple sentence
patterns.

Student has applied basic grammatical
structures, such as capitalization and
ending punctuation.

Students' work demonstrates visual

appedl.

Pictures/graphics are imaginative and
creative.

Comments and suggestions for improvement:
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Appendix 5.2: Rubric for Assessing a Newsletter

Criteria Level 1 Level 2 Level 3 Level 4
(Rardly) (Sometimes) (Usually) (Consistently)
Students are able to use
time effectively.
Students were able to
complete task as
requested.

Organization of information
is clearly presented.

Newdletter entries are
neetly typed using column
format.

Newsdletter entries are free
of errors.

Newsdetter presentation is
credtive, evidence of
graphicsto embellish
writing.

Comments and suggestions for improvement:
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Appendix 6.1: Canada: Then and Now

Canada— Early 1900's

RESEARCH ITEMS

Canada Today

Family Structure
- number of children
- family members

Jobs/Duties/Roles
- maefemde
- children

Recreation/Leisure
- what, where, and when

Education
- where, how, and by whom

Medical Care

- provided where and by
whom

- types of medicine

Homes

- location (rurdl. village,
urban)

- building materids-
furnishings

Food
- production and preparation
- atypical Canadian meal

M odes of Transportation

Fashion

Communication

Environmental | ssues
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Appendix 6.2: Rubric for Assessing Research Project

notes from print
and visual research
material

- limited ability to
process new
vocabulary

- some ability to
construct point form
notes from print and
visual research
material

- some ability ro
process new
vocabulary

to construct point
form notes

from print and visual
research material

- considerable ability
to process new
vocabulary

Category Levd 1 Leve 2 Leved 3 Leved 4
Presentation - limited - some organization | - considerable - thorough
organization in the in the presentation organization in the organization in the
presentation of data | of data presentation of data presentation of data
- limited visual or - some visual or - considerablevisual | - thorough
creative appeal creative appeal or creative appeal organization in the
presentation of data
Knowledge/ - limited ability to - moderately - considerable ability | - thorough ability to
Under standing identify key words effectivein in identifying key identify key words
- limited ability to identifying key words - thorough ability to
construct point form | words - considerable ability | construct point form

notes from print and
visual research
material

- thorough ability to
process new
vocabulary

Communication

- limited use of new
vocabulary specific

- some use of new
vocabulary specific

- considerable use of
new vocabulary

- thorough use of
new vocabulary

and second
language resources
for clarification
purposes

- limited ability to
critically assess
quality of
information

and second
language resources
for clarification
purposes

- moderate ability to
critically assess
quality of
information

- considerable use of
first and second
language resources
for clarification
purposes

- considerable ability
to critically assess
quality of information

to the task to the task specific to the task specific to the task

- limited accuracy in | - moderate accuracy | - considerable - thorough accuracy

written and inwritten and accuracy in written in written and

grammatical grammatical and grammatical grammatical

structures structures structures structures

- limited ability to - some ability to - considerable ability | - thorough ability to

carry out specific carry out specific to carry out specific carry out specific

instructions instructions instructions instructions
Thinking/ - limited ability to - moderate ability to | - considerable ability | - thorough ability to
Inquiry processinformation | processinformation | to process process information

- limited use of first | - some use of first information - thorough use of

first and second
language resources
for clarification
purposes

- thorough ability to
critically assess
quality of information
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Appendix 6.2: Rubric for Assessing Research Project (Continued)

Application

- limited evidence of
the research/ writing
process

- limited use of
resources made
available

- limited application
of computer
software/skills

- limited ability to
carry out task to
completion

- limited ability to
manage time
effectively

- limited
contribution to
group efforts

- some evidence of
the research/ writing
process

- some use of
resources made
available

- some application
of computer
software/skills

- some ability to
carry out task to
completion

- some ability to
manage time
effectively

- moderate
contribution to
group efforts

- considerable
evidence of the
research/writing
process

- considerable use of
resources made
available

- considerable
application of
computer
software/skills

- considerable ability
to carry out task to
completion

- considerable ability
to managetime
effectively

- considerable
contribution to group
efforts

- thorough evidence
of the research/
writing process

- thorough use of
resources made
available

- thorough
application of
computer
software/skills

- thorough ability to
carry out task to
completion

- thorough ability to
manage time
effectively

- thorough
contribution to group
efforts
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Appendix 6.3: Formative Assessment Checklist - Personal Journal Writing

