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Course Overview
Locally Developed Compulsory Credit Course, English, Grade 10, ENG2L

Course Description

In this course, students focus on extending their literacy and communication skills to prepare for success
in their daily lives, in the workplace, in the English, Grade 11, Workplace Preparation course, or in the
English: Contemporary Aboriginal Voices, Grade 11, Workplace Preparation course.

The course is organized by strands that extend listening and talking skills, reading and viewing skills, and
writing skills. In all strands, the focus is on refining foundational literacy skills and on using language
clearly and accurately in a variety of authentic contexts.

Students build on their strategies and engage in the processes involved in talking, listening, reading,
viewing, writing, and thinking. Students reflect regularly upon their growth in these areas.

Prerequisite: A Grade 9 English credit

How This Course Supports the Ontario Catholic School Graduate Expectations
This course is intended to be one step in the ongoing process to extend the skills, values, and beliefs that
are necessary to fulfil the Ontario Catholic School Graduate Expectations. Teachers will provide many
and varied opportunities for students to discuss, read, and write about issues that relate to their own lives
and to their roles as contributing members of a Catholic faith community and citizens of Canadian
society. The course content enables students to reflect upon their growth as discerning believers and
responsible members of their communities, guided by Catholic social teaching. It promotes the
importance of students collaborating with others while developing increasing independence and
responsibility for themselves.

The course heavily emphasizes the process-based development of skills in talking, listening, reading,
viewing, and writing, helping students to extend their abilities as effective communicators who can
articulate Catholic beliefs. Considerable importance is also placed on the continued development of
students’ skills in thinking reflectively, critically, and creatively. In this component of the course, a focal
point is helping students comprehend and interpret media messages in light of gospel values. Through the
interaction, dialogue, and activities in this course, students are called upon to live their faith through
caring service to others, thus bearing witness to their membership in a Christ-centred community.

Course Notes
This Course Profile is a sample course of study that teachers can use in its entirety, in part, or adapt to
meet the specific needs of students in their classrooms.

This course extends academic support for students beyond the Locally Developed Compulsory Credit
(LDCC) English Grade 9 course. Students in this course require additional support in extending their
listening, talking, reading, viewing, writing, and thinking skills. This course provides students with
further opportunities to build knowledge, to extend developing skills, and to prepare for the English
Grade 11, Workplace Preparation courses. In serving the specific needs of this type of learner, the
following are critical elements in this Course Profile:

e  Optimism and a positive sense of self

o Reflection and Metacognition

o Critical and Creative Thinking

e Cross-Curricular Connections and Mathematical Literacy
e Authentic Tasks, Texts, and Assessments

e Workplace Destination Focus: The Essential Skills
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The LDCC Grade 10 English course provides a viable and credible pathway to a successful future and
preparation for the Grade 11 English Workplace courses. As such, it provides students with support and
encouragement in realizing their goals and aspirations.

Students continue to develop learning strategies, self- and community awareness, and an awareness of
employment possibilities. Important extensions are the development of trust in others, of social
awareness, and of student voice in community issues.

Working cooperatively with others to identify a need and give back to the community encourages
students to develop a positive view of themselves. Students explore the qualities and characteristics of an
ideal volunteer, read about people who make contributions to society, and develop service projects which
focus on contributing, volunteering, and effecting positive change in the lives of others. This exploration
leads students to examine community leaders and other individuals who are models of community
support. In addition, students research potential future careers and employment possibilities for
themselves.

Student reflection and teacher consultation about ongoing progress and skill development occur
throughout each strand. Students engage in reflection about themselves, their learning strategies, and their
impact on others in the community as suggested in Think Literacy Success: The Report of the Expert
Panel on Students at Risk in Ontario Grades 7-12. Some of their reflections are captured in personal
inventories and assessments and in the portfolio entries maintained throughout the course.

Students learn how to form, express, and defend informed opinions. They share perspectives and listen to
the opinions of their peers, invited guests and media stories and products. They engage in examining their
viewpoints, reassessing their opinions, and reflecting on changed perceptions. In the process, they expand
their awareness of social interdependence and appreciate the reciprocal relationships of volunteerism.
Students reflect on their unique, dynamic learning process and determine goals for continued success in
their learning.

Students engage in critical and creative thinking through listening, talking, reading, viewing, and writing.
In many cases, one thinking process in a particular strand of the course may be demonstrated in another.
For example, when students design their original game in Unit 2 or mount the Information Fair in Unit 5,
they use and develop skills that overlap the three strands.

Mathematical literacy occurs naturally, particularly where students read and use workplace documents
and graphical texts. Math resources, such as Targeted Implementation and Planning Strategies (TIPS),
Step Into the World of Workplace Learning, and Numeracy At Work, can help teachers identify embedded
mathematical literacy skills, such as calculation, estimation, money sense, and proportional reasoning,
required in the workplace.

Students also need to see connections and patterns common to other subject areas. The Grade 10 LDCC
Science course, for example, includes an investigation into an ecologically based community issue and
the development of an action plan by students. Students engage in community participation as critical
consumers as a result of a shopping mall expedition and the preparation of a consumer report. Both the
LDCC Science and LDCC Math courses engage students in community interaction, a parallel experience
in the English course. These connections allow students to see classroom coherence and transfer
knowledge and skills from discipline to discipline.

Students engage in authentic texts from everyday life such as magazine and newspaper articles, websites,
non-print text, and primary documents about workplace occupations. Students conduct research, examine
bias and opinion, and present their findings. They share and support ideas derived from investigation and,
in the process, integrate verbal, written, and mathematical literacy. Because authentic documents
collected from community service organizations or the workplace fall under copyright law, it is advisable
to seek written permission from the holder of the copyright before copying and using such documents in
the classroom. Copyright permission has already been obtained to use authentic documents on the Human
Resources and Skills Development Canada (HRSDC) website and in the SkillPlan resource binders.
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Students experience community connections through interviews with workplace representatives and by
listening to guest speakers. As noted in Pathways to Employability: School-Work Transition Models,
students work as a team on an authentic career exploration that develops skills and work habits.
Performance tasks also provide opportunities to tailor tasks to each student’s learning style.

Many students in LDCC courses are preparing for the Grade 11 Workplace Preparation courses and for
the transition to the workplace. The Course Profile explicitly builds on learning skills and the Essential
Skills identified by HRSDC through their Essential Skills Profiles, and the Ontario Skills Passport.

Course Organization

Talking and listening are the foundation of literacy. It is important to emphasize student talk as a vehicle
for extending literacy skills and student learning. The teacher extends students’ strengths and helps them
move towards more independence by encouraging them to use oral communication strategies to gather
and share information and to deepen their understanding of course material.

In role-playing and cooperative activities, students talk to extend their critical- and creative-thinking
skills. Through purposeful classroom talk, students develop their talking, listening, reading, writing,
viewing, and thinking skills. They learn how to speak confidently in social, academic, and workplace
settings. They develop self-advocacy skills and learn to trust others as they are more involved as members
of the school and larger community. Students present ideas and opinions in a more formal, logical,
supported manner in an interactive debate.

Classroom interactive talk allows students to access prior knowledge, to develop a purpose for reading,
and to make connections with texts, and to develop, clarify, express, and refine ideas during the writing
process. Learning-focused classroom talk about problem solving, drawing conclusions, and making
judgements extends their self-awareness and improves their thinking skills.

Many opportunities exist for students to assess their strengths and set goals using talk. Talking to the
teacher about their progress and setting learning goals promotes confidence and empowers students as
learners.

The teacher reviews before-, during-, and after- reading strategies by asking questions and engaging
students in making inferences. Students reflect on the reading strategies they have used to become more
independent readers. The teaching/learning activities support students along an explicit, intentional, and
consistently approached continuum. Students are engaged in the more complex task of evaluating the
content of their reading to detect bias and to confirm or adjust their views and opinions. Students learn to
discern explicit and implicit messages, explore a variety of perspectives, and note the connection between
text purpose and audience.

Primary documents comprise the literature of this course together with short, relevant, engaging literary
pieces which connect thematically to the units of study. Sources such as newspapers, the Internet,
magazines, news and video clips, authentic documents, and short narratives ensure a variety of print and
viewing experiences. The emphasis is on reading and viewing authentic documents from everyday life
and from the workplace, such as magazine articles, brochures, forms, and film clips, posters, manuals, and
instructions.

Teachers should provide a print-rich classroom environment. Students can be invited to contribute to the
classroom collection.

To extend students’ writing skills, the teacher presents tasks that reflect school-based and everyday
purposes for writing. Students complete documents that reflect workplace and social forms, such as
personal inventories, work logs, interview results, and checklists. Students write opinion pieces,
summaries, ongoing portfolio reflections, and reports. The teacher provides students with graphic
organizers, templates, and planning sheets to support students in completing writing tasks and in
developing their writing skills.
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Students continue to refine their competency with the writing process and to improve their final products.
They produce a variety of short, authentic, relevant print and non-print works while working through the
following stages:

e generating ideas for writing by using before-writing strategies

¢ identifying topic, purpose, and audience for a product

e conducting teacher-guided research to gather information from print and electronic resources
e organizing ideas and information for writing or producing text

o choosing the level of language that suits the intended audience

e creating a first draft

e revising to clarify and extend their ideas

e editing their work to ensure accuracy

e polishing and publishing their final drafts

On a regular, frequent basis, students reflect on their competence and progress as writers to determine
next steps with the teacher. Students write letters, e-mails, invitations, and thank-you cards.

Students share their work in a gallery walk that is part of an information fair and publicly display the
results of their research and thinking.

Key Framing Questions

For this Course Profile Key Framing Questions, based on the Overall Expectations, anchor each unit of
study and focus classroom discussion. The Key Framing Questions act as a foundation for core activities.
They serve as a catalyst for discussion and tools for students to engage in self-reflection and to develop
metacognitive skills.

Units: Titles and Time

Unit 1 |Discovering My Place 25 hours
Unit2 | T.E.A.M. (Together, Everyone Achieves More) 22.5 hours
Unit 3 | Looking at Different Perspectives (Lenses) 18.75 hours
Unit 4 | Stepping into the World of the VVolunteer 18.75 hours
Unit5 |Journey On 25 hours

Unit Overviews

Unit 1: Discovering My Place
Time: 25 hours

Unit Description

Students develop an understanding of their current skills and some strategies in talking, listening,
thinking, reading, viewing, writing, and reflecting through a series of diagnostic activities. Students may
complete interests, strengths, and needs surveys; values systems checklists; spelling analyses; individual
oral reading inventories; writing samples; and self-reflection on past performances in various subject
areas as part of this diagnostic process. This information gives both the teacher and students a point of
reference for selecting appropriate activities and extending learning. Students begin to construct and
organize an ongoing portfolio that reflects and extends their learning experiences.
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Students identify their strengths and discover how best to further develop or improve their learning.
Students set personal and academic goals and identify the steps to accomplish them. Self-reflection and
communication of individual progress are practised often.