Criteria Level 1 | Level 2 Level 3 Level 4
(rarely) | (sometimes) | (usually) | (consistently)

1. Journd iswritten/printed neetly and legibly
in Standard Canadian English.

2. Student has applied some new vocabulary
specific to the journal topic.

3. Journa remains on topic.

4. Student has clearly expressed his’her own
persond thoughts, fedings, and opinions
relating to the topic.

5. Student has stated reasons for his’/her
thoughts, feelings, and opinions about the
topic.

6. Thoughts are organized logicaly.

7. Journd iswritten in simple sentence
patterns.

8. Student has applied basic grammatical
structures. such as capitalization and
punctuation techniques.
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Appendix 6.4: Self/Peer Editing Checklist

Criteria

Yes

No

Work is neatly and legibly written.

Work is double-spaced in preparation for editing.

First word in each sentence and al proper nouns are capitalized.

Each sentence is punctuated with a period, question mark, or
exclamation mark.

Spelling is correct Standard Canadian English.

Work iswritten in a common tense.

Work is organized according to the guiddines of the assignment.
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Appendix 6.5: Rubric for Assessing a Character Sketch

Criteria: Level 1 Level 2 Level 3 Level 4
(rardy) (sometimes | (usually) | (consistently)
)

Student writes neatly and legibly in
Standard Canadian English.

Student has used appropriate and varied
vocabulary.

Student has followed through the write,
revise/edit, rewrite process.

Student has stayed on topic of the task.

Student has incorporated appropriate
information fram the novel to support
statements about the character.

Student has applied W5 writing skillsto the
character sketch.

Student has followed dl instructions and
used al guidelines for the task.

Student has given examples to illustrate dl
elements of a character sketch.

Student has used complete simple sentence
structures with a common tense.

Student showed individudlity, care and
creativity in completing the task.

Student has completed the task and
submitted it on time.

Teacher Comments:
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Appendix 6.6: Lucy Maud Montgomery - A Biography

1874 - 1942

Lucy Maud Montgomery was born on Nov. 3, 1874 in the town called New London, P.E.l. Two
years later, in 1876, Maud' s mother died of tuberculosis. Maud's father had a difficult time raising his
daughter alone. For this reason, he sent Maud to live with her grandparents, Mr. And Mrs. Macneil in
Cavendish. Mrs. Macneil’ s first name was also Lucy so the child was referred to by her middle name,
Maud. The Macneils were elderly. They were very strict and religious people who loved Maud but aso
believed that children should be seen and not heard. Maud was alively and intelligent child who often
felt lonely, even though she had many friends and relatives around her. Maud loved to read and write but
she did not particularly like going to schoal.

Maud started writing a daily journal when she was nine years old. In her journal, she wrote many
stories and poems, many about the island. When Maud was fourteen, she burned al her journds. She
thought they were silly and dull and she was ashamed of them.

In 1890, Maud moved to Saskatchewan to live with her father and his new wife. Maud hated living
there because her stepmother was unkind to her. Soon after, Maud returned to Cavendish to live with her
grandparents. Maud loved P.E.I. and often wrote about its beauty.

In 1892, Maud went to college in Charlottetown to become a teacher. Maud had many teaching
jobsin different towns. When her grandfather died in 1898, Maud returned to Cavendish to take care of
her very old grandmother.

In 1905, Maud began writing her first novel, Anne of Green Gables. By 1908, it was finished but
Montgomery had a difficult time getting it published. The reason Anne of Green Gables was not
immediately accepted by publishers was because Montgomery was a woman who wrote about women.
Many believed at that time that a woman’s place was in the home. Also, most “serious’ literature of the
early 1900's was written by men. Finaly, her first novel was published and it was a huge success with the
public.

In 1911, Maud' s grandmother died and only then did she consider getting married and moving
away from Cavendish. That same year, Maud married Ewan Macdonad and moved away from Prince

Edward Idand forever.
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