Students develop their reading, writing, and communication strategies by engaging in a variety of
motivational fiction, non-fiction, and authentic texts relevant to their experiences. The performance task is
a creative demonstration of the qualities and characteristics of the multiple intelligences they display.

Key Framing Questions
e How do | use listening, talking, thinking, reading, viewing, and writing effectively in my school,
everyday, and workplace life?

o What process steps do | apply to learn and communicate effectively?

e How do the patterns and forms in texts help me to understand, remember, and communicate?

o How do | take responsibility for my own learning? What do | need academically and personally, and
how do | ask for help?

e How does an understanding of myself equip me to function in the broader community?

Synopsis Chart

Achievement Chart

How I Think and
Learn (Multiple
Intelligences and

2.01,4.038
ERVV.03, ERV2.01,
EWS3.04

Understanding,
Thinking/Inquiry,
Communication,

Activity/Time Learning Expectations . Tasks
Categories
1.1 ELTV.04, ELT4.03 Knowledge/ « Complete interests,
What Do | ERVV.03, 2.01, 3.02, Understanding, strengths, and needs surveys
Know? What 3.04 Thinking/Inquiry, for reading and for writing
Can | Do? EWSV.03, EWS3.03, Communication, « Read a short piece of fiction,
(Diagnostic) 3.04 Application reflect on the values of the
main character, and compare
6.25 hours CGE24, 3c, 49, 7b to own values
« Complete a short writing
piece and a writing self-
assessment
« Complete Listening Survey
and Cooperative Learning
Skills checklist
1.2 ELTV.01, .02, ELT1.02, Knowledge/ « Investigate Multiple

Intelligences and learning
styles
« Explore own learning style

(Reflections and
Goal Setting)

2.5 hours

ERVV.03, ERV1.01,
3.02,3.04

EWSV.03, EWSL1.08,
2.01, 3.02, 3.03, 3.04

CGE1i, 3b, 3c, 44, 4e, 4q,
7b

Thinking/Inquiry,
Communication,
Application

Learning Styles) Application and discover how best to
CGE2a, 4¢ further develop or improve

1.25 hours

1.3 ELTV.03, .04, ELT1.02, Knowledge/ « Analyse results of

Signposts 1.03, 2.03, 4.01, 4.03 Understanding, diagnostic assessment data

to set goals and next steps

« Learn how to set goals and
identify steps to accomplish
the goals

« Write self-reflections using
prompts
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Achievement Chart

Activity/Time Learning Expectations C . Tasks
ategories
1.4 ELTV.01,.02, ELT1.01, | Knowledge/ « Review, develop, and
“Supe Up” My 2.01,4.01 Understanding, practise effective learning
Performance — ERVV.01, .02 ERV1.01, | Thinking/Inquiry, strategies:
Close-up on 1.02, 1.03, 1.04, 1.05, Communication, - Oral - use
Strategies 1.06, 1.07, 1.08, 2.01, Application Think/Pair/Share, Take 5,
3.01, 3.03 Timed Retell; small-group
12.5 hours EWSV.01, .02, EWS1.01, discussion models, and
1.04, 1.05, 1.07, 1.08, whole-class listening and
1.10, 3.01, 3.04 talking etiquette
- Reading/Viewing — use
CGE3b, 4b, 4d, 4e, 5a, teacher-selected materials
Se, 7b to practise before, during,
and after strategies
- Writing — choose a variety
of forms to practise the
writing process; gain
exposure to organizational
tools and graphic
organizers
1.5 ELTV.04, ELT1.01, 2.02, | Knowledge/ « Creatively present
Just As | Am 3.02 Understanding, characteristics of their
ERVV.03, ERV1.01, Thinking/Inquiry, multiple intelligences,
2.5 hours 1.10, 3.01, 3.02, 3.03, Communication, focussing on their strengths

3.04

EWSV.03, EWS1.04,
1.06, 1.07, 1.08, 1.09,
1.10, 2.02, 3.03, 3.04

CGEZ2c, 3b, 3c, 4a, 4b, 5e

Application

and accomplishments.

Unit 2: T.E.A.M. (Together, Everyone Achieves More)

Time: 22.5 hours

Unit Overview

Students become aware of the contributions they can make to their community through positive group
interactions designed to build self-confidence and trust in others. Students develop an understanding of
their various roles in school, in everyday life, and in the workplace. This leads to an understanding of
teamwork and an awareness of organizations, especially volunteer organizations that depend on group
interaction. Students develop the vocabulary that enables them to express themselves appropriately in a
variety of social contexts. Based on their reading of authentic texts and narratives, viewing of appropriate
video/film clips, and engagement in practical activities such as class discussions and role plays, students
learn to make inferences, to make decisions, and to apply their knowledge of the team experience. The
culminating activity for Unit 2 is to plan and conduct a group activity that involves consensus and
positive group interdependence by creating a game that challenges them to achieve a common goal. As
part of their portfolios, students reflect on their cooperative learning experience, their awareness of
differences, and their dependence on others in their daily lives.

Key Framing Questions
o How do I function in the broader community through an understanding of myself?

o What strategies and steps do | need in order to further my learning and personal growth?

o What process steps do | apply to learn and communicate effectively?

Page 6

Locally Developed Compulsory Credit Course — English, Grade 10




Synopsis Chart

Activity/ Learning Achievement Chart Tasks
Time Expectations Categories
2.1 ELTV.01, Knowledge/ « Brainstorm ideas about teamwork,
Establishing | ELT1.02,2.01 | Understanding, describing models and roles
the ERVV.01, Thinking/Inquiry, « Build a word wall of team-building
Foundations | EWS1.01, 2.02 | Communication, vocabulary
of a Team Application « Listen and retell based on read-alouds and
CGEla, 1d, 1i, viewings on theme of team building
6.25 hours 2a, 2¢, 4e, 7] « Read, view, listen to, and reflect on various
texts on the theme of team building
« Reflect on how students feel about
teamwork
2.2 ELTV.02,.03, | Knowledge/ « Use a group organizer to express opinions
Seeing Both ELT2.03,3.01 | Understanding, on an issue
Sides of an ERVV.02, Thinking/Inquiry, « Write a supported opinion based on the
Issue, ERV1.06, 2.01, | Communication issue
Detecting 3.03 « Read, listen to, and/or view relevant texts
Bias, EWSV.01, to build background knowledge of the issue
Reaching EWS2.01 « Re-assess the opinions held at the
Consensus beginning, note potential areas of bias, and
CGE2b, 2c, 2e, come to consensus
3.75hours | 4a « Write a double-entry journal that examines
how they felt before and after they
understood the issue
« Reflect on the changes in their ideas and
opinions
2.3 ELTV.01,.03, | Knowledge/ « Find the pattern in open- and closed-ended
Let’s Think! | .04, ELT2.02, Understanding, types of questions
Let’s Talk! 2.03, 3.03, 4.02 | Thinking/Inquiry, « Develop a series of closed- and open-ended
ERVV.01, Communication, questions to interview one individual who
3.75 hours ERV1.01, 1.06, | Application has made significant contributions to the
1.10,3.01 community
EWSV.02, « Transfer knowledge of questioning by
EWS1.04, 1.06, conducting a role-play interview
3.01,3.02 « Reflect on the effectiveness of the types of
guestions
CGEZ2a, 4f, 5a, « Reflect on the role play to extend
re understanding of the interviewing process
2.4 ELTV.03, Knowledge/ « Select a recent event that demonstrates a
People Who | ELT1.01, 2.03, | Understanding, need for community assistance
Need People: | 4.01 Thinking/Inquiry, « Explore examples of volunteers and team
A Collage ERVV.01, Communication, members who assist those in need
ERV1.01,1.07, | Application « Prepare a collage that demonstrates the
2.5 hours 2.01,2.03 importance of teamwork and volunteers in
EWSV.02, providing assistance
EWS2.02, 3.01, « View, provide feedback for, and reflect on
3.04 the collages in a gallery walk
CGE3e, 4e, 5e,
7b

Page 7

Locally Developed Compulsory Credit Course — English, Grade 10




Activity/ Learning Achievement Chart
. . : Tasks
Time Expectations Categories
2.5 ELTV.01,.03, | Knowledge/ « Develop and play a game based on
Let the ELT1.03, 2.03, | Understanding, interdependence and positive group
Games Begin | 3.02 Thinking/Inquiry, interaction
ERVV.01, Communication, « Reflect on their learning
6.25 hours ERV1.08, 1.10, | Application
2.02,3.03
EWSV.02,
EWS1.06, 3.03,
3.04
CGElc, 2c, 3D,
4a, 49, 5d, 7d

Unit 3: Different Perspectives, Different Lenses
Time: 18.25 hours

Unit Overview

Students examine their own viewpoints to understand how their perceptions affect their choices and their
interpretation of the world around them. Students learn how to filter the influences around them in order
to make informed decisions, to build self-confidence, and to trust their own judgments. They identify and
respond to issues portrayed in current political, social, historical, cultural, economic, or inspirational texts,
separating fact from opinion and detecting bias. Note: Some discussion topics may be sensitive and
require emotional risk on the part of students and sensitivity on the part of the teacher. As a result, the
teacher must monitor these discussions and assess students’ readiness for participation and risk taking.

In the performance task students apply their personal values and interests in making life choices. They
research how jobs are portrayed in various media and compare the portrayal to the reality of the
workplace with respect to the workplace environment, qualifications necessary for the job, the job tasks,
and the pressures and complexities of the job. Students examine possible job opportunities open to their
specific strengths and interests and create a media work that focuses on their job choice. This activity
provides practice for the course’s culminating unit. Students continue to contribute items to their
portfolio, to reflect on their growth as learners, and to add to their Work Log Inventory.

Key Framing Questions
e How does an understanding of myself equip me to function in the broader community?

e How do patterns, forms, and structures of texts help me to understand, remember, and communicate?
e What is bias and how do | recognize it?

Synopsis Chart

Activity/ - . Achievement
Time Learning Expectations Chart_ Tasks
Categories
3.1 ELTV.01, .02, .03, Knowledge/ « Read or view and identify different
Understanding | ELT4.03 Understanding, points of view and current issues in
Self and EWSV.01, .02, Thinking/Inquiry, | various texts
Others EWS1.06, 1.09, 1.10, Communication, | « Share perspective with others
2.01 Application « Choose the most important issue
1.25 hours ERV1.07 identified by a peer and write a
paragraph in support of his/her
CGElc, 1h, 23, 2b opinion
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Achievement

7f

ACt.'V'ty/ Learning Expectations Chart Tasks
Time .
Categories
3.2 ELTV.03, ELT1.03, 3.02 | Knowledge/ « Read and analyse news reports, and
Here | Stand ERVV.01, .02, Understanding, identify examples of point of view
ERV1.01, 1.03, 1.06, Thinking/Inquiry, | « Analyse editorial cartoons, letters to
6 hours 1.07, 1.08, 1.09, 3.03 Communication, the editor, and other authentic text:
EWS1.01, 1.02, 1.06, Application identify biases and perspectives
1.09 « Examine advertising to detect
biases; outline implicit and explicit
CGE2b, 3f, 4a, 4f, 5e, meanings in the text
59, 71, 7] « Create an ad to demonstrate their
opinion on an issue
3.3 ELTV.01, .02, .03, Knowledge/ « In groups, identify current issues and
Speaking Out | ELT1.02, 1.03, 2.01 Understanding, note different perspectives
in Defence Thinking/Inquiry, | « Defend their perspective in an
of... CGEA4a, 4f, 5e, 7] Communication, informal debate
Application
3 hours
3.4 ERVV.01, .02, Knowledge/ « Research job-related websites and
The Way ERV1.01, 1.03, 1.07 Understanding, job ads; document similarities and
They See It— | EWSV.01, .02, Thinking/Inquiry, | differences between the media job
Media and Job | EWS2.02 Communication, portrayal and the reality of the
Portrayal Application workplace
CGE2c, 3b, 3d, 3e, 5b, « Create a representation that
6 hours 5h, accurately portrays the reality of the
job
35 ERVV.03, ERV1.01, Knowledge/ « Construct an opinion piece that
As | Seelt- 1.07 Understanding, reflects the reality of their job
Portfolio EWSV.01, EWS1.01, Thinking/Inquiry, | choice.
Opinion 1.02, 1.06, 1.07, 1.08, Communication,
Pieces 1.09, 1.10, 2.01, 3.01 Application
2.5 hours CGE3b, 3e, 4q, 5e, 5h,

Unit 4: Stepping into the World of the Volunteer

Time: 18.75 hours

Unit Overview

To prepare for the culminating activity in Unit 5, the teacher models and guides students through the step-
by-step process of investigating, reporting on, and responding creatively to an identified community need.
Students read, view, discuss, and respond to teacher-selected texts about notable volunteers. As a class,
students brainstorm and identify a local social need, such as a skateboard park, community centre,
environmental clean-up project, reading-buddy program, food drive, etc. They develop an informational
report by focusing, gathering, interpreting, and summarizing evidence; decide on volunteer actions that
could be taken to improve the situation; and assign roles in the presentation of their investigation. In their
portfolios, students reflect on the qualities of an ideal volunteer, the importance of addressing needs
within one’s community, and the value of participating in volunteer endeavours. At each stage of the
project, students assess their own contributions, strengths, and needs in understanding how to apply
reading, viewing, listening, writing, and thinking/reasoning skills to their school, work, community, and
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global surroundings. Students reflect on the impact that volunteers have had on them individually and on
the broader community. Students develop a report and, where possible, complete the service aspects
outlined in the project. To demonstrate the potential impact that volunteer efforts arising out of their
research may have, students individually produce a creative writing piece. This is a model for the service
project students develop independently in Unit 5.

Key Framing Questions

e How do I use thinking skills to solve problems and make decisions?

o What process steps do | apply to learn and communicate effectively?

o How is meaningful process essential in developing my skills and understandings?

o How do I use creative- and critical-thinking skills to solve problems, make decisions, and contribute

positively to my community?

¢ How do I demonstrate my capacity for creative and critical thinking?
e How is being part of a larger group important to understanding that all parts are necessary for the

good of the whole?

e How are listening, talking, thinking, reading, viewing, and writing essential to my personal
development and establishing a foundation for lifelong learning?

Synopsis Chart

Brainstorming | ELT3.02
and Research

CGEL1d, 4b, 4c, 5a,

Understanding,
Thinking/Inquiry,
Communication,

Activity/ Learning Achievement Chart Tasks
Time Expectations Categories
41 ELTV.01, .03, Knowledge/ « Brainstorm and make lists of world
Defining ELT1.01, 1.02,2.01 | Understanding, and local issues
Social Issues | ERVV.01, ERV1.01, | Thinking/Inquiry, « Read, discuss, and respond to
2.01, 3.03 Communication, articles and images from newspapers
2.5 hours Application or magazines that deal with
CGEZ2e, 3¢, 79 community issues to provide
background for the culminating unit
task
4.2 ELTV.01, .02, .03, Knowledge/ « Brainstorm a list of local issues as a

whole class
« Choose an issue from the list and
research teacher-assigned

2.5 hours 5f Application information specific to the chosen
issue
« Record research information in
written form, e.g., graphs, tables,
charts
« Present an informal oral report of
research findings
4.3 ELTV.02, .03, Knowledge/ « Brainstorm possible strategies to
Planning to ELT1.03,2.03,4.01 | Understanding, reach an identified goal
Make a EWSV.02 Thinking/Inquiry, « List pros and cons for each strategy
Difference Communication, « Choose the most suitable strategy

CGE3c, 3d, 4f, 5e Application and define the steps required to
5 hours fulfill it
4.4 EWSV.01, .02, .03, Knowledge/ « Write a report using the writing
Writing the EWS1.06, 1.07, 1.08, | Understanding, process
Class Service | 1.10, 3.02, 3.03, 3.04 | Thinking/Inquiry,
Report Communication,
3.75 hours CGET7d, 7e, 7i Application
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Activity/ Learning Achievement Chart Tasks
Time Expectations Categories
4.5 ERVV.02 Knowledge/ « Create information and media
Promotional EWSV.02, Understanding, required to carry out the planned
Materials EWSL1.05, 2.02 Thinking/Inquiry, service project
Communication,
2.5 hours CGE5d, 5h, 6e, 7j Application
4.6 EWSV.01, .02, .03 Thinking/Inquiry, « Create real or imagined outcome of
Creative ERV1.08, 1.02, 1.04, | Communication, the service project
Response 1.09, 1.10, 2.01 Application « Prepare a creative response to the
Based on project from the point of view of a
Prediction CGElij, 2d, 3a, 3b, service recipient, showing the
7b positive difference that the service
2.5 hours project has made in the community

Unit 5: Journey On
Time: 25 hours

Unit Overview

This culminating unit consolidates the essential skills of listening, talking, reading, viewing, writing, and
reflecting. The framework for students is threefold: to develop a service project, to present their findings
in an information fair, and to reflect on their learning. Students plan an individual or group service project
that addresses the needs of their community and reflects their knowledge, skills, and personal interest
areas. They read more independently as they focus on their own projects. While students may not actually
implement the service to the selected community, they participate in an information fair that demonstrates
their understanding of community issues, of being a contributor through volunteerism, and of effecting
positive change. Students extend their personal interdependence skills; they plan, research, and present
their findings; and they reflect on the importance of having a voice within their world. Students reflect on
their strengths and needs throughout the learning process, and set goals for further contributions to school,
their everyday lives, and the workplace.

Key Framing Questions
o How does understanding myself equip me to function in the broader community?

o How do I use thinking skills to solve problems, make decisions, and contribute positively to my
community?

o How are listening, talking, thinking, reading, viewing, and writing essential to my personal
development and to establishing a foundation for lifelong learning?

Synopsis Chart

. . . . Achievement
Activity/Time Learning Expectations Chart Categories Tasks

5.1 ELTV.02, ELT1.01, 2.03 Knowledge/ « Brainstorm ideas for a

Brainstorming the Understanding, service project

Service Project CGE1d, 1h, 2a, 3a, 3f, 5d, | Thinking/Inquiry, « Summarize data in a

7d, 7e, 7f Communication, KWL chart

1.25 hours Application « Predict how the service
project will affect others
in the community
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Activity/Time

Learning Expectations

Achievement
Chart Categories

Tasks

5.2
Researching the
Service Project

ERVV.02 ERV1.04, 1.05,
1.09, 2.01, 2.02, 2.03
ELT2.01, T3.02

Knowledge/
Understanding,
Thinking/Inquiry,

« Read various texts that
address a community
need

EWS1.03 Communication, « Practise interviewing
5 hours Application skills
CGE2b, 7g, 7h « Reflect on reading
« Organize research
5.3 EWSV.01, EWS1.01, 1.02, | Knowledge/ « Brainstorm strategies to

Constructing an
Outline for the

1.05

Understanding,
Thinking/Inquiry,

address the need
« Write a proposal

Service Project CGE5h Communication, outlining one strategy
Application

2.5 hours

5.4 EWSV.01, EWS1.05, 1.06, | Knowledge/ « Develop first draft of

Drafting the Report 1.07 Understanding, the report by following
for the Service ELT2.02 Thinking/Inquiry, the model from Unit 4
Project Communication,

CGEb5D, 5h, 7e Application
3.75 hours
55 EWSV.01, .02, EWS1.08, Knowledge/ « Revise elements of the
Report Revision 1.09,1.10 Understanding, report

ELT1.03 Thinking/Inquiry,
2.5 hours Communication

CGE3b
5.6 ELTV.01, .02, .03, Knowledge/ « Create a representation
Putting the Pieces ELT4.02 Understanding, of the service project,
Together ERVV.02, ERV1.08 Thinking/Inquiry, including project report

EWSV.02, EWS2.01, 2.02 | Communication, and supporting materials
2.5 hours CGE3e, 4c, 4f, b3, 5f, 7e Application « Create a “Guest Book”
5.7 ELTV.03, ELT1.02, 3.01, Communication, « Present service project
Culminating Task: 3.03 Application to a selected audience
Information Fair ERVV.01, ERV1.07 « Demonstrate

EWSV.02, EWS2.02 understanding of
2.5 hours community issues,

CGEZ2c, 2d, 3c, 4a, 5a, 5e, volunteerism, and

5f, 5g, 6¢, 7a, 79 effecting positive

change
« Engage in peer feedback
during a gallery walk

5.8 ELTV.04, ELT4.03 Knowledge/ « Review and set new
Culminating ERVV.03, ERV3.01, 3.02, | Understanding, goals for improving

Assessment and
Evaluation of
Personal and
Academic Growth in
Learning: The
Portfolio

3.25 hours

3.03,3.04
EWSV.03, EWS3.01, 3.02,
3.03,3.04

CGE1g, 1i, 1j, 4e, 4qg, 5c,
5e, 5¢, 7b, 7d, 7]

Thinking/Inquiry,
Communication,
Application

skills

« Reflect on their personal
and academic growth

« Set goals for being
active contributors to
the community
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Teaching/Learning Strategies

Instructional Approach

The course activities focus on the use of talk, modelling of reading strategies, and guided writing to help

students develop increasing independence as learners. Instructional strategies include:

e anticipatory discussion before students read text to allow them to make connections and preview text;

e direct instruction on skimming, scanning, self-questioning, and vocabulary;

e read-alouds and think-alouds that model strategies for predicting, monitoring comprehension,
clarifying, making inferences, understanding text features and text organization, and distinguishing
between fact and opinion;

e shared reading and writing;

e experiential learning;

¢ independent reading, researching, note-making;

e small-group and partner support and interaction during reading, viewing, listening, and speaking
tasks;

o templates and graphic organizers as tools to understand text and make notes;

e prompts and starter statements to encourage response and reflection;

¢ highlighting text, using stick-on notes, and making margin notes where appropriate;
o scaffolded writing instruction using templates to guide writing;

o use of lists as pre-writing and after reading activities.

Throughout the activities, a variety of specific instructional strategies and techniques are suggested.
Teachers are encouraged to refer to Think Literacy: Cross-Curriculum Approaches Grades 9-12 and other
resources for an explanation of these strategies. (See Resources.)

Independent Reading

Students expand their personal independent reading skills and interests by selecting and reading
appropriate, challenging materials and by applying the skills and strategies taught in lessons. The teacher
guides students in selecting appropriate reading materials and monitors independent reading through brief
written responses, oral sharing, and conferencing. Throughout the course, the teacher provides
opportunities for students to read for enjoyment, to read cross-curricular texts, and to learn that regular
independent reading builds, reinforces, and extends skills being developed in class.

Daily Agenda

The teacher uses a daily agenda to establish the day’s activities for students and to reinforce the concepts
of time management, goal setting, and record keeping. Daily agenda activities include a think/listen/talk

warm-up, a reading activity, a writing activity related to the reading and context setting, and a cool down
reflective activity to practise following routines they may encounter in a workplace.

Setting the Context is a beginning component to each lesson and grounds students in anticipation of the
lesson focus. Context setting activities involve the use of games and icebreaker activities to activate and
build upon prior knowledge and to set a context for learning. These activities extend students’ oral
communication skills and engage students in exploring issues beyond their immediate world. Similarly,
the Cool Down serves to reinforce and consolidate student understanding of content and strategies and to
promote constant reflection on their learning.

The Teacher’s Role

Many activities require the use of teacher-generated materials and accessible resources. The teacher
selects content- and reading-level-appropriate pieces of traditional literature, such as poetry, short
narratives, short excerpts, dramatic scripts, biographies, and memoirs, to augment media and authentic
workplace texts. The teacher should provide balance for students by including opportunities to view and
respond to art, music, and other media, and to read and respond to literature that is connected to the units.
There should be ample opportunities for students to read independently, to respond to their reading, and to
reflect on their learning.
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Portfolio

Throughout the course, students maintain a portfolio as a visual tangible demonstration of their reflection
and emerging personal and academic growth. Students collect evidence of both the process and outcomes
of their achievements. The portfolio serves as a repository for thoughtful project collection and reflection.
It provides the student and the teacher with a place to begin, continue, and reflect on the conferencing
process, and it provides ongoing assessment and evaluation of student learning.

Toward the conclusion of the culminating unit, students have the opportunity to select and reflect on five
items from their portfolios. The reflection is focused by teacher-selected prompts or questions. Students
and the teacher negotiate the form into which to incorporate these items; however, the emphasis is on the
selection of the items and the reflection. Students conference with the teacher about the selections, their
personal and academic growth, and the next steps to take as learners. The portfolio, the reflections, and
the conference are evaluated by the teacher as a portion of the 30% final performance task.

The Work Log Inventory

This record-keeping mechanism facilitates time-management skills and personal accountability. In a
simple chart, students record the date and work accomplished daily. The chart serves as a tool for
commentary, feedback, or questions on the activity or assignment from the student, the teacher, or the
parent/guardian. A signature section ensures that students are accountable for accomplishing what they
say they complete and for establishing evidence of the students” work. Students should be required to
complete this log daily

Units 4 and 5, and the Information Fair

Unit 4: Stepping Out builds reading, researching, writing, and talking skills necessary for students to
embark on the more independent processes of Unit 5: Journey On. Although the intention is to scaffold
students’ learning, the teacher may develop these two units in tandem, depending on students’ abilities
and confidence levels. In Unit 4 the teacher models a service project from beginning to end with students’
input, response, and reflection. In Unit 5, both in the report and in the information fair, students
demonstrate and share their personal interests in volunteerism and their growing awareness of their places
in the community with others, including their peers, teachers, families, and people from the community
who have a vested interest in the project. The Information Fair is a valuable experience for students as a
culminating activity to the course.

Samples of Work

Students produce many works that provide evidence of their growth as readers, writers, and
communicators. The teacher is encouraged to collect representative pieces of work, with the students’
permission. The collected pieces provide assistance to future students who can assess their work against
these samples. Among the collectables should be portfolio entries, assessed activities, culminating tasks,
and, visual images, such as photographs or a videotape of the information fair.

Websites

There are numerous websites devoted to the exploration of volunteerism and people who make a
difference. The teacher should check these websites frequently for updates and continued viability as an
instructional tool. Many of the stories of personal growth, sharing, and nurturing others may become
pieces of literature that students can study in class, along with more traditional poetry, short narrative, and
non-fiction works. Students learn the life-long skill of how to sensibly and sensitively navigate the world
of Internet communication.

Assessment & Evaluation of Student Achievement

Assessment occurs frequently to ensure that students note and celebrate their progress in the skill areas
and determine next steps. Students complete a number of tasks: interest, strengths, and needs surveys;
value systems checklists; Cloze passages; listening surveys; spelling analyses; individual oral reading
inventories; diagnostic response paragraphs; and self-reflections on past performances in various subject
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areas. Students investigate and use multiple intelligences to identify their strengths, potential areas of
improvement, interests, needs, and goals and to demonstrate their understanding of the qualities of
influential volunteers and the community effects of volunteerism. These teacher-compiled diagnostic
instruments assess the listening, talking, reading, viewing, and writing skills and learning style
preferences of students.

Teachers use a variety of assessment and evaluation techniques to encourage success. A variety of
assessment and evaluation tasks, explained more fully in the Planning Notes, allow students choice and
opportunities to demonstrate their learning and are used as follow-ups to unit focus.

Some possibilities include:

Assessment Evaluation
« Comprehension checklists « Posters
« Editing checklists « lllustrated charts
« Portfolio reflections and log entries « Reports

« Action plans

« Conferences with teacher

« Outlines in the form of planning sheets,
graphically represented outlines

« Completed templates and organizers

« Mask

« Supported opinion pieces

« Summary writings

« Gallery walk media products
« Gallery walk guest books

« Information Fair displays

« Bulletin board displays

« Mobile « Audio taped interviews
« Graffiti « Web-page designs
« Poems « Letters

« Collages

Regular assessment and timely, specific, constructive, feedback inform instruction, scaffold student
learning, and encourage students as they focus on starting points and growth in the three strands.

Each unit performance task integrates the strands and builds towards the final performance in which
students demonstrate key understandings and skills in a rich, authentic task. Teachers are encouraged to
share the course goals with students early in the course, and to connect unit learning experiences
explicitly with the overall expectations and performance tasks.

Building an Effective Rubric
e Determine a cluster of expectations to be assessed and/or evaluated.

e Decide how the students will be expected to demonstrate achievement of these expectations (i.e.,
build a performance task).

e Connect the selected expectations to one or more of the Achievement Chart categories. Note: The
verb is often an indicator for connecting the expectation to a particular category.

o Develop criteria for each expectation that identify the aspects of student performance that are to be
assessed and/or evaluated (i.e., the “look fors™).

o Indicate the required characteristic for each criteria (e.g., clear, effective, accurate, appropriate).

o Provide qualifiers for each of the four levels of achievement (i.e., limited, some, considerable, high
degree).

Seventy percent of the grade will be based on assessments and evaluations conducted throughout the
course. Thirty percent of the grade will be based on a final evaluation as defined in The Ontario
Curriculum, Grades 9 to 12, Program Planning and Assessment, 2000.
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Differentiated Instruction and Assessment
The practice of differentiated instruction and assessment respects unique differences and is responsive to
the learner. It is not individualized programming for each student. It means offering students choices
based on their learning preferences, abilities, and interests. Assignments or assessments can be varied

according to:
e learning style;

e multiple intelligence;

e student interest;

e amount and depth of content;
o tiered levels of challenge;

e amount and kind of scaffolding and process;

e type of product.

Accommodations

Accommodations refer to the teaching strategies, supports, and/or services that are required in order for a
student to access the curriculum and demonstrate learning. Instructional Accommodations refer to
changes in teaching strategies that allow the student to access the curriculum. Environmental
Accommodations refer to changes that are required to the classroom and/or school environment.
Assessment Accommaodations refer to changes that are required in order for the student to demonstrate
learning. Because of the range of students in this course, a range of accommodations needs to be planned
for and provided. Students who have IEPs are entitled to the accommodations specified in their plans.

Instructional Accommodations

Environmental Accommodations

Assessment Accommodations

« Buddy/peer tutoring

« Note-taking assistance

« Duplicated notes

« Contracts

« Reinforcement incentives

« High structure

« Partnering

« Ability grouping

« Augmentative and alternative
communications systems

« Assistive technology, such as
text-to-speech software

« Graphic organizers

« Non-verbal signals

« Organization coaching

« Time-management aids

« Mind maps

« Increased breaks

« Concrete/hands-on materials

» Manipulative

« Tactile tracing strategies

« Gesture cues

« Dramatizing information

« Visual cueing

« Large font size

« Alternative workspace

« Strategic seating

« Instructor proximity

« Reduced audio/visual stimuli
« Study carrel

« Minimized background noise
« Quiet setting

«» Use of headphones

« Special lighting

« Assistive devices

« Extended time limits

« Verbatim scribing

« Oral responses, including
audiotapes

« Alternative settings

« Increased breaks

« Assistive devices or adaptive
equipment

« Prompts to return student's
attention to tasks

» Augmentative and alternative
communications systems

« Assistive technology, such as
speech-to-text software

« Large size font

« Colour cues

« Reduced/uncluttered format

« Computer options

« Processing time allowed
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Instructional Accommodations Environmental Accommodations Assessment Accommaodations
« Tracking sheets
« Colour cues
« Reduced/uncluttered format
« Computer options
« Spatially-cued formats
« Repeat information
« Reword/rephrase information
« Allow processing time
« Word retrieval prompts
« Taped texts

Adapted from: OSSLC Course Profile, Grade 12 Open (OLC40), 2003
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